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To provide coordination and technical assistance 
through a regional approach to local Michigan school districts^ .a 
career^ ediication ^implementation project vas conducted based on the 
following nine sub-goals: (1^2) the development and infusion of 
career education activities into the eiisting curriculum by* teachers 
and counselors; (3) staff participation, in inseryice iprograas^; (4) 
deve><k4^ent@^nd implementation of community-in.vblvemdnt strategies* 
(5) uti^'zKion of ne^ds assessIBen1^ and goal-^setting ^processes; (6) 
development of a seguential^ K-Adult curriculum plan; (7) development 
c£ a.n dccjfpa*tion^' information system; (8) . development of an 
evaluation plan; and (9) facilitation through model planning efforts 
and supportive planing inservice* B^sed on" these sub-^oals» 
thirty-five objectives . were identified. Seven Michigan career , 
education planning districts participated in the project* Each 
planning distoict^ vas r*esponsible for least one objective in each 
of three, sub-goal areas* 'It was found that 78X of the objectives were 
successfully^ accomplished and that many planning districts w^re 
providing more services tHan reguired* Although achievement testing 
iras , included 1-in th4 evaluation pla,n, the achievement related to 
career education reauired the development an^ use of 
criterion-reference^tests^ which* were generally open-ended type 
items: This did not permit the usual statistical analyses and 
comparisons; . however, results indicated that both the .experimental 
andf control groups improved^ in ^achievement* (A career education \ ^ 
planning district minual is appended*), (Bh) 
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9. ACTIVITIES , 

\ 

For this section* each\object1ve as listed 1n the project proposal Is detailed 
In the following pagesA For, each objective thpre may be as mar^y as six sub- , 
' objeiftlves with activities and timelines. Each of these subobjectlves repre- 
sentSv one or more of the\s1x' regional centers who were responsible for carrying 
out activities under eacft of thie major objectives. 

^The format and explanation^ for this section Is as follows: 



Goal: {Hsted'from pages'12-13 of the proposal ) 



Objective 



IndlvlduM(s) 



4.1311 ■ ^ ^ Indicates Who in 

Keyed to notation each. regional center 

system In proposal- was responsible for 

last digit .Indicates carrying ou\ behavlpr 
the number of re-* 

gionaf center ^ . ^ 

responsible for ^ \ \ 

subobjectlve 



Behavlof- 

Details specifically 
what activities were 
carried out 



Time - 

Date activity 
was to be * 
completed' - 




^Measurement 

Details the out- 
come(s) that will 
be measured 



Criterion 

&<tent to wk^lch 
the behavior was 
tp be achieved 



External ..Eyaluatlon 

Details the data used 
to Indicate success 



\ 



4^^ 



xii i^^i uii^it/c*^iii^ ^> ui. x^'..- d'^iils^n af-* Icn^'^Drent career education aWivltle% 

Into the existing curriculum by utlllzl*ir a/, irfusl^n process* 



Vrc^f^ct staff Kith 

corr ^;nl tv itPTr.bprs # 
f *- ach'^r s p anri 

zlnlstrators of 
schools ^ * , 



: ocal e?u"c*itlonal 
^^^^^Ko^ teachers and 



counsaiors 



I ocal educational 
§r^ncy. teachers 



paHqv* or 



or.i^r.t 



^1 n>f^ 

0?/]/76 



coals j^H'j object- 
ives Into * ■ , 
Curriculum 



Will Incorpor^ite^ 
starter llst^ of 
objectives 



*?ifuslort lessons 
In 'classrooms 



'&6/30/76 



06/30/76 



-/ 



Kee^urement 

Teach-^r?; will 
design Infusion 
units 



As d etf*ritlned "by 
a post-survey of 
teachers anrJ ^ 
counseloi-s from 
three loceil edu-- 
cation ap'encles^ 



Crl ter Ion 

251? of alj 
teachers will 
have Imple- 
ciented at 
least one (1 ) 
Infused unit 
Kith all their 
students 

y - 

19?^'?5^ no 
L^A*s achieve 
1975-761 3 
LEk*s achieve 



=:xternfll 

Slte(We^"' 
quehcy 
counts ) . . 



5:ite(Ffe* = 
quency^ j 
counts ) 



As determined by 197i^-75i 200^ 
evaluation Instru- "LKA ^teachers* 



Sent submitted 
to the L*^A . 
teachers 



ImDlement at 
least 2 career 
education lessons 
1975-761 250 
LEA teachers 
inrnlement at 
least ^2 career 
education lessons 



Slt<^(Pre-. 
Quency 
counts ) 



U.'i^lh '^eachers in par- 
ticipating LHAs 



Vlll list a skill school 
they wish stud.ents ' year 75* 
to accornlish as. 76 
resu}t of cla.ss 
wrticipation 



^Pre-'jpost test of 
'knowledge of C^t 
A 'quality eval- 
uation of ^iraterial' 
developed and 
' tested in classroom 



Present itt 
Anticipated 
level 30^ 



Local ( 
Test) 



f5 



vf^ ^r-^ ivldual (s)_ 

Tne t«ach r-eo. from 
each crfic^ e- level and 
curriculum ^rea In 
t^ach L-:A in C^pr 5 



Goal i^.l^KContinued ) 
Rphavtor Time . ^^ea<^ure:^Frnt 



Criterion 



Will desip-ni^ 
deve'lop and pilot 
test .one alter^ 
native instruct- 
ional strategy . 



^n^.tpacher reo. froEU 
f^ach ^t*ad p level and 
currlculuic ar^^a' In- 
^ach LTA In C7PV 5 * 



Vill design I 
'jjpve]foo and pilot 
tes4; one Rradp 
level or subject 
Eatter curriculum 
option 



6/1/76 As measured by 
the written 
lesson ulans ^nd/ 
or performance 
objectives 



6/1/76 , As reasured bv 

the Incorporation 
of learner oer-' 
f ormance in- 
d ic^^tors froni at 
least (3) three 
care'^V df^velop- 
ment Instruction 



^ternsl 
Fvalua tlon 

Survey 



(12) 50 min- 
ute units of 
career j^evel-- 
ocicf^^nf^ instruct ion 
.from each C^FP ^ 
L^'A for each ?r©de 
level and subject 
matter area 

One i^rricu- Survey 
lum potion from 
each C^yPr, L^A 
for #^ach arade , 
level and sub^ 
)e^t ratte^fr area 



jroals 



8 



Goa: Counselors In partl(ilT>atln>T schools wl^^<?esl^rn ant' ian^exon^ career education aHlvlYl'^s 

In coooeratlon vlth teachers* Inc'enend^^ntly and/pr wltft other staff or c'ontmunl ty -ntembt*? . 



Behavior 



^pp^lonal Carper Pev- Ta rieslP^n Career 
^loDEpnt CoonJlnators Fevplopment 



Time 



7/1/76 



>*lth Counselors^ 
''f^fichf^rs , Students p 
and Ad^iDlnlstrators, 



/ 



LZk ""ear. 



A* Tclnlmum of Uo^ of 
the counselors 
within the IST 



local education, 
ap'ency counselors 



activities 



Will IrnolftBient the 11/75 

stratpc^y deemed 

aporonrlat** 

^to Implement a ^ 

career #rut;tdance 

oro^rram^ ' 



will develOD a 
plan to Impleirent 
career jcruldance 
proRraiE ^ 



Will IniDlemfjnt a 
career education 
project 



Kone 



6/30> 



776, 



Keasurement 

At leasrt* 80*^ of 
cauriSel Drs ,k111 
d.eflnr? roal,s for^ 
career r'Jl^i'^nce 
and devise a ,Dlan' 
to modify rxjldancfe 
Dxotrram to Incor- ^ 
Dorate Career* * 
reveloqiL(>nt ^roals 
and objectives 



C riterion 



'Eternal 
Evaluation 



A Dlan In wrltr-. Site(Pr6- 
in^r 4n 80"? of aOency 
["/is to Infuse count) ' 
Carper fevelop- 
Eent poal sin* 
to e7?lstln^r 
curriculum 



Reports of the 
success o^^he 
strate;:y Impure- ^ 
ntented will be 
su^nitted to 
C^.PT 

As demonstrated 
by tbe Krltten 
plan 



At least Sltp(^e- 

. -fifty percent auf^ncy 

of the I^fs count) . 
Kill; submit 
reports / ^ 



Counselor Hill Slte(i*Ye^ 
attend the ouency , 
workshop. count ) 

They wUl have 
2 KorkshODS to 
d Issemlnate 
C^* KOdel 



As determined by >l97^-75t 15 ^lte(?re' 
a DOSt evaluation X^fl counselors ouency 
' submitted to the implement count) 
L^J^ counselo.rs - 1975^76 1 25 

LSA counselors - 
iTiiDlement ^ 
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Goal ^•^IJ?^^ Teachers p counselors and otHer ipDroprJfce staff memters Kill uartlclpate in Ins 
prop^rairs 4;psl;med to Increase their ca^^.r devt-iootent skills In organlxlijg, fatjf 
and d^eilverlnff^ career* deVelbpment outcorresto tstudcnts* - • ^ 



i c 



>^ct Ive 



-*1?31 



In^lvldufll^(s) ' ' 
1 

Prelect staff with 
stur!ents , nar^nts 
cnr:runl ty [r^mb'^-r " . 

sr:^ ad mini strafcors 
of schools 



local educational 
s;iency teacher- 
lead ets. 



Lcc;ar educational 
ai^f^ncy teachers 



^.133^* Local nisfcrlct 

perfsonnnl (Teachers, 
•counselors p ad pin* 
Istrators ) 



^ *1335 Local contact 
personnei 



Pe hay lor Time 

Co^jj^j^elor^^ and 7/l/?6 

teach^^s wll> 

ox^^^^ 7e on'? re- 

cjlve lns,orvlfce 

to facilitate 

C^. lmplecer:tatlon 



Vlll, assist 6/30/76 

adriltlonal LEA 

teachers 

develotf iand 

Aint>leinen"t ^ 

CE strategies - 

"Are' trained to ^6/30/76 
assuEP teacher* 
leader roles 



WVll Darticlpate 1/15/76* 
In a curi;lcultim ^ V15/76 
Infusion workshop 



^Wlll be iHRervlced Scht)ol 

Year 

1975-7^ 



yea'^tureicent 

/^ll teaCi^ers and 
counselors In 
each 1 " Hill, 
have received 
at least four 
(U) hours of , 
Inservlce, 



As determined 
by a survey of 
teacher ^leaders 
^sslfftln^r , 
/addltlfonal LRA 
teachers / 



Criterion 

At least eo% 
of -participant 
Kill have 
Ind Icated^ thro 
a po5t*test 
evaluation a 
positive resDO 
to the CS Inse 



'Eternal 
g^rolua tlon 

Scale 
s ^ 

ugh. 



nse 
rvl ce 



197^-75 1 No: 
L^A teacher-i 
leaders ach- 
ieve 

1975-761 

L^A teacher* ' 
lead er*? acjileve 



Slte( ?re- 
ouency 
count ) 



By po&t*Kork'Shop *l97^;75i 25 
assessirant purvey L^A teachers 

ti^alned 
^ 1975-76 1 ^50 

' ' ' ^ Lr'A teachers 

trained 



Rl te(Pre- 
Quency 
counts ) 



50 peoDle from 
8 Districts 
have presently 
undergone such 
training 

5(K of LKAs Kill 
deslp-nate a local 
Cl-J leader to^ 
work Kith pro* 
ject pers<>nnel 



130 people SltetPre" 
from 13 school quertcy 
d IStrl cts (0.0 counts ) 
each) >rlll 
participate 



Present leyel 

A'ntlclpated 
le+el 50?! 



Slte( pTft^ 
quency 
.counts ) 



11 



12 



^^.I'^^vMlBtl (irstrjict and r*^frlonal care^^r ftducatlo^^etsonnel Kill develop and" 
for Involving and <ybtalnlnp' community D^rtlclnatlon- In career education 



Imijleme^t str^^fle^ 
programs 4 » * f' 



' ' r-b lAdtye TndlvlduaKs) 

^ ^il3i*l .Local edufcatlonal 

. , ap^encv teachers and 
counselors 




U.pA2 ' ,0r^ranl3ed cl tUeTi 
groups 



Behavior . *4 ^ liffil 

will Id^^^tlfy find ^30/76 
derrpnstratp strat- ' 
pcle;^ th^t expand ^ . 
utilization .of 
con^TTunlA/ resources 
in carefiT educations / 
Instruction and 
guidance;; 




wlXl be Involved 
In a^ profl^ram of 
cotrnru^ilty awore- 
'ness and. acVlve 
nartl^clpatlon 



School 

Year 

1975-'7^ 



local' C^* projects 



y ^asureiEent^ 

As d-it*='rmlned 
throu;rh a *nost- . 
evaluation flub- 
mlttedjg to., 
teachers and 
co\jnsel€trS' of 
five strategies 
ldentlfl>Rd and^ 
used*^ 1 4e . t re- 
.sourpe. peotjle, 
field ^trlns, role 
-models, work 
exDerl.ence and ^ 
published" 
materials.') 

Completion of 
needs ?Lssess- 
ment Instru- 
Wnt . ffatherini?t 
and appll cation 
of data • 




Criterion 

^organl2ed^ 
cram 
1975-76 ( 
least "five 
strategies wi 
be Identified' 
and demon- 
strated by ^ 
L^A teachers 
and 30 I.RA ■ . 
counselors 



3 L'-^As will 
Institute 
1 presently 



External 

evalual^ion 
— 



Survey 



Slte(Survjey) 



13 



• \ 



14 



J * 



Coal Hp;rional and^local (iareer education Df? 

setting njrocesses to identify comprehe^ 

Ot\1f? ctive Tnd ivldual (s ) - BeLavlor 

iJ.135a local Pducational n^dnt 1.^^ 




nnel.vill utilize nfledg assessment 
sive career education program goals. 



and 



7 



1- 



6/30/76 



h'easurftment 



CriteTion 



ap-ency boards of 
ftduc<itlo'n 



Project staTf Kith 
stud ents t Barents , 
corr.aiuni ty members » 
teac^^^^^ and 
a<Jninis^jrator§ of 
schools 



Local d istrlct ^ 
t6sk force teams 



^n^rner caret^r 
f^'iucni^lon roals 



i 



kB determined by 
the official re* 
cord of the Dro^* 
caed in*rs 6f the ^ 
board m^^et'lntr >fh§X,? 
,the learner "goal 
Here a9oTJt>e9^ 



L^As completed 

1975-761 5 ' 
^Ij^As comple't^ed 



^tetnn\ 
'^Valuat ion 

Site(?re- , 
ouency 
count ) 



Will develOD 
rit^jdent roals 
anr* objectives' In 
the ,area of care'er 
d eveloDS:ent 



To develop a ^ 
Career TeyeloD- 
irent Goal setting 
process irt each 
LEA 



6/1/76^ 



A s^t of /the ' 
learner^ out* " ^" ' 
.comes KlJlMie " ' 
forndrded to the 



'At ^ least ri'fty 
'^p^irpent of the 
^ L^As will, stib- 
' nit a set s^t 
^proals'^end 
^ oE^j-ectives, 



SI te (T^e* 

quency 

count) 



7/1/76 



All r.^As Kil 
have comDlet 
the Roal setttnfT 
process 




Sl\^=^lPrif^' 



Will develop and 
oripritize caj^eer 
educatidn poals 



a'ch I^F iclil . 
hBve aSrritten quency 
trunS^nt pnd ^count ) 
*Kill\>i6"ve, / . 
Krlt^^^ e'^'idence' 
' . ■ of ^Initi^l actj^on 

^ takeri ba^d on ^ > 
, , ^ in^truiqent results 

12/1V75' - No L^A presently Atl 21 TEAs 9ilX \ ^i.tiKKre- 
hftn ,d eveloDed a disyelop.'"r*'* 9 ^ quei7cy - ^ 
s'et of goals for' for career - * .count) 
career ^ education^ - 

education ^ ' \ ■ 

-I' 



15 



16 



7-^ 



local d ts¥trlct;taj5k 
force teairis ' ^ - 



Te'icKerA. and 
ad mlnlstrdtors 



• 



Coal 1§P( Continued ) . 



■ ^ehQVlor 

Will conduct a. 
npprf s ^)nfe*^ssTnent 

career 
ednicaf Ion' 



WUI develop ^ 
Career -jducatloU 
c^o^ls 



Measurement 



Criterion 



11/1/75^. Ko" school dls*v \a11 school 

^\.trltts ofesently ^ districts will 

, have 'und ertaken conduct a 

' / * ^ a coniprehenyi ve r%eds assess* 

'needs ^assess- m^nt by Nov* 

rnhxit of careex ei^ber 1> 1975 
* education " ■ , 

School ■Cev.eloDed troa] s Pre^^ent level 

Year ^ In rath t Scle^nce, SO^^l 

1975^76 English and ^ \ ' Antl^ii^^ted 

' Social Studies ♦ "levels hO^ of 

. at ristrlct leyel project 

* arfd . Itid Ivldual . participants 

/ teaAher level ' \ - 



8 



Slte(pre- 

quency 

count) 



SI te{Pre* 
ouency ^ 
count )^ 




17 



.J ■, 



r 



Cae^l ^.13^^ Regional and local *aref^r pc^ucat 
/T' ^ outcomes Into an artlculat^*d and 



Ob^ fictive Ind IvldualCs) 



P^^ h ay lor 



'^.1361 



Projected staff Kith 
students, parents , 
cojcmiinlty members, 
teachers , and 
erfnlnlstrators of 
schQols 



All C^FD 5 I^As 



'"o or^ranlzf* 
Goals fo 
Build Ins 
level , and tn* 
d Ivld ual 



i\>n pei^^nnel 
fi«*t^uentlal K- 



Kijl orRanl^.e Identified career de 
Adult curriculum plan. 



pmert , 



7/1/76 



p Grade 



levels 



WUTr r^oT^er or 5/1/76 
"(ffeatp an^^ 'idoDt 
new svsteir (district) 
career education 
Drlorittes 



>^ea<^ureTnent 
• 

25< of all lVas 
Kill produce C.r . 
Coals for Its 
district, buUd- 
in;rSp p'ra^e area, 
and Indvlduals 



y^vldenoed by a 
prlorltlrecJ Hist 
of a^oals and 
objectives 



Criterion 



p^tsrrifiQ 
E^alua t Ibn 



Written Guides SlVe^fra- 
Klll be puU- auen^y ^ 
ll^^hfed and floijiit) 
2 5^ of €eachers ^ 
artd 80^ of 
^unselors kIII^ ■ 
have Implemented ". . 

Infusion units \ 



100^ of ali 

c^.pc 5 l'^:a/s 

Kill have /in- _ 
corpor^tted 
priority g-oais 
In CS pla'n for 
76-77 



Sl'te(Pre- 

auentj^y 

rfoi^ntr) 



19 



20 



Heplonal and local career education Pe^fcnne-i *rl.Lr- cf^slpn. de'S'elop and Inpleneht^ii 

effective occuuatlonal Inforratlon system. . /JT.';- 



10 



acti ve Ind'lvlduaKs) 



Pro ^ect staff and 



?hf* ' Intermediate 
Support Service ^ 



Pehavlor 

Wll'l devptOD an 
occuoa tional In- 
foricatlon system 



Scho'di ' 
yea*' ^ 



Keasuretfient 

.rpveloued and' 
utilized occup- 
ational Infor- 
mation system 



Crl terlon 

Present level 

Anticipated 
l^vel 20^ of^ 
students In 
e t?.k8 utll- 
IrlnfT system 



Vlll Imolement an 41/15/75 
OccUT^atlon Infor^^ r^; 
matlon System and 
ComKxanlty Resource 
Bank 



Ert^rnal 
^^■l^mtlon 

C>1 te { ?re- 
ouency 
count ) 



The CIS syst)^ All 21 ms 
Is uresently used have access 
by out *of 21 to CIS and - 
school districts* C.^.B. resources 
The CRE resourpe 
Is not operational 
at this time 



Slte(Survey) 



21 ' 



22 J r 



Regional and local career education pe^^>nnel -will Identify and/or develop etfec^^t 
career development evaluation stratf^g^leSf programs and Instruments 4 



n 



IndlYldual(s) 
L"^As.(team approach) 



/ 

fzach LSA rep* par* 
tlclflfttlni? In COSSP 
■actlvl ties 



Local district staff 



All LSAs In CTJPD 5 



Time 

ochool 

Year 

1975-76, 



. Behavior 

Will participate 
In evaluation and 

^ mori If Icatlon of 

* C3 pro^^ratns 

Will develOD and 
test a career 
develooment curr- 
iculum evaluation 
InstruTf^nt 



Wlll ev^uate thel> 6/30/76 
first year career 
education activities 



yeftSurftmRnt 

revelODDient of 
ev^ilua tjion 
Instruments 



Will design, 6/1/76 
develop and 
©dnclnlster a career 
education personnel 
c"oiET>etency evaluation - 
Instru^aertt 



6/l/75(?) As measured by 
the d evelODirent 
of a student 
outcome based 
InstrumenJfc 

ADproTlmately 
S% of all local 
district staff 
and "students 
are presently 
Involved In 
career educ- 
ation .activities 

As measured by 
the admlnlstra- 
of anrTnstrument 



ii^Tns 



Criterion 



'Eternal 
Evaluf* tlon 



Tnvolvettent of Slte(Survey) 
100^ of par- 
ticipating LE^s 



Sach of 
L^As In 
CSPT 5 



the 



Site (Survey) 



lot oS all 
L^* staff and 
students In- 
volved In 
career educ- 
ation activities 



Slte(Pre^ 
quency 
count) 



50^ of all 
XEA personnel 
aRd IOC? of 
all L^A Career 
TDdudatlon 
personnel 



Slte(Survey ) 



23 



24 



Goal 



Regional anJ local career e^^ucatlon pe^^nrel will facilitate career education 
efforts through model planning efforts ana* supportive planning InseWlce. 



12 



Ob jfictlve Ind Ivldual (s ) 



l'^91 ^eirlonal career 
rpveloompnt Co- 
ord Inatbr with 
^-lannlnlg Cor.s^lttee 
In cooperation with 
admlnlstr^^tl on , staff 
'and community 

^*i''92^ Local educational 
aeencles 



Behavior 



Time 



4 

'^0 orp'anlze for 6/30/76 
systoiratlc plan- 



ning of Cnrf*er^- 
"riucatlon program 



Will icomplete a 
bareer education 
Blan' 



Measurement 

100^ of L^As Kill 
submit to C^PT 
a comprehensive 
plan far Imple- 
menting a career 
Education pro- , 
gram K-12 



Criterion 



Kscternal 
Evaluation 



A written plan Site (Purvey) 
Kith goals and 
Ob JectLveg- and 
organizational ^ 
structure needed 
to facilitate ' 
Career ^^ucatlon 



6/30/76 As determined by 197^^-75 * ^ 



a llgt of local 
etiucatlonal 
agencies sub- , 
mitted to the 
Region XJl 
Steering Committee 



plans com* 
pleted 

■1975-76 ( 30 
plans com- 
pleted 



Slte(Pre- 
quency 
count) ' 



^•1393^ ' Lo)sal educational 
^ agencies 



U.139U 




Local District Task 
Force Teams 



Will Initially 
1 mplemont Career 
ijducation plan^ 



6/30/76 



Will develop a 
comnrehenslve 
career education 
plan 



10/1/75 



As determined byt 197'*-75 > ^ 

1. ■ Local district I. F/^s - complete 

goals 2, Storter 1975-76 1 9 ^ 

sets of career LKAs complete 

development and 

career ^preparation 

objectives^ 

3 • TiEDlementatlon 

strategies ^ 

i*. Identify 1976-77 

priorities and r^ ^^.^--^ifi^ ^ " '^^^ 

develop plan ^ " 



Slte(Pre- 
.quency \ 
count) ''^ 



8 out of 21 L^As 
presently have 
career education 
plans In the 
developmental 
stage 



All 21 LEAs " Slte(I>re- 

Hlll have a quency 

plan developed count) 
by October 1, 
1975 



7 



Page 1 



De,PARTMENTO£ HEALTH, EDUCATJfiW* AND WELFARE 
<?K f tC_^ O F ,1&J ^U C f^yo H 
WAS m?lGVo H , O^*<^0 2t> 2 



CAREER EI>UCAT> 

PARTlCfPANl 



PROGRAM 

SUMMARY 



NOTB^ Participants include th<f$e DIRECTLY served by the pro* 
ject or^ iri /h$w:^$e mo^i psrertf^ and persons tn the business/ 
labor/ industry Y^^'^^^^y* activity assist tn prcfjcci /mp/e* 
mentation* **Ahtivety a$^i$t'*vnciudGs e{{<frts such a$ serving a^ 
resource persorts^ serving ^J^ Advis<fry Croups, provrdtng work ex^^ 
p^rience^ etc, ^ 



FORM APPROVED 



^UMAER Of PARTICpANTS 
NOTE abovo) WlfO ARE 




R A<S^ETHNlCtTY {all Ptttt^ipAnts tncJadinA HandK^Pptd* Gtftvd and Tolvnt&dt »nd Low Jnco^i^J 



AUERICAN 
moi AH 
OR ALASKAN 
KAT IVC 

(I) 



ASIAN OR 
PAClFrC 
1SLAN0ER 



SLACK/ 
NEGRO 



C AUC AStAN/ 
WHITE 

\ 



KISPAHIC 



TOTAL 
(^vm oi coiumn« (I) 
ihroagh (5)) 



OF THE TOTAL (colattm (6) 
NUMBER WHO ARE 



OF TiHE TOTAL fcoJtnnn <6) 
NUMBER WHO ARE 



CAPPEO 



■ (?) 



GtFTEO AND 

Talented 



LOW 1NC0UE 



(V 




STitDENTS 



LEMENTAAY (K-^) 



58 



20 



240 



1802 



150 



2270 



74 



394 



MlhOLE/jOf^lOR HICK (T'9) 



18 



52 



514 



40 



630 



^' 36 



80 



SENfcR HiGHft 



40 



14 



268- 



576 



100 



998 



24 



300 



iff^Afi COLLEGE 



'56 •. 



56 



.f 



J^YEA'R COLLEGE 



AQULTS (norftastttcvlatfiJ) 



84 



'84 



SUB* TOTAL 



116 



560 



- 30 3^ 



^90 



4038 



TtONAL PERSONNEL 



TEACHERS 



44 



1660 



.8 



1718 



; i iJ I i J J I i 

I « 4 * 4 4 4 
• • * t ^ 

I T * 4 4 4 *4 



*»*»*»'»*«*4 •4' 
T^«44t44^ 



I I ■ I i 1 1 If 

• ****** 
******* 

* * * ^ ' ■ 



** 



* * • 



CpUf^SELORS 



ADMINISTRATORS 




261 



^* * * * + * 



* i^* * 
*\\% 



* * ' 

v,\-. 



ft***** 



****** * ** 



85 / 



********* 

** 4 * t^*,* • 



MEMBERS OF THE BUSINESS/ 
LABOR/J*^OUSTRY COMMUNITY 



****** 



• • 4 * • 



:v4';X*yj * 



Parents 




. * * • 
* 4 • 

\**%* 



* *^* r 



v^ : <^ 7 />^j/4'4 ' 
* * * * * +\ * * i 

S* * * t * t * * 



'•*4*4 4 *4* 



' 1 1 



OThCR (tpvctty) 



si " / 



I * ^ m « 1 « 



* 4 * 



I * 4 *A 

* * * . . . 

, * * * * t t t * 
, 4>* • ****/■■ 
^ * * * *• 



^■** *** 
* ♦ . 

1^4 • 



TOTAL* 



- ^5 



T 



1^' 



12. 



2064 



• * * 

• 4 * 



* * * ^ * * 



0£ FORM 467, 2/ 76 
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^^Uj^-ojec.t contracted^'v^lth ^ third party evaluator to do an -extensive 
"evfliatlon of each 'object1ve,,undertakeri. The ttiird party evaluatictftto 
report U presented in this section. 
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FINAL tXTERNAL EVALUATION ReVoRT' 
OF REGIONAL COORDINATION AND SUPPORT^ 
PROGRAM FOR CAREER DEVELOPMENT 



An Evaluation of Current Efforts 
of Seven Career Cdt/tatlon Planning Districts 



Conducted for the 
Michigan Department of Education 

. ' ' by' 



^ Donald R. Marcoite, Ph.D. 
.Joseph L- Roschi Jr,\ Ph.D. 



J July 1976 ^ 
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IKTRODUCTION 

This study was .undertaken by the evaluators In a third-party role to 
exara'ine the Michigan tareer Education Program. An evaluation contract^^ 
was-made betwe^ the Macomb Intermediate School District, Ht- Clemens, 
Michigan serving as- the fiscal agent» Mr. James Mahrt of the Career Edu- 
cation Programi Michigan Department of Educatlcn, and Ur, Donald R. Kar-- 
cottei and Dr, Joseph 'L- Posch, Jr., principal evaluators of the project. 

The program to be evaluated Is the Regional Coqrdlnatlon and Support 
Progra:]! for Career Development, which was safcmltted to and approved by 
the Career Education Program, United States OfflcODf Education, AppHca- 
tion Control Center, 400 Maryland Avenue, S.w/ Washington, 0-C. 20202-^ 

The major goal of the program Is; ^ 

To provide coordination and technical assistance through 
^ a reqional approach to locaT districts Us they plan for and 
implement career/\iaducat1on programs,' r , 

\ 

To help accomplish this goal, nine subgoai§ were Identified and appear as 

follows*: ' ' ' y 

An Teachers In partlclpayng districts will design and 1m- 
plemant career education activities Into the existing cur-_ 
riculum by utilizing an Infusion process. 

2. "Counselors in participating schools-will design and 1m- j 
^ plement career Cwlucati on activities ^n cooperation with 

teachers* IndependVntly artd/or with other staff or com- 
nmnlty members . . 

3. Teachers, counselors and .other appropriate staff nranbers 
will participate In Inserv-lcp-^ucograms designed to Increase 
their career development s>mls Irhewanlzlng, facilitating 

^ ^ and delivering career* development outtM^s to students. 

^Application for the '^REGIONAL COORDINATION ANp SUPP0R7\PR06RAM FOR CA- 
REER DEVELOPMENT-" Submitted by; Career Education Progrtjn, Michigan De- 
partment of education, Boxl928, Lansing, Michigan 48904, ApHl 18,1975 
(page 12). 



.4. Local district and regj/6ija1 career education personnel win de- 
velop and Implement strategies for Involving and obtaining corn- 
nnmlty participation In career education programs. 

> ■ . . , ' \ 

* " 5. IJegiorial aRd local career education personnel will utilize 

needs assessment and goaNsettIng processes to. Identify conpre- 
^ hensiv6 career education program goaU. 

6. Regional and local careet^ucatlon pecsonnel will organize 
Hocntified career development outcomes Into an articulated and 
sequential K-Adult curr1culum_plan. 

Regional and locil career education personnel will design, de- 
velop and implement an effective occupational information 
system. 

8, Regional and local career educati an personnel will identify 
and/or develop effective career development evaluation strat- 
egies, programs and instruments. 

9- Regional and local career education personnel will facilitate 
career education planning efforts through model planning efforts 
and supportive planning ^nservice. , . 

Finally, thirty-five objectives related, to^he abov? listed nine sub- 
goals were identified and are presented iri Afipendix A. 

Although not a part of the original application, it was decided by 
the Michigan Department of Education Career Education Program that in ad- 
dition to lookiog at the stated goals and objectives in the -application, 
thtre should also be an analysis of student achievement between students 
participating , in career education programs and students not participating 
in these programs. Siir^ce this was an addendum td.the original applica- 
tion, only planning districts who volunteered to participate in this as- 
Pact the evaluation w1,n be a part of this evaluation rejwrt. 
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PROCEDURES 

This section of the Interim report consists of the evaluation Resign, 
flection of objectives^ feasibility of achievement testing, Instrument 
development and data analysis. t , . 

Evaluation Daslgn : ' , * s,J 

The evaluatlQn design for this eva:luat1on consists of the following: 
1. The Identification and selection of objectives by each career 
educatior^Dlannlng district. . - J 

' 2. A^re- and post-administration of a survey q'uestlonrt&ire, devel- 
oped from the objectives contalped in the prdposal, to all planning dis- 
tricts/ • * , . ■ 
' 3. Monthly administration of a monitoring form, using the activities 
-jHsted for each objective, by Michigan Deoartment of. Career Education Pro- 
gram staff to career education planning district coordinators. 

f J 

4. Site v1sUs by external evaluators using a standar*dl2ed Instru- 
ment devaloped from'the ob.1ect1ves and activities contained In the pro- * 
t>osal. 

5. Pre- and -post-administration of standardized achievement tests 
for planning districts wlio -volunteered to participate In the achievement 
aspect of the- evaluation. 

. ' * ■ e 

Solectlon of Objectives : 

Figure 1 stiows the name and code of the participating career' educa- 
tion planning districts. Codes, rather than actual names; were u$ed for 
the planning districts to simplify the presentation and interpretation of 
figu res and tables* 
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' ' FIGURE 1 

fiAME AND COPE OF PARTICIPATING 

CAREER EDUCATION pyvNNING DISTRICTS 



' . Name of 
Career Education. Planning District - 

Delta-Sclioolcraf.t Intermediate School District 5 

Charlevoij^-Emmet Intermediate School District 7 

Cheboyg'ah-Otsego-Presque Isle Intermediate 

^chOQl District , 8- 

Calhoun Intermediate School District 12 

Genesee Intermediate School District ' 29 

} ' 

Kent Intermedtite School District ' 32 

\'\i<;fmh Intermediate School District ~ 40 
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The thirty-five objectives listed In'^the oplgiml proposal were not 
specifically assigned to the career education pla^^ al- 
though these districts were responsible for submitting these objectives 
prior to the submission of the application* Therefore* a meeting ^ts 
held'on November 13* 1975 at the Michigan Department of Education in 
Lansing with Career Education Program staff* planning district coordina- 
tors, and an External evaluator for the express purpose of having plan- 
ning district coordinators select specific objectivesi As a cons^uence 
of this meeting, objective responslbllltlei-^ffere identified for each of ■* 
the participating districts as shown in Figure 2» 

As can be seen from Figure 2, each planning district was responsible 
for at least one objectisye in each of three subgoaT areas* All nlne^b- 
goal areas were represented by at least two career, education planning 
districts* A listing of the thirty-five objectives representing the nine 
subgoal areas can be found in Appendix A* ^ 




MATRIX OF OBJECTIVEF'-eATEGORIZ^D BY CAREER^DUCATION 
PUNNING DISTRICT SELECTION AND ^UBGOAL AREA 



T 

PlannlrlQ 
District 




4.132_ 




4.133_ 


4;134_ 


4.1 35_ 


4.136_ 


4.1 37_ . 


4.1 38_ 


.4.139_ 


5 


s; 6 










2 




2, 4 




7 




1, 3 


' 5 


2 


6 




1 


l3 




8 


4 


3 












1^ 




12 


* 2, 3 


4 


3 , 




1 








2. 3 


29 




1 






4, 5 




2 




4 ■ 


^32 . 


1 


; 1 - 


1 




/ 3 


1 


• 




1 


40 


1 


2 


' 3 ' 


1 


2 






A/ 





\ Objectives appear in Appendix A. 
^ is to be replaced by the number ar^earing in a cell. 
Objective doeS not appear ifi tnonitoring form for this district. 
* According to monitoring^form. not an objective for this district. 
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Feasibility of- Atblevement Testing : ' " " '-' 

At th^-'^ovember.l975 meeting In Lansl-ng of planning district coor- 
dinators* all districts indlc^ajgd thS'^the^ were 1nter|j^ted In the 
ach1even)ent testing of students participating In career education pw?- 
grams. Planning district. coordinators were Infornied that for comparison 
purposes students not partlcipatlng In career education programs would 
have to be Identified and tested* > Two career education planning 
district coordinators volunteere^i to partliCipate ,1n tbA% aspect of the 

evaluation and examined technical, financial and logistical considerations 

J' 

for this phase of the evaluation. As a result> only Planning District 29 
partici^ed In the achievement aspect of this prosram. 

Instrument Development : 

Instruments used in this project were developed from'the objectives 
and activities provided on the "Description of Program" forms whic^ 
are a part "of the Application for the "REGIOhtAl COORDINATION AND SUPPORT 

progra;^ for career development ." ' ' . 

The insyuments developed were: 

1 , Monitoring Form. , > , * / 
This form was used by Michigan Department of Education Personnel 
with coordinators bf planning districts on five separate occasions. 
Forms are unique In that the activities contained within each 

form are specific to each pla^nnlng district, 

2. Career Education Questionnaire. 

Administered by the e^(ternal evaluators twice during the year— 

once In Decfembe/ 1975 anjff once In June 1976— to coordinators of 

^ tfte planning districts. Statements on this form are specifically 

related to the thirty-five objectives contained In Appendix A. * 

8. ^ / 
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/3.* Interview Sphedule. , X 

Adminlstere'd to planning , district and local educatiOR agency 

personnel by the evaluators in May-Junfe 1976» Jhis form 

^ consists of general statements related td*speciHcity of ' 

objectives and activities and to operational considerations 

If 

. * *• 

fn fulfilling the" requiremeets of tfie contract. ■ 

The purpose of the three instruments is. to determir^ w^\ch 

objective and activities are being met tfy the career education 

planning dis1*lricts ar^d to determine the overall effectiveness, 

opefationally , of the program. 

Data Analysis : " * , * V 

Since the evaluation of the project is confined primarily to the 
icollectiqn of baseline information, all analyses are descriptive in 
nature. Enumeration of reported" actlvitiias and actual .responses to 
the survey questionnaire and in^terview schedule ar^ presented in 
tabular form, vith percentages provided wh&re appropriate.. 




RESISTS AND -DISCUSSION 



If can be segjHronj Table 1 that each of the Seven- planning 
districts had ^ variable number of ^tiviti'es which they were requii^ed 
to -Complete, Foitr^f th^,-a&^en districts changed in the number of 
^^^a^tivities required fo/ completion during t^e January-July time period. 
This resulted! from a /larification of objectlves'and activities related 
to these objectives durvng the early part of 1976/- , 
Also shown in TaFfe 1 is the percentage of acti vi ti eTwmp^I eted 



by July 1976 which ranged from to The ijgrcentage of activities 
hot completed ranged from ^% to 58%, Of considerable interest is the^ 
category *'Not Applicable" wfji^j^ri it is, shown^for f6ur of |he planning 
districts that shifting occurred downward(reduced frequencies) primarily!^ 
as a result of monitoring and evaluation efforts in citifying which^ 



Witfi tile exception of one H^'^fnloQ district, it is clefar from 



objectives were selected and which activities were appropriate' for 
these objectives. 

one 

the retniftion of responses in, the "Do Not Know" category that' there 
was clarification with respect to the required activities.' 

In general/it can be seen that there was a marked increase iK^he 
number of activities canpleted during the Januarys-July time period. 
Where a/* increase in percenjage activities completed did not occur 
it wai (fip in*l,arge part to thfe Increased number .of activities required 
?iorcomple^iofh_from the first time period td the .last. . 
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TABLE 1 

STATUS OF ACTIVITIES REPORTED 

R EDUCATION PLANNING DISTRICTS 
8Y ENUMERATION AND PERCENTAGES^ 




Plannifig Time 



Number 
of 



Status of Activities 



Yes 



District 'USriod^j^ctivities . % 



No 

N ■ i 



DNK^ 
N % 



— 


Jart. 


69 


5 








' July 


69 


^ 


Jan^ 




' 7 








'. July, 


54 






■ 16 




Jan. 


8 








^' July 


19 








■ 12 


^ Jan. 


81 








July 


81 




"Jan. ( 


28 


29 








July 


, 37 




Jan. 


105 


32 








. July - 


, -105 










Jan. 


* 28 


40 








July 









33 48 34 ' 49 



39- 



28 76 



71 . 68 



29 ' 64 



29 42 



12 28 20 48 -8* 19 




28 2. 

«5 0 

58 ,10 

'44 -3 



11 39 14 50 



19 



*26 .25 *59 56 



8 



.20 71 -tS ■ 29 



-.16 



11 



8 12 



19 



56 



11 . 14 



NR** 

N %^ 



5 . 0- 



ix 

, 0 
5 
0 
0 

'•Q 
2 




T 



1 



Information for this table was oibained by using unique monitoring forms 
for each planning dis,tr1ct(monitoring fataiis appear in Appendix C). 
2dNK - Do Not Know. 

m - Not-Appl i cable. - . . . _ _ , „ . , 

'4nR - No Response. ' ^ 
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Table 2 is an enuftieration- of the participants iruea^oh of the careei*' 
education planning jli-st-ricts. It is clear .from the table that there 
was some di/ficulty itf^ith.the category 'local Education Agency Tea^cliier , 
Representatives" in ihat Vour of the: seven planning districts were 

apparently^liriable to identify or did not have'any of these individuals. 

' - - . ' ^ ' ' 1 , • ' 

*0n the pre administVation of the survey three of the sev6n districts could 

not clarify this category although on the post administration one of^ 

the three wa,s,abTe to identify teacfter representatives. 

I 'Tables 3 and 4 represent the resuKs obtained- from both a pre and 

, - • - - s 

^ ' of'- ' t * 

post administration of the survey jinstrument which was. developed from 
the originaf contract, -Listed in Table 3 are the responses for the* 
first thre& qtiestijons on the siJfvey, Tfte^e three questions are presented 
separately since, the, response forwat differed from the ramainirtg ^ 
thirty-seven questions.- - '^-^ < 1 ^^-^ 

It can be seen from Table S^that four of the seven planning districts 
re5ponded affiifmat^el^ to questictirone which referred to the development 
of an occupationai^n^fonnat^prt^^jS^em. Irt addition, Jthese four districts'" 

, . ^ < ■ \ . ] - 

also responded affjrpiatively to question awo wh^cb relates, to the 
ifpplementation (^such a.^ystem.' With respect to tjuestion.threiST.whKh ^ 
•refers to a p?an\f<3yr ijacilitattng the , systematic pl^jining of career - 
edifcatipn programs >'^a^V^^^ difstricts responded yas. - / 

Questions 'foyr thrbotgh foHyVestilted in fre«tt*6n«f3r counts -being 
provided for" each of't/ie questions. Of particular interest, heif^vkis the 

■ ' ^ ■ : fPi^ ^ " i ■ ^ 

identificatieFTt of a p)5rticulai> question .with a specific planniniE^TSistrffit!. 
This can bedone by cdrteulting the pross-Reference List which .appears 
in Appendix^ '6 a'nd Figure^ 2 on page 7 whi>:h shows the objective^' 
selected by't?ie ^various planning districts^ \^ ■ 

-w ' . • 12. : . ' 



. TABLE 2 

enumeration of participants 
• 'by career education planning district 
• survey (pre and post) 



Career Education Planning District 



J Participifits 




5 


1 

7 


8 


12 


■ 29 


32^ 


40 


Local Education ' 
Agency Teachers 


Pre ■■ 

ft -L. J- 

Post 


987 


628 
593 


588 
588 


4500- 


2970 ■ 
3670 


5000 
5000 


8175 
6692 


LocaT Education 
Agency ' - 
Counselors 


Pre 
Post 


25 


15 
15 


\ 


125 


140 
145 


400 
400 


259 

' 211 


Local Education 
Agency Teacher ^ 
Repr^senrtatlves > 


Pre 
#Post 

y 






1.0 


c ? 


If 250 


23 
23 
■> '• 


. ? 
247 


Local Education 
Agency / / 
Administrators 


Pre' 
Post 


108 


20 
41 


41 ; 
41 


250 


2^ 
289^ 


550 
550 


. 425 
297' 


Local EducationI 
Agent! es * 


Pre 
Post 


-iof 

/165 


14 

. 2 


10 

io 

r 


38 


7 


23 
■ 23 


21 

^0^ 



kther individuals identfTTe?w^re one CE^-D coordinator and one 
ireer education counselor. ' . , . ^ 

i6r individuals identijfied were th-^rty-ei ght direct teacher' 
Irticipants and two direct counselor participants^ 
^Vher Individuals identified were one CEPD coordinator and three 
regional coordinators, ' , 

Jl2^ub1ic^ 5 Private, 2 Intermediate, li^mmunity College. 
5l2 PubJIic, 4 Private. . * , 




TABLE 3 '„ 
ANALYSIS OF qUESTIGNS • j, 
ONE THROUGH THREE ON SURVEY? 
INSTRUffEKT (PRE AND POST) 



Ques- Gate- ^ * Career Education Planning District 

tion goHes ~^ 7 8 12 29 32 40 
Pr Po Pr Po^ Pr Po Pr Po Pr Po Pr Pp Pr Po 

Yes -o X * - X^. X - - XX 

1 • No ^ X2 - X ^ X -' X X . X - XX - - 



NA^ ^ - - • - - - X ■ . - 

Yes ■ X - x^ .X - - XX 

2^ No - . . . ■ 

, DNK - • ' 

NA - - - - - X - X ■ 

Yes. XX X X' X X - X XX X • X XX 

3 No - ' X - - '* 

DNK - -. 

"\ NA - -. - - . . / 



purvey questionnaire a^pear^ in Appendix B. 
^^Hill utilize existing and newly developed modules. 
mK-' Do Not Know. \ . 
4nA - Not Applicable. •♦^ 
5ln profoss. ^ " 

6No response required for this question if the response to question #1 
is no. ' ' , 



I 



\ 
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TABLE 4 
ANALYSIS OF QUESTIONS 
FOUR THROUGH FORTY ON SURVEY 
INSTRUMENT (PRE AND -POST) 



Ques- Gate- Career Education PVannlng District 

tion gories 5 I ^8 If ^~29 32 TW~ 

Pr Po Pr Po Pr Po Pr /Po Pr ,Po . Pr Po Pr Po 



Number - 176 34 - 40 44 200 350+ 

4 DNK X - - X - X - XX XX 
NA C - - - - X - - - - 

Number ' 1 12 2. 3 • ^ 3 0 11 * 3 - * - - 9 

5 DNK ' t t .r - 

NA - - - ^ X- - - , - 

Number 12 12 4 7 1 1 0 38 21 8 4 23 - >3 

6 DNK * - - X- 

. NA - 

Number ^ 9 5 4 5 ^ 0 ^ 2 25 12 8 27 27 - 50 

7 DNK - - X' 

NA 

f 

Number 12 X^ 2 2 2 2 o' 9 - '- 16 - 8 

8 DNK X - -.- X- 

NA , - - X r - - 

Number 1008 1100 160 180 40 94 - 600 - - 330 450 - 800 

, 9,. DNK X - X - - - X - 

NA • , - - - X - - - - 

' Number 1 12 3 4 10 10 - 6 5 6 8 10 - - 

10 DNK - - X XX 

NA - - - - ,-- 

Number - - 2 2 - - 0 26 - - ■ 15 23 - - 

11 DUK ' XX - - XX - - X'- - - - X 
NA - . - - X - - - - 

Number - 12 8 . 8 ' 10 10 *0 0 0 -8 0 23 - 14 

12 DNK - X- 

;■■ NA . X - . - - ' - - - ' - - - • - - • - - - 

' Numbeir 27 18 5 5 10 2 15 30 - - - 14 50 

13 DNK ' - ' X - 

NA - - - . - - X XX - - 



In process^ i *15, * 



' TABl^4' (CONT'D) 
I 

Ques- Ca'te- " Career Educat'ion Planning District • 

> 

tion gories, S 7 8 IT 29 32 40 

Pr Po. '?r Po- Pr Po P4i%Po Pr Po Pr Po Pr Po 

Number 12 12 2 8 10 3 • 0 38 21 *- 23 23 21 17 

DN^ - - - - - . . ^ . . . . 

NA^ .X - - - - 

Number 0 - 2' 11 . . • Q . , . . . . - 

24 - DNK - - - - X - - - X - • X V . X X 

. HA- _ - X ' - - - X - X - X - - - 

Number 012 - - - - 0 - 0 - 06 - - 

25 DNK ..... X . X - 

' NA - - XX - X - X - X - - - X 

Number 39 - 4 4 ' 0 - 25 85 - - 0 - - - 

■ 26 DNK . . . . . ^—f^^y^' - - X X 

, NA . X - - - X ( - ^ - ^ - - 

Number - 176 - 11 40 38 200 350+ J - - - ' - - - 

27 DNK X - X - - - - 4" X - ■ X -X XX 
NA - - X - ^- - - 

"Number - 12 ' 1 3 0 - 0 0 - 0 - --0 

28 DNK ■ X - X X - 

■ NA X - X - X - - .- - 

Number 0 - ' 0 2 0 - 0 15 - - 15 15 - 10 

29 DNK . . . . - . X - . - ^-ir - 
NA X - - - X - - - X, - - - 

Number 12^2 8 2 10 - 0 30 ?1 8 " 23 23 21 2(i 

30 DNK 
NA ' . ^ . - . X 

Number ,0 (8 2 4.2 - 0 -e-'SO 

31 DNK -/^ X - XX X - 

NA , - - . " ' ^ ' ^ - ^ ' ~ - 

Number 0 - 02 0 - 0 - - - 00 - - 

32 DNK - :X .- - -X - - - X « 
HA - • - - - X - X . . X ■ - - - - 

Number 0 -, -2 0-. Oil 2 5 -11 

33 DNK - X .... X - . . ^ X - 



i 

. ' ' TABU 4 (COP'D) 

Ques- Gate- Career Education Planning District ' 

t1on gories 5^7 8 12 29 22 40" 

^ ' Pr Po Pr Po Pr Po Pr Po Pr Po Pf ''Po Pr Po 

Number 0T2 22 0 - 0 15 02 0 - - - 

34DfiK X XXX 

NA- - 

Number 1 12 1 2 10 - 0 5 - - 6 8 ' - 11 

^ 35 DNK X - - X - 

NA . . - - ■ - - - ■ - - - - 

Number- 0 - 01 AO' - - - 0 - - - 

36 DNK - X - - ' - - * X' X 

NA X XX - X XX - - . 

Number 1 12 1 2 - - 0 11 5 6 6 8 - 9 

' -37 . DNK - - - - X X - 

f)A , ^ - . . X - - ~ - 1 . . . _ 

Number 0 36 - 1 - - 0 350+ 

38 DNK '- - X - X - - - X - - - X- X 

^ NA r - r ■ ^ X ' ■ . > ^ ^ ^ " ■ 

* Number .- 1100. - 85 110 - 200 350+' 20 78 200 300 - 1000 

39a DNK •- - - - - - - X- 

• NA < X * - - - - 

Number 27 18 2 3 3 - 1 5 30+ -1 4 ' 25 30 30 

39b DNK • ' X - 

Hft - - - - X. • - - - 

Number - 22 3 4 5 - 0 50+ 0 5 25 30 - 100 ' 

39c DNK ----- X - 

NA - - : - - X - - - ,- - - - . - 

Number 0 - - - - - - - - - - - 

40a DNK -'- XX X - X - X - X'-X XX 

NA . X - - - X - X - S( - - - - 

Number 0 - - - - - - - -- " " 

40b DNK - - XX X - X - ■ X - X X' X X 

NA -X - - - X*-X«X - - - - 

*> 

18, . 
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Using^both sources of information presented in the previous para- 
graph It can be seen that IBX of the objectives weremet in this 
project. Objectives 4.1311, 4,1312, 4.1314, 4.1315, 4,1322, "4.1356, 
4.1361 and 4,1382 were not net. / ■ ' ' 

Tables 5 and 6 are the results^of the administration of the 
interview ^hedule to, both coordinators and other participants in the 
program. Since the relevant questions 'On thfe schedule are presented 
as^thfiy appeared in the schedule,' it fs not necessary to^peat the. 
questions^^^the discussion. It can be seen from the tables, howev 
that there was overwhelming support for the program and for the 
continbance'of ,the program. ' / 

A? -indicated on page 8 in this report, the feasibility of 
achievement testing was explored with the result that one plannij 

district finally agreed to participate in this aspect of the pr: 

- i 

The test questions^developed by this district were criterion re 
and,^^ general., oppn ended. This did not allow for the usual 
statisWcl* anal:)^si^ particularly witb respect to the compari* 
experimental and control groups. It can be stated-J;hat for 
^and post administrat^orj of the tests both groups improved, j 



1 



For a more detailed reporting of thjs information, please contact- 
or, Joseph L Posch, Jr,, 1400 Kales Building, 'Oetroit, Michigan 4822&. 

■ 19. ' ^ 



./ ' . TA8LE 5 

INTERVIEW SCHEDULE RESULTS FOR NON-COORDINATOR'PARTICIPANTS IN REGIONAL COORDINATION 

AND SUPPORT PROGRAM FOR CAREER DEVELOPMENT 



Question 



X 



Interviewed/ 
Mailed 



Career Education Planning District 

-Si Z 12 22 3r 4Q , 

YNYNYNYNY-NYNYNi 



Do you feel that tbe objectives of ^Interviewed 
the project are clearly, and 
specifically defined so that j^ou Hailed 
know what has to be done? 



Do you feel that a conmon pur- 
pose' exists among all personnel 
involved in the project{i .e. » 'the 
intennediate school district and 
participating local education 
.agencies)? 

Are the Skills of the personnel 
who -are currently attached to the 
prpject at the intennediate level 
being effectively utilized in 
this project? 



Interviewed 
Mai led 



Interviewed 



Mailed 



Interviewed 



Do you feel that any of the 
positions at the intennediate level 
couTd be eliminated without Mailed 
affecting the success of the 
total project?^ 



300. 0 1060208000 
1 O^I^O 0 0 5 0 7 1 0 0 ^4 1 

300. 0 10 6 0303500 
0001003180 o"^ 4 1 



\ 



30000J 60 2 08 |^^'0 0 

0001 0.0 4, 05Z0ly4 0 

12 0 0 0 1 0 7 1 1 3 5-0 0*^ 

1 Ov 0 1 0 ^0 'O 3 1 5 0 0 1 4 



TABLE 5 (CONT'D) 



Question 



' Career E' 

I-nterviewed/ 5 7 
Hailed Y N Y N 



lucation Planning District 



8 



IE 29 



32 40 X 

YNYNYNYN.yrr 



Is there sufficient^coninunigiation 
between staff at the intermediate 
l.evel and, personnel in the local 
education agencies? 

In your opinion, do you feel that 
the^pfoject should continue? 



Interviewed 3 0 0 0 

Hailed' .0 0 0 1 

Interviewed 3 0 0-0 

Hailed ' 1 V\l 0 



0 1 4*3 308-000 
0 0 3 2-7 1 0 0 4 1 



1 0 7 0 3 0 8*0 0 0 
0«50800040 



1. 



T - res. 
N - No. 




TA6LE 6 ; — 

NTERVIEW SCHEDULE RESULTS-FOR COORDINATOR 
CIPANTS IN REGIONAL COORDINATION AND SUPPORT 
PROGRAM FOR &REER DEVELDPHENT 



Question 



Yes 



No 



Do you feel that the objectives of the project are 
clearly ana speciffically' defined so that ^ou know ^ 
what has to be done? 



Do you^pwl that 
personnel involv, 
schcMjl district 
personnel)? 



a common purpos^e exists between all 
;d In the project{1.e.> Intermediate 
ind local education agency 



Do you feel that 



are being effect 

Do you^feel that 
intem^gdiate le\ 



the skills of the personnel who are 



currently wdrkirg with ypu at the intermediate^leveT 



i^ely utilized in. this project? 

any of the, positions at the 
el C04ild be eliminated Without 



affectttig the siccess of the to tat^ project? 

Do you feel thai there was sufficiekt^^copuni cation 
between your'stcff at the intermediate^d-- 
personnel in the local education agencies? 

^^0 yl)J f^eKthatl you have been sufficiently 
supports byHhel State Department of Education 
In meeting yoi(r pbjectlves?" 



In your;j^pi?rion^ 
contfnu^ to be 
Education? 



do 'you feel that the project should 
filnded by the State Department^;^^f^ 



22, 



S3 



'7 



2 ^ 





CONCLUSIONS 



/ 



To^proviye a proper perspective for the Regional Coordination and 
Support Program for Career Development, it should be noted that planning 
districts were allowed to ielect objectives on which they^would be 
evaluated. It^as found that 7^% of the objectives were successfully 
accomplished, even'^though the activities i*eflated tP these objectives 
were not compl^d with this high a percentage figure. This coulB be " 
attributable, in part, to*tfie lack of .specificity or relevance of the 



* activities.^ - ^ . ^ 

\A^o evident from tfie data collected. is the fact that even though 
planning districts were to foiws on specific selected objectives,, these 
districtrlJ?he .providing more services than required. This' is clearly 
dernonstrated^by Tables 3 and- 4. 

Althptigh achievement testing was included in the^project* it was' ' 
found that apttle^ement related to career education requiVed the 
development and use of criterion referenced tests which wer? generally 



open ended type items. This did no 



i permit 



tha usual statistical 



. analyses ar^d comparisons four^dMn "plrojects that emphas|^,the experimental 

r, that bb,th the 

groups improved in achievement. 



approach. It was found, however, that bb,th the experi'mental and coritroV 



f 



23. 
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Goal 4.131: Teachers in participating districts will derrgn^nd Implement 
" existing curHculum by utilizing 'an fhfuslon process- 

■ - ■ ■ - / . , 

Behavior ' Time ^ Measurement 




ecujcation activities- int^ t}ie 



Objective Indivldual(s) 

4,1311 Projei^t staff with 
students, parents, 
coniTJunity members, 
teachers, and 
administrators of 
school^ . 



Criterion 



External 
Evaluation 



4,1312 

4-. 



4.1313 



IT' *'*■. 

4.U14 



' 00 



Local educational 
agen<;y teachers and 
cc 




Local educational 
a^gency teachers. 



To Infuse adopted 
career development 
goals and object- 
ives into 
curriculum. 



Will incorporfe^^ 
starter lists of 
objectives-' 



, Will Implement 
infusion lessons 
in classrooms - 




Teachers intpar- 
ticidating LEAs- 



Will-list a skill 
they wish studen'ts 
to accomplish as 
result of class 
participation. 



07/1/76 Teachers will 
design infusion 
units- 



25% of all teachers Site 
will have imple- (Frequency 
mented at least one counts). 
{l)-1nfused unit . - . 
■with ^PM:heir ■ 
students* ' ^ 




06/30/76 As detennined by a ^1974-75^ no LEA's/ Site 

post'Survey of ^achieve^ 1975-76: ,*^reqDiency 

teacjiers and^ couri- 3 LEA*S' achieve- \ counts)- 
^elors from three 



local education 
agencies. 

6/30/76 As deteritiined by 
evaluation instru- 
ment subliiltted to 
the LEA teachers. 

J ■ 



1974-75; 200 LEA Site 
teachers Implei^nt (Frequency 
at least 2'Car;fier counts), 
education lessfDnsjT ' 
1975^76: 250 LEA 
teachers implement 
at least 2 career 
education lessons. 



f 



School Pre*po9t test of 
year knowledge of CE, 
A quality eyalua* 
■tion pf marerial 
developed and 
tested In class-^ 
room, # 



^ Present 10S&- ^ 
Anticipated level^ 



Local 
(Test) 



57 



i 



Goal 4J31 (Continued)* 



Objective Individua.l(s) 



4J315 



4J316 



One teach riep- from , 
eBtth gradeOevel and 
curripulurrTarea i^i 
e^ch LEA in CEf^D^s: 



One teacher rep, 
troin each grade 
level and curricu- 
lunjv^ii'sa in each 



Behavior 



Tinie 



Will design, ^/V76 
develop and pilots 
-test'<ine alternative ^ 
instruction^ 
strategy/ 



Will design, 
(tevel-op and, pilot 
test one .grade--^- 
level or sutg^ct 
matter curricuTum 
option. 



6/1/76- 



^feasurQnle^t 



As measured by the 
written lesson 
plans and/or per- 
formance 
objectives , 



.As measured the 
fncorporation of 
learner perform- 
ance indicators 
from at least (3) 
three career devel- 
oment instruction 
5oals. 



Criterion 



uniVs*^f 



External 
Evaluation 

Survey. 



-mi nu te 
career ' 
develof»nent instruc 
tion from each QEPD 
LEA for each gratle 
level ^ af^d subject , 
roatter area- 



One curriculum op- 'Survey, 
tion from each CEPO^ 
LEA for each grade , 
level and subject 
matter area. , - 



/ 



Goal 4.132 : Counselors in particlpwting schools will design and implement career education activities ip coop- 
eration with teachers, independently and/or with other staff or community members- 



Objective Individual f s) 

4-1321 Regional Career- 
Development Coor- 
dinators with Coun- 
selors, Teachers, 
Students, and • 
L Administrators. 



4J3?2 LEA "ream* 



4/1323 A rninimuiQ pf 40^ of 
the counselors/ 
within the ISD. 



4*1324 Local education 

agency counselors^ 



Behavior 



Time 



To design Career 
Development 



activities, 



Will implement 
the strategy deemed 
appropriate to im- ^ 
plemenf a career * 
guidance program- 

^P/ill develop a 
plan to implement 
career guidance 
program. 



11775 



None, 



Measurement 



7/1/76 



At lea^t 80% 
counselors will 
define goals for 
career guidance 
and devise a plan . 
to modify guidance 
program *to incor- 
porate Career De- 
velopment goals 
and objectives. 

Reports of the 
success of the 
strategy imple- 
mented wflV^^ 
submitted to CEPD. 

As demonstrated 
by the written 
plan * 



Will implement a 
career education 
4!iroject* 



6/30/76 As detemined 

\a post-evaluation 
submitted to the 
LEA counselors. 



Criterion 



External 
Evaluation 



A plan in writing ,Site 
in 90% of LEAs ,to (Frequency 
Jnfuse Career De- count), 
velopment goarls into 
existing curriculum* 



At least fifty Site 
percent of the LEAs (J^requency 
will submit ^ count), 
jqepofts* 



Counselor will 
attend the/work- 
$hop* Thw^will 
have '2 workshops to 
disseminate CE 
model . 

1974- 75: 15 LEA 
couTiselors imple- 
ment; 

1975- 76: 25 LEA 
counselors 
implement- ^ 



Site 

'{Frequency 
count)- 



Site , 

(Frequency 

count). 



GO 



Coal 4.133 : Teachers, counselors and other appropriate staff members will participate in inservice programs 
designed 'to increase their career development skills in organizing, faci/litating and delivering 
career deyelppment outcomes to students. 



/ 



Obj ecti ve ' Ipd 1 V 1 dua 1 ( s ) ^ 

4.1331 Project staff^with 
students, parents, 
coumunity members, 
teachers, counsel- 
*^ ors,^and adminis- 
tratbrs of schools, 



4J332 Local educational 
agency teacher- 
leaders, .n 



4 J 333 Local educational 
agency teachers > 



* 4,1334 Local District per- 
•sonnel (Teachers, ' 
counselors, ad- 
ministrators), 

V 

4,1335 Local contact 
* ' personnel , 

62 



Behavl 



Time 



Counselors* and 
teachers will or- 
ganize'and receive 
inser*;ice to 
-facilitate C£ 
implementation, " 



7/1/76 



Will assist ad- 
dition*! LEA 
teachers devS^op 
and^ implement CE 
strategies. 



Are trained to 
assume teacher- 
leader roles , 



Will participate 
iff a curriculum 
infusion workshop* 



Will be 
viced. 



mser- 



V 



6/30/76 



6/30/76 



1/15/76- 
■4/15/76 



School 

Year 

1975-76 



Measurement 



All teachers and 
counselors in each 
LEA will have re- 
ceived at least 
(4) four hours of 
CE inservice. 



As determined by 
a survey of 
teacher-leaders 
assisting addi- 
tional LEA 
teachers. 

By post-workshop 
assessment 
survey. 



50 people 
Distrlc^ts 
presently 
gone such 
trai ning. 



fi^om 
have 
nder 



8 



50% of LPAs will 
designate a local 
CMeader to work 
with project ^ 
personnel , 



Criterion 



, External 
valuation 




At least T80% of 
Participants w 
iave in 

:hrough a post-test 
^evaluation a posi- 
tive response to 
the CE inservice. 

1974- 75: No LEA 
teacher-leaders 
achieve; 

1975- 76: "4,0 LEA 
^ teacher-leaders 

achieve. 

197^-75 : 25 LEA 
Heathers trained; 
1975-76; 50 LEA 
teachers trained* 

130 people from 13 
school districts 
(10 each) will 
parti cijiiite. 



Presertt level 
Anticipated 
level 5056. 



10^, 



site 

(Frequency 
count) . 



Site 

(Frequency 
count)- 



,Site 

(Frequency 
count). 



Site 

(Frequency 
count) . 




Goal 4.134 : Local distrijct and regional career educati 
^ involving and obtaining cofnuunity parti 



\^ Objective Indlvldual(s) 



4J341 



Local educational 
agency teachers and 
counselors* 



.4-1342 



Organized citizen 
groups. 



Behavior 




ersonnel will develop and implement strategies for 
on in career education programs. 



Time ' Measurement 



Will identify and 6/30/76 
demonstrate strat- 
egies that expand 
util ization of 
cotmiunity resources 
in career education 
instruction and 
guidance, . 



Will be involved In School 



a program of cm- 
fflunlty awareness 
and active partici- 
pation In local CE 
projecti. 



Year - 
1975-76 



As determined 
thr6ugh a post* ^ 
evaluation submit- 
ted to teachers 
and counselors of 
five strategies 
identified and used 
(1 .e. , resource 
people, field 
trips, role models, 
work experience and 
published ' ^ 
materials). 

Completion of , 
needs assessment 
instrumeni, gath- 
ering, and^^, applica- 
tion of data. 



Criterion 



1974- 75: No or- 
ganized program; 

1975- 76: At least 
five strategies will 
be identified and 
demonstrated by, 40^ 
LEA teachers and. 30 
LEA counselors . 



External 
Evaluation 

Survey. ' 



3 LEAs will instil '.Site' 
tute 1 presently. - (Survey). 



64 



6S 



4 



Goal 4J35 : Regional antt local career education personnef^lll utilize needs assessmeVit and goal-setting 



proces^s 70 identify conprshensive career education program goals. 



\ s 

Objective Individual (s' 



4.1351 



4.1352 LEAs. 



4,1353 Project/ staff with 
3tuden|s, parents, 
conrojnity members, 
teachen^s, and ad- 
ministrators of 
schoofls . ' ' 



4J354 Loc^ distHct 
K tasH forK^e teams. 



Behavior 



Local educatSonal 
agency boards of 
education ^ 



Will adopt LEA 
le^irner career 
education goals. 



Will develop . 
student goals and 
objectives in the 
area of career 
development. ^ 

To develop a' 
Career Develop- 
ment ^Goal -setting 
process in each 
LEA, * 



Will d^evelop and 
prioritize career 
education goals. 



Time 



Measurement 



6/30/76 As determined by 
the official rec- 
ord of the proceed- 
, ings of the board 
meeting when the 
learner goals were 
adopted , 

6/1/76 A set of the 

1 earner outcomes' 
w1U be forwarded 
to the CEPD, 



7/1/76 



72/1/7$ 



All LEAs will have 
completed the 
g6al-setti*Tg 
process. 



No ,LEA presently 
has developed'a 
set of goals for 
career education. 



Criterion 



^--External 
/ Evaluation 



1974- 75: No LEAs 
completed^ 

1975- 76: 5 LEAs 
conipleted. 



At least fifty 
percent of the 
LEAs will submit a 
of goals and 

ol^jectives, ' 

/ 

. 

Each' LEA will have 
a written instru- 
ment and will have 
written evidence 
of initial action 
taken based on in* 
strument results. 

All 21 LEAs w|ll 
develop goals for 
career education. 



Site 

(Frequency 
count) . 



Site 

(Frequency 
count) . 



Site 

(Frequency 
count) . 



Si te 

(Frequency 
count) . 



66 



67 



ObjfiCtlv!&> Indlvldualts) 

4J355 Local district task 
force teams. ^ : 



adminfst>*ators 



^^oal 4-135 CGontinued]t ^ 



Behavi or 



Time 



Will conduct 
heeds asfSessment 
of" career educa-, 
tiop. 



Will develop"^ . 
Career Education 
goals. 



■11/1/75" 



imeii^ 



Cri terion"* 



No schoa! dis- - , 
tricts presently - 
have undertaken a 
coiapr^hensive . 
'ireeds assessment ■ 



*of 
til 



career educa- 



All schopl dis- 
tricts will con* 
dutt a needs as- 
sessment by Kovem- 
ber U^1975.> 



School ■ Developed goals in' 
Year ^ath»^ Science^ 
1975-76 /Engl.ish ^nd^Social 
Studies at Dis- 
trict level and 
individual 
teacher lefl^el , 




Present level 
20%- 

Anticipated le^el 
¥i% .of project 
pxirtici pants. ' 



External 
Evaluation 

Site' 

(Freqljency 
count)* 




Site 

(Frequency 

COUDt)- 



G3 



Goal 4.136 : Regional and local career eduction personnel wlU organize identffied-career development out- 
come? into an articulated and sequential K-Adult Qurriculutn plan,^ 



Objective IndividuaUs^ 



Behavior 



4.1361. Projected stajff with 
students > parents, 
community meaibers, 
teachers* and admin- 
istrators 'of schools, idual levels. 



To organize CD, 
Goals for^lEA 
Building /Grade 
level » and indlv- 



4.1352 All CEPD, 5 lEAs. 



Will .reorder or 
cre^te^nd adopt 
new system 
{district) career 
education |*^ior** " 
Itles- ^ 



Time 
7/1/76 



Measurement 



5/1/76 



25% of all LEAs 
will produce C-D.^ 
;Gbals for its dis- 
trictj buildings* 
grade area* and in- 
dividuals. 



Evidenced by a 
• prioritized Ust 
of goals and 
objectives,. 



( 



Criterion 



-Written Guides - 
will be published 
and 25^ of teach- 
ers Snd 80^* of 
counselor's will have 
implemented infu^^pn 
units. 

100^ of all CEPD- 
5 LEAs will havje 
incorporated \ 
priority goals in CE 
plari for 76-77. " 



External 
Evaluation 

Site * 
(Frequency 
.count); . 



Site ' , 
{Frequency 
count),.. 



/ 



Goal 4.137 : Reg^ibfial and local career education per^>on^)^l wiU design, develop and implenient an effective 
occupational infonnation system. 



Objective Individual 
4.1371" 



Project staff and 
selecte<J CE, lead- 
ers. 



4J372 The Intermediate 
Support Service. 



feehavior 



■ / 

Time 



Measurement 
— J 



Critenion 



i^ni develop an School Developed artd 

occupationel in- -.Year. utilized cJccupa- 

fcnnation system. /1975-76 tional information 

/ system. 



Will' impleineht af 
Occupation Info^ 
^atlon -System and 
"Corrmunity 'Resource 
BanR. ■ ^ / 



11/15/75 The OIS system is 
presently used by 
14 out of 21 
school districts] 
The CRB resource 
is not operational 
at this time. 



External" 

Evaluation 
'■ V 

Present level 5%._ Site - 
Anticipated level (Frequency 
20^ of students in count). ' 
8 LEAs utilizing 
system. 

All 21 LEAs have Site*' 
'access to OIS and (Survey). 
CRB resources. 



72^ 



: -^3 



Goal 4,138 : Regloftal and loca 
opment evaluation 



1 career education personnel will identify and/or develop effective career deveV' 
strategies, programs and instruments. 



Objective IndivTdual(s) 
4,1381 ^ LEAs Xt^m approach} 



Behavior 



Measurement 



Criterion 



Will participate Sphool 

in evaluation and Year 

^'modification of CE IS75-76 
programs, 



4,1382 . ^ Each L£A' rep, par- 
ticipafeing in COSSP 
activities. 

*" 

4, 1^33 Local district 
sUff, ^ 



Will develop and 
/ test a ^reer 
development cur- 
riculum evaluation 
instfument, 



i5/lA75 
(?) 



4,1384 All LEAs inXEPD 5, 



Will evaluate 
their first year 
career education 
activities, 




Wt n desl;9n,^de- 
veTotr^Tta admi n- 
i^teij 9 career 
education person- 
nel ^OFT^etency 
evaluation 
instrument. 



Development of 

evaluation 

instrumej^ 

As measured by 
the development 
of a student out- 
come* based 
instrument. 



Involvement of 
100% of, participat- 
ing LEAs. 



Each of 
in CEPD 



the 
5, 



LEAs 



6/30/76 



6/1/76 



Approximately 5% 
ot all local dis- 
trict staff and 
students are 
preseVitJy involved 
in career education 
actjj^ties. 

As measured by the 
administration of 
an instruments* 



^0% of all LEA 
staff and students 
i.nvolv^ed in career 
educati on afctlv- 
i ties. 



50? of all LEA per- 
sonnel and 100% of 
all LEA Career 
Education personnel 



External 
Evaluation 

Site 
(Survey) 



Site 

(Survey), 



Site 

(Frequency 
count). 



SitI 
(Survey) 



75 



Goal 



Objective IndividWl(s) 




ional *&nd local career personnel will facili 
I planning efforts and suppc^rtive planning 



tate*career education planning efforts through 
inservice. 



4J391 



4,1392 



4.T393 



Regional Career De-^' 
vel oprnen tXaopd| na-- 
tor with Planntng 
Committer in /oop^ 
eration with admin- 
istration » staff and 
cornnunity. 

Local educational 
agencies , ' ' 



Local educational 
agencies , 



Behavi or 



Time a Measurement 



To organize for 
systematic plan- 
ning of Career Ed- 
ucation program. 



Will complete a 
career education 
plan. ' ' ^7- 

4 



6/30/76 



i 



Criterion 



100% of LEATwill 
submit to CEPD a 
comprehensive plan 
for implementing a 
Career Education 
program K-12. 



A written plan ' 
witti goals and ob- 
jectives and or- 
ganizational 
structure needed to 
facilitate Career 
Education. 



Ej«ternal 
Evaluatiorf 

Site 

(Survey). 



I 



Will iniliallig 
implement Career 
Education ^f^^^ 



6/30/75 




As determined by 
a list of local 
educational agen- 
cies submttted to 
th^ Region XII ' 
Steering Commit- 
tee. 

As determined J974-75: 
by: TT" local 'complete; 
district.goals. 1975-76: 

2. Starter sets^ complete, 
of career develop- 
ment and career 
preparation 

objectives . 

3. Implementatioi^ 
strategies . 

4. Identi^ 1976- 
1977 priornies ^ 
and redevelop * 
plan, ' 



1974- 75: 4 plans 
completed; 

1975- 76: 30 plans 
completed , l 



4 lEAs 
9 LEAs 



Site 

(Frequency 
count) , 



Site 

(Frequency 
count). 



t 



77 



76 



Objective Indivi-dual (s) 



Behavior 



Goal 4J39 (Continued) 
* * 

Time Heasurt 



?riter1ot^fr 



4.1394 >J/dcal District Task 'Wm develop-a 10/1/75 ^8 ouf of 21 LEAs . A1.1 21 bEAs will 
Forc^e Teams- * comprehertsive Cd>- - presently have have a'plan devel- 

' - 4 ^^^^ education career education oped by October 1» 

. plan. ' ^ plans inthe devel- 1975. 

opfnental stage. 



External 
Evaluation 

Site ' 
(Frequency 
count). ^ 




J 



78^ ^ 



79 



f 



ADPENDIX 8 
Career ^cation Questionnaire 
w1 ch -Cross-Refer-ence List 




34. 
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AREER EDUCATION <3UESTI0NMAIRE 
{Cross-refet^ence List) 



Objective. 
'J 

4.1371 
4.1372 
4.1391 
4.1311 
4.1362' 
4.1393 
4.1324 
4.1351 
4.1331 
4.1385 
4.1332- 
•4.1394 
4.1331- 

4.1314 
4,. 1342 . 
4,1321 
4;i331 
4.1383. 
4.1341 
4.1381 
4.1331 

i^.^335 

4.1312*- 
.4;ia22 
4.1333 
4.1313 
4-. 138^1 - 
4.1341 
'4-1392 
^1312 
4X.1362 
4.1352 
4.. 1323 
4.1353 
4.1315 
4.1354 ' 
■4;1316 
4.1334 
4-. 1356 



Idehtifi cation '■ 

flanning District 
Planning Distrijct 
Planning District 
LEA Tea chefs 
LEA ■ . 
LEA / ■ 
LEA Counselor 
LEA* 

LEA Teacher j 

-LEA ■ y . 
LEA Teacher Representative 
LEA • *' ' ■ ■ 
LEA Counselor^- * . * ■ 
LEA " ^ 

. LEA Teacher ■ /< . 

lEA.Coutiselor 
LEA Counselor 
LEA 

■ LEA"' Counsel or 
LEA 

LEA Teacfien 
LEA . 
LEA Teacher* 

.'lea ■ 

LEA Te^chefr 
LEA Teacher 

LEA - ' 
LEA Couns^or 
LEA 

LEA Counselor 
LEA 
■LEA 

LEA Counse><ir' 

'lea 




' LEA Teacher ^epVes^ntati^^^ 
LEA , ■ ~ 
-Sfr^EA Tpiich'eit Re'presinta^ve 
.LEA., Counsel or ; 
L^A Admi^jstrator. 




^ ■ . ■ ^ ^ ii 

i ^ ' * * - f \- ^ , ^ ' 

.\ . . - . U H . , ~ - 

' ■ CAREER, EDUCATION OUHTSTIONNAIR^ , . . . \/ 

. ^ ' • . * 

PLANNtNG DISTRICTi , . 

, CDMi>LBTSD BYi ' ' ' j 

. , . , ^ ■ c ' 

■V.-l^A^'S' -^^^ 1-^ '■ ' 

■ ■ ' ' ^ • • . , / ^ V-J. 

!• ^ Please provide the following IV^fqrinatl an t .n^. / > 

Number of Local SSucatipn- Agejicy teaohers 

Number df Local Haucatlon Agency -V 
coung^HlSVs I ^ V 

> Mu-mber of ^bcal 5flucation Agency ^ ^ — , 

teacher representatives t . . ' " 

. , ■ ^ ■ — ^ — " " — 

' ' Number of Lo^al H^ucatlon Agdncy ' . ^ 
' ' administrators t ^ • ^ 

Number of . participating Local Hjducfetton . / f 

Agen^ciesi » /f* • / . 

Participants 4*^ .^gJ^Plannin^ Dlstricti - , ' 
^ ' ■ Specify r.olesi " ^ * ' ' ^ . < \^ ' * ^Ktfanbet^ 

\' , \ : - ' . - . ■ 

' • ' [ — 7- ^*?f* ^ 

' — L " _ ^ ^ 

/ ' II.^^It^(Srposslble that i"n coDcipleting the questionnaire Hhere 
wiir^be 'some d Iff icul'ty, in rteapond Ing to, aft item, ■ If the 
question Is d^finjtaly not relfeted to youy i^lanning district 
then*;^ease( cfieck* tne category Not Applicable * If you are 
uncertain about the question plefise check the category. 
D9 .Not 'Know * If the queslflon 53<>^ apply to your planning 
^ ' district than respond appropriately by providing the 

requested infftrmatipn, ^ 



Have you> i^i coopers^tlon with selected career education 
leaders In the Local BtSupfftlbn Agencies^ developed an 
occupational Information. S-yatein? , " " ^, 
- \ ^ - ^ 

Yes ^ ■ - I ' 

No ' ^ ^ . ' 

V. * Dp Not KnoTf*' - ' 
^ ' _ Not Appll^iable ■ 




If the response , to questlon^na^ Is y^s* have you ijg 
an ooqupattondl Inf ormatlon^ystem and community res 
bank?. ^ ' ' 

No ^ : - . 

Do Not Know . - 

- Not Applicable ; . ^* ^ ^ ' ' 

Havis you prganlred a plan f^or facilitating the systematloN 
planning of career education programs? 'J 



Yes . . 

Ko ' ^ - O 

to Not Know^ 
'to% Applicable 



^ow many local ^education agejicy 
teachers have lui|ilemented at. 
least one Infused unit with all 
of their students? , . 

How many ;iocai education agenclee_l 
JiOTe reordered or created and 
adoi»ted a prioritized Hat of. 
goals and; objectives? ■ 

How many local ^educatlon aRencles , , . 
hpLve ,lmp^!Bented eareer 
eduQatlon plan;? 

HOW; many locffl e^catlon agency ) 
counselots have Iniplemented a 
career education project? - 

How manjr local edqcatlon agency 
boards of education have adopted 
learneV cAfeer e8tica'tl6n goals? 





9. 



10. 



12. 



13. 



16, 



17, 



■ V,-; '. . . -^-^r- 

■' ' : ■ „ ■ .4^,olJ6-t .\ Not 



How many teachers In each Ideal • -* 
j5ducatio.n agency have recei-rod. at!*, 

.least four hours o"S- d^re.er 

'education inservice? 

Row, many local dietiToi taek^oroe' 
'teai& have coiv3ucted,la\ieed& \ 
aBBeebment of -career* education?' 

How many local eci^atlon ^ency , 
^ teacher representativeB have 
^^aBBlated teacherB develop and 
'implement career education ■ ^ 
^ BtrategleB ? - , • 

How ^lany locfel education agencies 
hav,e developed a comprehensive 
caj^eer education plan? 

Hop man:^ coUriselbrB'-have (responded 
in a po^^i'tive- manner to .the' career 
education inservice? * 

How many local education ^gencies 
*^ave Involved students, H&^ents, 
community ipemberSt teachers and 
ajSministrators iVi organizing 
career develojjment foals f6ri 



0 



a* , build Inp Itevel 
b* ' grade lever 
c, students levei 



How many local education ag&ncy 
teachers, have listed a/slrill they 
wi^sh students to aySjpompli sh? 

Hbw many local' ed'uc^tlo'n' ^genclps 
have involvsd organised, cl tlren 
groups in^ a program of commlmi ty ^ - 
awareness, and a'&tivje participation 
In local cfltr^er education projects? 

How inany local education agency 
counselprs have defined goals for 
^career gutdatjce and h&ve devised 
. a. plan to mo^Jlfy theiri guidance . 
prcrgram to incorporatellbareer * 
education goftls &ts& pbjectivps?w 




T 



4^: 



7^ 



1^ 
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18. 



19. 



20. 



How many 
education 
least fotf: 
esducigition 





Number 



Do Not 



Not 
Appll cabi 



21* 



sunseloTS In ?ach local' 
Igency h^ve i;Qce.|^ved at 
hours of career 
inservlce? 

Hoi^ many local education agencies* 
have evaluated 'their first year 
vcareeT educatlon^actlvltles? 

How many local;*ediicatlon agency 
teacl^rs feave identified and 
demonstratajd s^M^egles^ t^y^t ex- 
pand' utlJ-lKatlofl* of cpmmunlty 
resources In ^reei5^ education ^ 
Instruction and guldiance? » 

' BoK many* local education agencies 
^have participated In an evaluation 
*and mod irl'cation of career 
"educatlo)l programs? 




22*. *lfow inkny terachers h&ve responded 
In a positive manner^to the 
career education inservlce? 



-H<?K*many" local education agenc^^es 
4iaw deelg^ated d locat ca^ee^- — 
education. leader t^ work with 
-prpjep.t personnel? 

How maany local' education agejicy 
teachers have Incorporated starter 
lists of o^^j&ctlves? 

How many local education agencies 
b^ve'^subinltted reports on the 
^j?ja'c5eaB of the strajjfegy deemed 
^J:{ptopTiate ^o Imp^ment a . ^ ' 



mce pl^fgram? 



Kow^ia^ny local ^ucatlor), agency 
teachers' have been trained to *l 
afifaume ta^chAr-leader roles? 

■ ■ r 

27. Howjoany local, education agency 
/? Jbj/9f^t^B^B have ImDleirented at ' ^ 
^/^X^e^ist two care(*r education 
\liif:!Jifflpn lessons to date?, - 




^8- 



26. ' Hont many local feduVatioh agencies 
have designed, developed and 
adBiinistered a career education 
personner'cofflpetjeiicy evaluation ^ . 
instrument? 

29» How many loGf.1 ■edu<|Sition agl^ncy 
counselors nave identified and 
damonstrated strategies that^ ex- 
pand utlliration of community 
, resources in career education 
instruction an^ guidance? * 

30. ^ Hoif many local education agencies 
have complected' a career educpi^lon 
plan? 

31» Hov many local education agency , 
counselors have Incorporated' ^ 
8tai(t«* lists of objectives? * 

32. "Hoif many local education agency 
representatives have parti cipated 
In the developing and testing of" 
a career d evelopment curriculum 

^ — ^evatiiationln'fitru^ient? ^ 

35* How ^ny loca^ education agencledl/ 
have developed student goals and j 
^ otijectives in. career development V 

3'*» ^ How many local education agency 
counselors within the ^pl&nning 
district, have developed a written 
plan to Impleajen-t a career 
^ education gyt^ance program? 

55* Ito^ ffiany. local education agencies 

havft>. Involved students, parents* 
^ community members, teachers and 

ficdmlnlst^ratots in the development * 
.of i career goal^ setting? process?* 

56. How many local* edufca1:ipn agency ^ • 
teacher representatives have 
dastgned', developed and pj^loted 
a complete set*of fifty mlni*t;e 
^^unJ^ta of 'career development 
Instructnbn-for e^ach grade level 
- " an^ subject mattej: area? , ^ 



- Do Not ' Not 

■ ■ * ' Namber Knov ^ Applicable 

\ , . / ^ 

37. Hoir^matiy iQcal dlstrlci task force v , ' !_ 

teamB have developei3" and priori** 
tlced career education* goals? 

*58. How many local education- agency . - , 

teacher representatli^es have ' , ' 

.designed t developed and piloted • ^ 

. one grade, level or stibje'ct matter 

^.curriculum option for each grade _ . \ 

' ' level and subject" matter 'area? ^ * * . 

39* "How .many locaL education, agency , . ' 
personnel have participated in a 
curriculum infusion worksHopi 

av it^chers > ^ 

b* tiounaelors ' " . ' 

c* ' admiiLstTators / ' ' , 

ko. How ijany local education ^geiicy 

personnel have develpped career ^ - a 

education goals I'n mathematics", 
science^ English and social 

studies at district arvi teacher . ^ 

.level I . . . 4 . ' 

] ' ' ■ V ' ' ' 

a* teachers . " . 

b* admlnistretofs ' 



I. , 



3} 



•1 



\ 



APIPENOIX B 
Career Education Questionnaire 
with Cross-Reference Uj^i^t ,^ 



J 



9i 



Question 



? 

8 
9 

10 
'11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
■€2 
23 
24 
.25 
'26 
27 
26 
29 
30 
31 
32' 
33 
34 
35 
36 
'37 
38 
39 
40 



CAREER EDUCATION QUESTIONNAIRE 
(Cross-reference L'lst) 




Pfajecti've 

4.T371 
4.1372 
^4.1391 
4.1311 
4.1362 
M393 
i.l324 



4.1; 
4.1331£ 
4.1394 
•4.1331 
4.1361 
4 -. 13 14 - 
4.1342. 

■ '4'l331 
4.1383 
4.1341 - 
4.l3ai 
4.133*1 
4.1335 
4.1312 ■ 
4.1322 
4,1333 
4.1313 
4.1384 
.4.1341 
4.1392 
4.1312 

. 4.1382 
4.1362 . 
(4.1323 
4.1353 
4.1315 
4.1354 
4.1316 
4<1334 
4.1356 



Identi fication 

Planning District 
Planning District 
Planning District 
LEA Teachers 
LEA 
LEA 

LEA. Counselor 



Teacher 



.EA 
'lEA 
LEA 
.LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
«LEA 
LEA 
lEA 
L£A 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
LEA 
lEA 
LEA 
L£A 



Teacher Repres^tatlve 
Cbunselor 



Teacher 

Counselor 
Counsielor 

Counselor 

Teacher ^ 

Teacher . 

Teacher ■ 
Teacher 

Counselor 

Counselor - 

CounsBlor ' 

Teacher I^epresentative 

Teacher Representative 
Counselor 
Administrator • 



92 




CAR^R ETUCATrON OU^JSTIONNAIR?! 



PLANNING DISTRlCTr 
COMPLSTSD BY I 



Plefi^^e provide the folloKlng: Information! 

Number of Local Bjuoatlb'n A^f^cy teachersj 

Number of Local H3ucatlon Agency 
' , counselors i • • • 

Number of Local IHucatlon Agency 

teacher representatives! 



Number 



of Loqal Education Agency 



adml ilstrators i 



Number' of participating Local Education 
Agencies I • < • • # ; 




II. 



P&rtlclpants In the Planning District* 



Specify roleqi 



r 



Number 



It Is posslbleVthat In completing the questionnaire there 
•will >be some dlivflQulty in responding to an dteia* ]tf the 
question is definitely not related to yout planning dlstrli 
th^iji* please, d:}eck the category |iqt Appll cable . If you are 
uncertain ajsfout the question please check the category 
po Hot Kncm , If the question doe'e apply t6 your planning 
district then ires^pond appropriately by pi'ovldlng the 
requested Information • 



:t / 



7 




'04 



\ 



1* Have you; In-oooperation with selected ^aareer education 
leaders In ,tne Local " SSucatlon Agen6ies, developea an 
occupational inforinartJiSn system? ^ 

Do Not Know • 

Not Applicable 




2.#||f)the response to question one lis yes, have you Implemented 
•^ry occupational information system and community resource 

- • ' t ■ — ^ 

Do wot Know 



^ Not Applicable ^ 



3* Rave you organised a plan Ifcor facilitating the a^^tematic 
planning of career education programs? 

Yes 
No* 

^ Do Not Know ^ ^ 

* Not Applicable 



. • • . Do ^No't 
Numbe r • Knoy -K App^-icabla. 



y-. How many local educatl agency . 

teachers .have Implemented at^ * * 
^least one Infused unit wlth all* ^ 
of their student^? ^ 

5* How many local educatlcn agencies - \ 

have, reordered or created and, * ^ :^ 
adopted a prl^orltlced list of - " . 
goals and objectives? *^ 5 

6* Hoy many local edvfbatlon agencies ' \ 
have ImplementeA a carjg^ « *^ 
^educatlon plan? * ^ * 

-7* ^ JIow many loci^l^educfli^n'Agency , 
^oungeiors have Impl^ented a ^ 
c?ireer education project? 

6* How many local educatltjn agency 

boards of education have*' adopted 
leaijner ^reer edupatlon goals? 



Do Not 
KnoK 



Not 
Applicable 



9^ How tnany teachers In each local ^ 
education agency have, received at 
least four hours of career 
education Inservlce^ 

10* How many local district task force 
teams have conducted^ a needs 
assessment of career education? 

^11* How many local education, agency 
teacher representatives have ' 
^ assisted -teachers deyelop and- 
< 'Implement career education 
strategle s ? J — 

12* How ®any^ local education agencies 
have 13 eve I oped a comprehensive 
Career education plan? 

13* How many cou^iselors have responded 
In a posltlYe^'manner to the career 
education Inservlce? 



lU. 



16* 



17.^ 



Ho]tf many local education agencies 
have Involved gtud erits , parents , 
community members , teachers and 
administrators in organizing 
career developmerrt ?oals for.j 

a* building level 
b* grade leve], 
,c* student level 



#;w many local education agency 
teai5>ierB hfeve listed a skill they 
wish ^s^udents to , accomplish? 

How many' Igcal education etgencles 
have Involved organized 'Citizen 
groups In ^ program of community 
awareness kY\6 active' participation 
In local career education projects? 

How manv localf educatloh agency 
cqunselore. hs'^e defined -goals for . 
career guidance and havfe devised 
ft plan t<||modlfy thelr^guldaftce* 
program to Incorporate career 
education goals and objectives?* 



OS 



Do Not Not 



1JB# HoK many couneelorfe In each local 
.education agency h3ive receiv,ed at 
least f our /haurs of* career 
e<iucatl6n ^nservlc^? 



19* 



20* 



21 • 



''22* 



23. 



25. 



26. 



HoK many ^0 call ed uoa 
have evsiuated/ the 
care^ e<3ucatiott a0 



H^w ni^nj} looal education agency 
teachers have Idenilf ledV and 
demoftetrated st5rat€gl'es that ex- 
pand * utilisation of cominunlty 
resources /in careei education 
Instruction and guidance? 

Bow mfiffiy local education agencies 
have participated In an ev'aluatlon 
and modification of career 
education 'programs' 



tlon agencies 
r first year 
tlvltlea? 



Bow laany teachers Have 
In a positive Bannejt 
career education 1 



responded 
to the . 
rlservice? 



BoK many local education agencies 
have designated a local career 
education leader to 
project personnel? 



.How inarty local educjatl 
teachers have Incor 
lists of "^objectives 



on agency 
por€£ted starter 
? 



!uca 



ports 



How many ^ocal ed 
have submitted re 
success c^f the stra[tegy 
appropriate to Impl 
career guWance 



Kow many local edu 
teachers have been 
assume t^aaher-lead 

How many local ed 
teachers have Impl 
least two career ed 
Infusion lessons tc 



work with ^ 



tlon agencies 
on the 
deemed 
ement a 

m 



program? 



elation agency 
trained to , 
er rolep? 



udaMon ^agency 
elmented at 
ucatl^n 
d ate 7 



/ 
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Hoif many loe&l educat;lqn agbncles 



haye designee 
administerea 



'f developed an^J 
a c^eer educafcibn 
personnel coi^ipet^ncy evaluation 
Instrument? 



I . 



How many loc^l education agency ^ 
couneelore have identified and 
demonstrated strategies thai ex- 
pand . utilisation of community 
resources iJi career education 
Instructilon and guidance? j 

Hoif many local education agencl*ee 
have oompleted a career education 
plan? . 

How many local education agency 
counselors have Incorporated 
starter lists of objectives? 

How many local education agency 
representatives have participated 
in the developing and testing of - 
a^ career .developinent curriculum 
eiraluatlon Insttomiant-? 

"HoH many local educatlwi agencies 
have developed ^student goals and 
,ob5ectlves In- career development? 

How many local education agency 
counselors within the planning 
district have developed a wrlj^ten 
plan to Implenient a career 
education guidance program? 

How many local education agencies 
have Involved students^ parents ^ 
community members, teacher^and 
administrators in the development 
of a career goeil Betting process? 

How many local education agency ^ 
teacher-representatives have ■ ^ 
.designed f developed and piloted 
a complete se^ cf fifty mlnvte ^ 
units of career developmentL 
Instruction for each grade level- 
and subject matter area? 
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Do Not 
Know 



38. 



39- 



HoK majiy local tJlstrlct task force 
teams have tJeveloTOd ajid priori- 
tised career edij^tlpn goals? 

HoK laany local etJucatlon agency 
teVcher representatives have 
tJfeBlgned / aevelopetJ ajid pllotetJ 
one grade level or subject matter 
curriculum option/for each grade 
level and eubje^ matter area? 

How many local education agency 
personnel have partlclpajfred In a 
curriculum Infusion workshop r 



a» 

c/ 



teachers 
counselors , 
ad ml n 1 s t ra t or s. 



How many local education a^ncy 
persorinel have developed cat^er 
education goals In matheniatlca* 
science » Snsljlsh and ^social 
studies at district apS teapher 
level I ^ ' V * * ' 



a» 



teachers 
administrators 



Not 
Applicable 




V 



OB 



V 



APPENDIX C . 
Interview Schedule 
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Caretir Education Planning Dlstrict_ 

Kaice of Interviewee ^ 

Date ' ' - 



INTERVIEW SCHEDULE 

REGIONAL^ COORDINATION AND SUPPORT PROGRAM 
FOR. CAREER DEVELOPMENT 



What are the^most Impprtant cbjectives of this project? (Please be ae specific 
as possible.) ' . ' , 



Are there any other project objectlvesj perhaps objectives which ^re less important 
that! thfe one3 you have mentioned? 



&re le 



rES , NO , (Please circl^.) 



If YEg, what are these objectives^ 



Do you feel that, r,ha objectives of the project are clearly and specifically 
defined so chat ypa know what has to be done? 

YES Up (Please circle.) 

If KO, " ■ ^ 

.a. What changes should be mafle?- 



b. Wheri^shouM these changes be made"? 



-2- . 

. -/ 
-4,- Bo you feel -that a comnjon purpose exists among all personnel Involved in . 
the projject(l.e- , the inte'rmediate school district and participating local 
education 'agencies)? ■ ' 

. ' ' ^ YESv. ■ m (please circle-) 

If NO* why doesn't such a common purpose exist? 



5, Are the skills of the personnel yho are currently at-tached to the project ^t 
the iiitermedJ>ate, level b^ng effectively utilized in this project? 



YES 



-SO 



If please explain. 



(Please circle-) 
/ 



6. If the staff at the intemiediate level could be expanded, what other individuals^ 
or kinds of individuals would you like to see involved in the project? Please 
be as specific a*s possible- ■ , " > . 



Do you feel that any of the positions at the intermediate level could be 
eliminated without affecting the success of the total project? 



YES, pi 



YES 



NO 



(Please circle.) 



ease explain. 



8. Is there sufficient communication between staff at the intermediate, level ^a&d 



persotinel in the local education agenciea? 

YES NQ 



'(please circle.) ^ 



If .t[0,_ please explain. 



>7 



i02 



^ Career Education Plannlr^ District^ 

* ^ 

Name of Interviewee ' 



(title) 

^ Date 



INTERVIEW SCHEDULE 

REGIONAL COORDIKATIOM AND SUPPORT PKOGRAM 
/>FOR CAREER DEVELOPMENT 

^ ■ 

What are the most lntpottant objectives of this project? (please be as specific 
as possible.) 



Are there any other project objectives^ perhaps objectives \|rhlch are less Important 
than the onea you have mentioned? 

YES' NO . (Please circle'.) 

If YES i what are these objectives? 



Do you feel that the objectisves' of the project are clearly specifically 
define^ so that you know what has to be done? 

YES * NO (Pleafse circle.) 

If NO, 

a. What changes should be made? 



b. When should these changes be. made? 
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9. your opinion^ has sufflclenc laccencloh been paid In chla project to 
- r^^rearch and development efforts? Please explain. 



10. In your opinion^ do you feel that the project ahould continue? 

YES NO (Pleaae circle.) 

, . a* If YSS > please explain and specify the nuiilber of years Involved. 



b» If NO^ please specify why. 



ADDITIONAL COMMENTS (if necessary, use reverse side) 
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;n your Opinion^ has sufficient attention been paid lii this project to 
: ^search and development efforts? Please explain. 



/ 



-' 10. In your o'plnion, do you feel that the project should cbntinue? 

"• , YES NO * (Please circle 

YES , please explain and specify the nundser of' years involved, 



b. If H0> please specify why. 



Careen Education Planning Dlstiflct^ 

Name of Coordinato r - , ' 

Date . . • 



. interv;ew schedule 
* regional cooetdination and sypj^ort program 

, POR ipAEEER DEVELOPMENT ' 

What are the most Important objectives of this project? (Please be as specific- 
as possible.) ^ ^ 



Are there any other project objectives, perhaps objectives which' are^less Importan 
than the ones you have mentioned? 



YES 



If Y€S, what are these objectives' 



NO 



(Pleas'e circle D 



bo you feel that t^he objectives of the project are clearly and specvLf Ically " 
defined so that you know what has to be dohe? ^ 



YES NO (Pldase circle-) 



If NO, 



a. What changes should be ^nade?* 

c 



b. When should these 'changes be made? 



-2- 



4. J , feel that a common purpose exists between all personnel Involved Ip 
V';.: ^ .ject(i.e.^> Intermediate school district ^ind local education agency 
peS:scnncl)?^ , 



YES 



<?lease circle*) 



,If jJO, why doesn't such ,a common purpose exist? 



5. Do you feel that the skills of the perffonnej who are currently; working with 
, lyou at the intermediate ' level are? being effectiveljf utilized in this project? 



YES 



NO 



(Please circle.) 



If NO^ please explain. 



6, If the staff at the intermediate level cpuld be expanded, what other ipdlviduals 
or kinds of in<i^iyldaais would you like to see" involved in'the projfeet? ^ Please 
* be as specific as possible. ^ 



7* Do 

H eliminated 



you feel that any of the, positions at the intermediate level could be 
jDinated without affecting the success of the total project? 



YES 



NO 



If . YES , please explain. 




(Please circl^) 
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\ . v-\j feel that *thfere wa^ liufflcient communicatlqn between your staff at 



:^diate and personriel In thcTtlocal education agencies? 



'-YES 



Nil 



(Please circle.) ^ 



* If NO, please ejcplain, ' 



* ' 9. Do you feel that ^ou hav6 been sufficiently support€^d by the 5tate Department 
^ of Education In meeting your objectives? * 



YES 



^ If^iJO, please specify\pfliy, 

✓ 



/ 




NO 



(Please circle.) j 



' ^^T 10. In yottr opinion, do you feel that the project .should continue to be funded 
-^^ .by the ^ateDepartment* of Education? - ' 

/ ' YES NO <neaae circle.) . * 

a. If Y.ES , please eitplain "and specify the number of years involved. 



i b» Jf NO, please specify why. 



NAME OF INTERVIEWER 
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' APPENDIX D 
M&nitoring Forajs - 
with Cross-Refereoce List 



'1 f 



(1 



54 



1 0,9 




(1> 



i3 



to to to CO CO to to CO CO CO CO CO CO (TICOCOCOCOCOCOCOCO CO CO CO CO CO CO CO CO CO ^ <2 ^ Jli ^2 



i — CO tn<\J U> r— i — CMCO^CMCOr^r— CMCO 
i — CO < — r— <MCOCO'^lO<XiCr% 



-^d- ^ in CM CO ^ 
CO in in^r-. co 



r— CO C\l CO C\l 

«— c\j co'm u3 in CO ^.csj 



^^^'^^^^^^^ ^ ^ ^^^^^^^^^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ 



o 



o 



<1> 



o 



\ 



Sect O ^ UJ 
in in lo in 



<j; CD (-> d uj Uu 
r-. r-. 1^ 1^ r-. 1^ 



— ^ 

^ CD *=i:co<-JQLiJiJuCi]^:x;*-* 

CO CO CM CM.CsJ^CM CM CM CM CM CM 



CO tJ> O UJ Uu 
CTv 0\ 
CM CM CM CM C\J CM 



CD (-> O UJ Uu 
CM CM CM CM CM CM 
CO CO ro CO CO 



<i: CD O O 

o o o o 
^ «=r ^ ^ 
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MONITORIf>tG FORM 



CAREER EpUCATltJN PLANNING DISTRI 



Date:- 



iPerson{s.) interviewed: 



T 



# Administered by:' 



I REGIONS : 1. Gircle the most appropriate alternative employing the following Scale: 




\ 



1 =^es. 
No. 

3*«-Don't'icnOw.. 
4 =^ Uoi applicable. 



2. When tioth 1 and D ^re ci/cled, provide documentation. If no 
documentatXon is available, ifWicate wljy in the space provided. 



6^ A. \ At the preient.tltne, the following. act> Ules have, been accomplished' regarding th 
des^gn> development 'a^d pilot testing of one alternative instructior\al strategy , (method 



I, Participants have selected a specific InstrUctlori^l 
, methodology and l)ave designed tests\concemfng ^.he 
delivery of .care^r develocimertt cu^rrltululw utilizing 
\- the selected strategy. " , . 



^2, Participants: KaVe^ selected kpefific instructional 
<^__ji»etho*dology and have/plloteo tests conc^nirrg the 

delivery of career development curriculums utilizing 

the selected 'strategy. * - 



12 3 4 



12 3 4 



3* Each participant has selected 1n$.truct1onaT: 5trat* / 
egles/methodology from a list of projects currently 
^ being developed and/or tested In Michigan, 



12 3 4 



4. I^struttlonal personnel have tested the utility of 
at le^st six alternative delivery systems for career 
development curriculum. ^ 



12 3 4 



The QDSSP has supported the In-service activities 
necessary to facilitate the adaption/adoption devel- 
opment curriculum to alternative Instructional strat- 
egies. 

' — ^ — ^ — ^ — i 

* * * 

The CDS'SP has* coordinated the In-serv.lce activities 
necessary to'facilitate the adaption/ adoption devel- 
opment curriculum to alternative' Instructional strat- 
egies. * 



1 2 3 4. 0 



1 2 i 4 



7. The CDSSP^^^ias supportefii the acquisition of necessary 
resource ma^ter^l^ls necessary to facilitate the adap- 
tion/adaption dev^lopF?ent curriculum to -al ternatlve^ 
Instructional strategies. 



8, TKe CDSSP has coordinated the acquisition of necessary 
resource materials necessary to facilitate the adap- . 
tlon/adoption development curriculum to alternative ^ 
iTJStructional strategies, 



Criteria for selection of 1nstruct1of*ia1 strategies 
haven)een developed around their adaptability to the 
Michigan-mOjlfiLL^for, career education. 
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< 



12 3 4 



12 3 4 0 



1 2 3 4 0 



J A . (continued), 



10. 



n. 



Criteria for selection of instructiorial str^tegtes 
nave been developed around their adaptability to 
•the infusion process, ■ 



■ « ■ ' Ir 

Written tesson plans and/or performance objectives 
are available for each gracie level. 




4i- 
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5 B; At the present tint?, trt following activities have been accomplished regarding th 
design, development and p^|ot testing of one grade level or subject matter curriculum 
option: * . ' 



1, Participants have exami^jed, adopted/adapted, or 4 
rejecti&d a wide' selectlotKof copywrlted material?? 



12 3 4 



2^ Participants have examined^ adopted/adapted,- or 
* rejected a wide selection of non-copywrited mater- 
ials. 



1 2 3 4 D 



3, Particlpa 
velopment 



4> 



I parts 



Partici 
service 
developcnenlt 



tra 



ts have developed their own career de* 
curriculum materials. 



have' attended CDSSP coordlnated^ln- 
ining In career education curhicu^m 



5. Partici pdrf:s have developed curriculum unit 



materials 
by other a 



1^ 



hat are flexible enough to be adapted 
ea local educational agencies! 



6, Participants have developed currioJlum unit" 
materials ';hat are flexible enough to be adopted 
by other ar ea local educational agencies* 



7. Participants through a pilot test of curriculum 
' ui^its have shown that the materials are flexible 
enough to te adapted by other area local educa* 
tional agencies. ^ 



1 2 3. 4 D 



12^40 



1 2 ,3 4 D 



1 2 3 4 D 



1 2 3 4 D 



8. Participantk through a pilot test of curriculum 
units have khown that the materials are flexible 
enough to bfi adopted fay other area local educa- 
tional agencies. 



12 3 4 D 



9; Participants have developed turriculuni units so 
that no extraordinary fiscal procedures are xe- 
quired. 



10/ 



Participants have developed curriculum units so 
that no extraordinary administrative procedures 
are required. 



Y 
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■^ 2 3 4 0 



1 2 3 4 D 



V 
■V 



[i^*^ {continued) / '* 

>,;^ 11. Participants have;conducted gilot tests of the 
s curriculum uni£^ to assure* tfiat no extraordinary 
V* * ^ , fiscal; procedures jare required. 

i ( — ^ ' ' 

'12. Partipipanty'have conducted pilot tests of the 
, currlculufn ^nits lo assure that no extraordinary 

' , adminis^trative procedures are required. 

s it " ^ 

— ^ — ' — 5 : ^ 

13. ■ . Partjylpants- have developed curriculum units that 
, Vaflect'a wide variety of local district needs 
^ 'yet are flexible enough to be adapted/adopted by 
•'' * d+stricts quite different. 



l¥ 2 3 4 D 



1 2 3 4 D 



1 2 3 4 D 




14. 



.^Participants have developed curriculum units that 
reflect a wide varlety'of local district needs 
yet are flexibl-e enough to be adapted/adopted by 
coirmunities quite different; 



1 2 3 4 D 



IS. Participants have developed curriculum units that 
reflect a^wide variety of local coimunity needs 
yet are flexible enough to be adapted/adopted by 
districts quite different. 



1 2 3 4 D 



* 16, Participants have developed curriculum units that 
reflect a wide variety of local cofimunlty needs 
yet are flexible enough to be adapted/adopted by 
eoniDunitles quite different. 



1 2 3 4 'D 



17, Participants through a pilot test of curriculum 

units have shown that the curriculum units re- ^ 
fleet a wide variety of local district ^needs yet 
are flexible* enough to be adapted/adopted by 

disti^icts ouite different. 12 3 4 



18, Participants through a pilot test of curriculum 
units have shown that the curriculum units re*^ 
fl£ct S wide variety of local district needs yet 
are flexiljle enough to be adapted/adopted by 

conmunltles quite different, , * 1 2 3 4^ 



19. Participants through a pilot test of curriculum 
units have shown that the curriculum units re- 
flect a wide variety of local community needs yet ^ 
are flexible enough to be adapted/idopted by 

districts quite different, . . - 1 2 3 4* 



(continued) ^ • 

r . ^ ' 

20. Participants through a pilot test of curriculum:'; 
units have shown that the curriculum units re^v V 
fleet a wide variety, of local coimrunity needs .yfet 
are flexible enoagh to be adapted/adopted hy pM- 
.tnunities quite different. ^ * \ 

2K AH curriculum options developed havejnf^lG;j 
•capabilities Mtilizing the Michigan mo'deV/* ' * 



9 



^118 



_C_. At the pf-esent time, the following activities have been accomplished regarding the 
eordering or creation and adoption of a new system (district) of career education prior 
ties: * ^ 



1 A11 local educational agencies^ have identified a 
career education director* 



12 3 4 



2. All local educational agencies have designated 
supporting staff in the form of career education 
task forces » steering coimii ttees » or -planning 
committees. 



12 3 4 



3. ^All regional oersonnel have developed an organ- 
. izational schen»e to reach the first-year goal of 
developing curriculum options for their respec- 
tive districts. 



All regional personnel have developed an organ- 
izational scheme to reach the first-year goal of 
pilot testing currigulufi^options fort- their 
respective districts. 



5. All local personnel have developed an organiza- ^ 
tional scheme to reach the first-year goal of 
developing curriculum options for their respec- 
tive districts, ' 

:^ ' ' — ^ 

6. ' a1i local personnel have developed an organiza- 

tiona^l scheme to reach the first-year goal of 
' pilot testing curriculum options for their 
respective d1s<ricts* 



7* To develop curriculum options local educational 
agency career education personnel (supported by 
CEPD and CDSSP Project} have identified target 
areas for needs assessment activities, , 

s 

8. All regional personne\^ve developed strat- 
egies' for gaining coimunity support In a needs 

asse5Sir)ent program. 

I 

9. All regiefrial personnel have dievejoped strat- 
• egies for involving the cOBmunity in a needs 

assessment program. 



2 3 4 0 



2 3 4 0 



€34 G ^ 



2 3 4 0 



1 2 3 4 0 



1 2 3 4 0 



1 2 3 4 0 
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(continued] 

10. All needs personnel haye developed strategies foY 
- .gaining cormiunity support in a needs assessment 

program- ' ^ 

11. AH local personnel have developed strategies for 
involving the community in a needs assessment 
program- 

4-. ^ 

12. The CDSSP has coordinated the development of pro- 
cedures for conducting needs assessment. 

' ■ ' < >^ 

13. The CDSSP has coordinated the development of in- 
struments. for conducting needs assessment/ 



: '. ^ — 

14. The CDSSP has coordinated the program timing for 
conducting needs assessment. 

. 15. The CDSSP has coordinated the completion seiiuen- 
cing for conducting needs assessment. 



16. The CDSSP has coordinated the comnuni cation 
strategies fbr conducting needs assessment.. 

1?. Prioritized lists of goals and objectives are av- 
ailable. 
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50. At the present time, the following activities have been accomplished regarding t 
'developing and testing of a career development curriculufn^evalt^atlon Instrument: 

1* Local educational agency participants have devel* 
oped all evaluation Instrument utilizing the MDE 

References^Gulde. * ' * 1 2 3 4 D 



J 

2. Local educational agency participants have'devel* 
oped an evaluation Instrument utilizing career , 

development goals. ^ , - 1 2" 3 4 



3» Local educational agency participants have deve>* , " 

oped an evaluation instrument utilizing perform- 
ance indicators. 1^34 



4 

Local educational agency participants have devel- 
oped an evaluation instrument utilizing the VSDE 

Handbook for the evaluation of career education* 1 2 3 4 "D*^ 



5. The MDE Reference Guide has been interfacecf to 
arrive at a practical approach to the evaluation 

of career education in Michigan. ,1-2 3 4,0 



6. The MDE Refer;ence Guide has been Interfaced to 
arrive at a meaningful approachto the evaluation 
^ of career education In Michigan. 12 3 4 



7. The VSDE Handbook materials have been interfaced - 
^ to arrive at a practical approach to the evalua- 
tion of career education in Mlchigat)^ 12 3 4 



8p The VSDE Handbook materials have been interfaced 
to arrive at a ^neaningful approach to the evalua- 
tion of career education in Michigan. 12 3 4 



9. Participants have completed a pilot test on at 
least three possible evaluation instrumentsJLcuat 
least three local educational agencies. 



1 2 3 4 D 



10. Procedures for determining the validity of in- 
struments hav6 been developed utilizing- the 
University of Michigan Institute of Social Re- 
search services. 



1 2 3 4 D 



- 8 - 
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5E* At the present tinie> the following activities have^ been accomplished regarding the 
designing* developing and adminisjerihg of a career education personnel ccmipetency evalu 



tion instrument: 



X / 
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K ^valuation instruments have been developed from the 
competencies identified in the Career Education 
Personnel Model developed by the University of 

MichiganV. - " 1 2 3 4 VD 



2. The^Institute of Social Research has assisted in 

the developinent.of all materials, * 1 2 3 4 , B 



3, The Institute of Social Research has assisted in 

the validation of all materials- 1 2 3 4 D 

O J ^ 

4, The CDSSP has coordinated the development of all 

^ , pilot instruiTients developed. ^ 1 2 3 4 D 



5, The CDSSP has coordinated the administration of all 

pilot instruments developed- 1 2 3 4 D 



6. The CDSSP has completed the in-service of local ed- 
^ucational agency personnel in the rationale for 

evaluation instruments, . 1 2 3, 4 D 



7, The CDSSP has completed the in-service of local ed- 
ucational agency personnel in the use- of evaluation 

instruments- ' 1 2 3 4 D 



8* Local career education personnel have conducted all 

evaluations. 1 2' 3 4 D 



9- Local career education personnel have participated 

in data compilations, 1 2 3 4 D 



10- Local career education personnel have parttciuated 

in the interpretating of the data, / . 1 ^ 3 4 D 



MONITORING FORM 



CAREER EDUCAtlON PUNNING DISTRICT 7 



■I 4 



Date: 



Person(s) Interviewed; 



^ v. 



Administered by; 



HRECnONS; 1. Circle the most appropriate alternative 'employing the following scale: 

7 ' . ^ ^ . 

1 = Yes. ■ ' ^ 

' 2,= NO. , ' ^ 

■ 3 = Don't know. 
4 = Not applicable. 



2. When both 1 and 0 ar6 cirqled> provide documentation. If no 
documen^tatTon 1s^available> Indicate why in the spce provided. 
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7 At the present time, .the following activities ha^ve been accomplished regarding ti 



design of career development activities to 1n)(^$J career development concepts Into the 



existing guidance program: 



U : Thef»^«^nselors In each local educat^lonal^a^ency 
^ have ;defined 'the current role'of osunseTOTs 1n 
the^traditional educational ppograrp^ ' 

— — '■ ■ ^ — — 

2t The counselors In each local* educational agency 
have defined new roles for counselors In the 
career guidance program, > ■ ^ " 

. — ^ : ■ a i 

The counselors In each local educational agency 
\ have adopted a set of career development goals. 



1 2^-3-. 4 D 



1 2 3 & 



1 2 3' 4 D 



4, ^The counselors in each locaj, educational e^gency 
have adopted a 5et of career "development ob- ^ 
■ jectlves. ^ 



1 2 .3 4 0 



5t 'The counselors in e^ch local educational agency 
have worked with teachers at 6ach level {K*12) 
to plan strategies to modify the guidance pro- 

to. incorporate career dovetopme^^goals 
^nd objectives.- . - 



X'.l 3 4 0- 



6. The counselors In each- local educa^tlor^al agency 
have implenented strategies. 



1 2 3 4 D 



7, /classroom teachers^ have planned and Implemented 
values clarification and. decision-making activities. 



1 2 3 4 • D 



4r ' 



r 
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7 8, At the present time, the following activities have been accomplished regar<Wng the 
iievelopm^t of a plan to implement career guidance into guidance Vogi^anis at both the 
iunior and senior high school levels: 

K ,A seizes of four workshops have been held at the 

intermediate school districts. ' ^ 1,2 3 4 



2» Outside consultants have provided special h61p, ' \ ,1 2 3 4 D 



3, A written plan is available/ / 1 2 3 4 & 
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7 C , At the present t1me» the following acl^ttles have been accomplished regarding thf 
in-service, of local contact personnel to increase the skills needed to function as cham 
agents: 



1. Cotnmitnients have been received from^local educa^ 
tlortal agencies to^..appo1nt career education 
leaders. 



. 2* Approval for r^Jle^ise time has been received* 



3, In-service sessions for ^11 local educational* 
agency career education leaders utilising Droj- 
. e(4 have been conducted. 



1 2 3 4 D 

1234V 



12 3 4 



4. In-service sessions for all local educational 
agency career education leaders utillzinq coft^ 
sortiums have been conducted. 



12 3^0 



5. Close contact b^s been maintained with career * 
education leader's to insure successful project 
outcomes. ^ " 

. ' . 

6. Local career education leaders have been desig- 
nated by the local educational agencies to work 
with project personnel. 



12 3-4 D 



7.D . At the^ present time, the fbllowln^ activitles./have been accompHshed regarding th 
. Involvement of organized citizen groups in a program of comnunlty awareness and actlye 
^f^articipatlon In local career -educatipn 'projects: 



School board teaching staffs have ieen Involved 
In the development of a needs. assessment pro- 
. gram. ^ ^ ' 

- — v. - ^ — — — 

2. Parent-Teacher Organizations have, been Involved 
In the development of a 'ileeds assessment pro- 

- gram. » * v " * 

^ ^ ^ : : 

3, Th^ needs assessment program has Involved the 
Parent-Teacher Organization as the main needs 
a^sesiment contact group In the comnunlty. 



12 3 4 



2 3 4 



1 2 3 4 !i) 



4. Individual- Parent-Teacher Organisation mentbers 
have contacted other service clubs in the area 
In gatTierIng neects data, 

: :^ - ^ L_ 

5. A needs assessment ^rfstrument has been com- ; 
pleted. . I 

■ - : U: 

6. Data required for a needs assessment have b^en 
gathered. I 

: J L_ 



1 2 3 ^VU- 



12^4 0 



1 2 3 4 0 



7 E. At the present time, the' follow4ng activities have been accomplished ,by teachers 
and'^^lnistrators regarBing the developing of career education goals: 



1.- During. release timet teachers" have. worked in con- 
junction with project staff to develop district a 
grade-levfrl goals. ^ * , f 



1 2 3 4- D 



2, During release time, t;pachers have worked in con- 
junction with project staff to develop Individual 
goals. 

. : '. # > 

3, During release .tirtie, teachers have wbrked .in" con- 
junction witii un'^versity' consortium consiTUants 

* to develop district grade-level goals,.- 



1 ■ 2 3 4 



1 2' 3 4 



4, During release t1ine, teacKef^.s haveVorkecj 1n Con^ 
junction-^ith university consort1um"W^isultdtits 
to develop IndlvidualTgoals, - ^ 



1 2-3 4 



S\ During release time^ administrators have worked 
in conjunction with^project staff to develop dis- 
trict grade-level goals. . 



'1 "2 3 4 



6, During release ilire, administrators have workeiL_ 
in conjunction with project staff to develop in-^' 
dividua} goals. 



During release ;time» administrators h^^ worked* 
in conjunction with university consofr^Um con- 
sultants to develop district grade-Tevel gSHs^^ 



8. During release; tl-me* administrators have worked 
in conjunction with university consortium con- 
sultants to develop -In^dlvidual goj^ls, 

9f Career education goals have been developed for 
'Math, at the district lev^l. , 




12 3 4 



■\.> 



12 3 4 ^\ 



1 2 3 4- D 



10. Career education goals have been developed for 
"Math, at the|teacher level, 



12 3 4 



'11. Garasr education goals Save been developed for 
'SciencVat Che district level. 



7 

- 5 - 



12 3 4 



7 E . •■(ppritinued)' 



/ 



12'.' Career-Education gd^ls have bjeen developed jfor 
. Science at' the teacher level,; 



T 



13j Career^- education goals have been developed 



English «t the district level. 



for 



H !— 



Career education goals have l;ieen developedlfor 
acKfer 



English at the teacnfer level i 



^ \. . ■■ ' • , : s , 

Career education goals have been developed tor 
Social Studles^at the district level* 



16. Career education goals- have been developed for 
Saciftl Studies jat the teacher level. 

17. Persons at th^ local educational agency level 
have been identified fcrfwrlting local educational 

.^age.icy pUns.[+tn] } ^ . ' . ^ 



Is. Local educational agency plans have been written. 

^>9. Local 'educational agency plans have been^adopted 
by local boards. [+tnj, 

20, Csrfeer eaucation planning ccnmitte:: have been 
est?l)nshed In 'SchtSols. { If some schools 
have dnd jeome schools have not, please explaini) 
* 



i 2 3 
2 3 



;i 2 3 



V 

\ 2'3 



h 2 3 



4 0 

4 C 

4 D 

4 ' 



4 D 



12 3 
1 2 3' 



4 C 
4 0 



12*34 0 



1' 2 3 -4 .D 



6 - 



I' 2 1 



7 F , At the present t1cn3, the fi>nur*ing activities have b€<»n ecconpHshed reg 

ing of an 'occupational infcrmatlon system 'to provide Information concerniog j. 



develop 

charact^piSvlcs^and availability; 



, Agencies possessing viat^^e nfethodi, Tor c!1ssem1nat- 
ing occupational infor:?iar1on have been contacted. 

; \ : 

Zt /Agepcles possessing v'^aMti techniques ^o** dls- 
'seminating occuwtional U 



Information have been cor*- 



tacted 



IriQlviduals pos^essin^-v iabls methods f6r disseiDl- 
nating ociuoatlonal infoni*at1on have been con- 
tactea. 



4, liciiv^dMals C3sses^1ng viable techniqims for dl5- 
aeTjnnti^g occupati:nal information have b?GP can- 
tacted :^ 



12 3 4 



12 3 4 



1 2' 3 4 



1 .2 3 4 



6, 



A sYSten ha<; been tievclcoed that will function in 
a n-ral setting. 



y^rea studf^nc:; ;hava been ?i1:qua}nteo.w1)h tne avails 
abiMty of the system- 



1 2 3 4 D 



1 2 3 4 D 



7, A systenr hd*; been utillzec tii^t will function 1n-a 
rurdi setting." 



7^. In 5 schools^ 200 students {seniors) will >e interviewed by counselors for the 
purpose of assessing program changes needed as based' on student data source** cwrmunlty 
jcollege and secondary program change recoranendatlons will be made; 
^ 1. Conducted Interviews with 20D students. 1 2 3 4 D 



t. Prepared "Interview form. ^ ^ 1 2 3 4 D 

3. Tabulate and analyze^data jsn an Individual and school 

- basis {and total). 1 2 3 4 D 

* 

4. Program recoranendations written. 1 2 3 4 D 

5. Program reconrondatlons received, ' 1 2 3 4 0 

— ' 

/ < 



HONITORJNG FORM 



4 < 



CAREER EDUCATlQIpPLANNING DISTRICTS. 



Date: 



Perso n{ terv i ewed ; 



Administered by; 



DIRECTIONS: 1. Circle the most appropriate alternative employing the following scale: 



1 = Yes. 

2 « No. 

3 ' Don't know. 

4 - Not applicable. 



.2. When, bo tH 1 and £ are circled, , provide documentation. If no 
documentatTon Is available, Indicate why In the space prpvlded. 
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MONITORING FORM 



CAREER EDUCATWrt PLANNING DISTRICT 8;- 



Date; 



Pdrson(s) Interviewed; 



Administered by; 



DIRECTIONS ; K Circle the most appropriate alternative employing the following scale: 

1 = Yes. 
^ 2 = No. 

3 * Don't know, 

4 » Not applicable, c 



2, When both 1 and D are circled, provide documentation. If no . 
documeotatTon 1s~available, Indicate why In the space provided. 



.m 



8 A , At tlie present t1me> the following activities have been atcomplished regarding tht 



listing. of a skill teachers In participating local educatlowl 
accomplish as result of class participation: 



1* Release 'tinie has been obtained for teachers to be 
trained In the development of curriculum, ' 



H * ^ 

2. Release time has been obtained for teachers tb be 
trained In the development of the meshing in tf ' 
career education objectives. 



3, Time has ^een provided for teachers to have work 
sessions to deal with consultants on an Individual 
basis or smaH ^ro^P basis, * 



4. A pretest' concerning knowledge of career education" 
, has been administered, • ' " 



5, ^post-test concerning knowledge of career education 
has been administered. 



igeru:1e> wish students tc 



1 2 3 4 D- 



1 2 3 4 D 



1 2 3 4 D 



1 2 3 4 D, 



1 2 3 4 D 



6. A quality evaluation of material developed and 
^ carr^^ out. ' 



1 2 3 4 D 



7.* ,.A quality eva>uat1on has been conducted concerning 
the quality of materials tested in the classroom. 



1 2 3. 4 D 



13a 



8„B. At the present time* the following activities have been accomplished regarding th 
participation of local educational agencies in the evajuation and the modification of 
career education programs- * ' , > 



1. Evaluation Instruments have been developed to 

^ assess the success of the program at, the Staff 
, project level - 



1 ,2 3 4 D 



2. Evaluation Instruments have been developed. to 
assess the success of the program at the District 
level. 



1 2 3 4- D 



3, Evaluation instruments have been developed to 
assess the success of the program 'at thfl^tudeJit 
response level . ^ 



1 2 3^ 4 D 



4- Data for the Staff project level have been 
collected- 

— ^ ■ 

5. bata for^^h^ District level have been collected. 

/. ■ 

6. Data for the Student response level have been 
collected- 



7. Data at the. Staff project level^have been 
evaluated. 



8* Oat^^Tt the District level ihav^ been evaluated- 



9. Data at%he Student response level have been 
eva.luat^> 

{ 



12 3 4 



1 SL/Z 4 



D 
D 



1 2 3 4 D 

12 3-4 D 

1 2 3 4 0 

1 2 ' 3 4 D 



8 C At tl^e present tire, the following activities have been accGfnplishcd regarding th 

# * 

devoloprtent of a plan to inplerrant career guidance into guidance programs at both the 
junior and senior high school levels: ' . 



1. A ser^ies of four workshons have been held at the 
interrnedia'te school districts. 



2. Outside consultants ;iave provided speciaV help. 



3. A' written plan is avjitable. 



1 2 3 4 D 
} Z ^ A D. 
1 2 3 4 D 



//'-■ 



( 



■ I 



- 3 - 



/ 



'MONITORING FORM 



CAREER EDUCATION PLANNING DISTRICT '12 



> ^ 



Date: 



Person(&Jt Interviewedi 




Administered by; 



DIRECTIONS: 1- Circle the most appropriate alternative employing the following scaje 



1 = Yes- ^ 

2 = No. 

3 = Don't know, 

4 =vNot applicable". 



2. When both 1 and 0 are circled, provide documentation. If no , 
documentatTon Is^avallabTet .^ndlcftte why In the space provided, 
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12 A > .At the present time, tiie fallowing activities 'have beea accomp,11shed regarding t . 
'Incorporation of staifiter lists of career development and career-preparation perforftiance 



obje?;t1ves: - " 



Pi 



r 



h A tralril'ng plan h^s been developed f</r assisting 
steering ccftmittees to establt^fe "stsrter lists" of 
o^Ject1ves• • / 



2. "Starter lists" of objectives, havfc 
into jtfrltten currlculums. - ' 



Deen incorporated 



I jtfritten cu 
He s&tsrof^ 



3^ Sample s^tsrof^pgrformance objecti\ 



es have beerl 



identified for steering xommlttees^ ^ 



1 2 3 4 D 



1 2^ 3 4' ■ D 



12 3 4 ;d 



4» Assistance has been givento steer ng committees en 



abling them to review the "Calhoun 
Development Process ModeV 



AreaV Curriculum 



^ 5. Steering committ^eshave been trained to adopt the" 
application of the Jgode] with exiH4ng^:local district 
, model s» * - . 



1 2 3 4 1 D 



1 2 3 4 D 



v.. 



^ 6, .Assistance has been giver* to steerl-ng committees to 
implement the model ^wlth selectedMocal educational 
agency staffs. - ^ 



7* The steering committee's efforts in the local educa- 
tional agencies have monitored. 



( 8. Copies of thf final' curricu'^m reports dev^oped have 
-been monitored* • ■ 

I 

9. The effectiveness of t)ie training program has been ^ 
determined, ^ ' ^ 

■ - — . ' 

no.. A'tieport detailing the changes for the 197j5^77 tratn- 
' ■ ing program has been qompiled. 

' ^ ^ T 

11* A post*survey of , teachers 
Conducted. 



s and courV^l( 



01^ ha^ been 



' 13 



1 2 3 * D 

1 2 -'3. 4 0' 



1 2 3,U. D, 



1 2. a 4 D 



12 3 4 D 



I 2/3.4. 0 



At the present time, the following activities have been accomplished regarding t 



implsnentation of career educatioj^ infusion^ lessons in classrooms: 



1. A trd*in1ng plan has beefr^developed for assisting 
steering^committees to n^inforce teachers In career^ 
■ eduction 1mplem^*t+on efforts. ^ ^ ' ^ 



*2. A tra,1n1ng plan his been developed for assisting 



steering committees 



teachers 1n carreer 



1 2 3 4 D 



1 2. 3 4 D 



3. Assi&$ance has- been given to steering conmlttees^ so 
^ that^hey were abl« to "td^ntify strategies they 
would use. to assi&Ofiachfirs In their Implenjenta- 
tfon-etforts. \ V„y 



^ 4 D 



4» Periodic meetings have been held^wlth local educa-^ 
tfonal agency steering committee representatives to 
assess efforts of teachers completing Infusion 
Process Workshops/ 



5. Local educational agency reports dn evaluation of 
teacher efforts regarding Implementation of career 
^education have been received. 



6. Th^ results of the prpgram have beeh assessed. 



7. A report suggesting changes for the 19/6-77 program 
has bfeeo,^£Ofllpleted. ^ , . . 



1 2 3 4- D 




L 2 3 4 D 



8. A post-evaluation of lotal educational agency 
teachers has been, conducted. 



T 2 ■ 3 4 D 





.12 C . At the present tlmCt the- following actlvUes have been accomplished regarding th 
implementation of a careei^ education project: 



3 



1. A training plan ha^^en developed for assisting 
Steering commwe^ to\re1nforce counselors 1 
career education Implenrentatlon efforts^ 



Ing ' d 



2. k training plan has been developed for assisting 
steering comihittees to assist counselors In career 
education Implementatlan efforts. 

\— 1 ^ 7 

3. Assistance , has been given to steering coinmlttees .so 
that they were able to Identify strategies they 
would use to assist counselors In their implanenta- 
tion efforts. ^ , 

— — 

4. ^ "periodic meetipgs have^been held with local educa- 

tional agency steering coiDRiittee representatives to 
assess effort?, of counselors cOTipletIng Infuslot) 
^ ^ Process Workshops, 

5. lo^al educational agency reports on evaluatlon'of 
counselor efforts regarding imprementatlon of career 
education have been received. 



6. The results of the program have been assessed. 



7. A report suggesting changes for the 1976-77 program 
has been completed, | 



8. A post-evaluatton of local educational agency 
counselors has been conducted. 



1 .2 3 4 D, 



12 3-4 



1 2 3 4 D 



1 2 3 .4 




1 2 3 4 - D 



I 



^1-38 



12 At the present time, the, following activities ha?(re been accomplished regarding i 
assistance provided by local educational .^ency vteacher^leaders to lac&l educational ac 

teachers learning how to 'develop alisSmpJement career education strategies: 

^* ' \ ■ ' ' ' ' ' 

1. A plan for -assisting steering committees to utilize * 
teacher-leaders in locajl -educatiojial afs&ency career 

education Implententatlon plans ha& been developed, ' 1 2 3 4 D 



• -'■ — ■ . ■ . . 

2. Steering conrni ttees have been t'rai,ned to Identify , 
ways teacher-leaders can be iised in local education- ' 
aV agency developed t)lans.- ' T 2 3 4 D 



3. TeacherOeaders have' been Included^as resource 
people in "fnfusion'pr*ocess". workshops conducted 



fo> teachers. . ' ■ / . 1 2 .3 4 



4i TeacheV-leatJers have bi^en included as workshop 
r-assistants in '*lnfusio"n process'hworkshops con- 
ducted for teachers,, , 12 3 4^ 

\ \ . ' \ V , 

S. Periodic [neatings have, been held wtth steering com* 
' mittee representatives, to assess'^rogress of 
. tdacher-lea^ers, in fulfilling th&irrejponsibil- 
tties in the local leducation tPgency career educa- 
tion impleipentatlon^plaji. - , 12 3 4 
- ' ■ \ i .ft 

— — = — - — r— —r^^ : 

A survey of teacher- l«ders ass^i^ing local educa- 
tional agency teXchtfr^ has beerl^bnducted. - ' 12 3 4 



- \ 



_3 




4 - 
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12 E . At the present time, the following activities have been accomplished regarding 
training of iTocal educational agency teachers to assume teacher-leader roles: 



1. A trainjrf^g plan has been developed for training 
teacher-leaders-, , 



2. Crlterla^bav^.been-establls'hed for the selection ^ 
of parti clpaiits- 

* f \\\ 

3. The local ediTcatlondl agency teachers ^jjitf^tlctpat- 
* Ing In the program have been identtl^fj&^Vv^^ 



4^ Resource people needed to assist In the/ffiJi&Sg^ram 
implementation have been Identified. '"^'^^ 

* - 

5. The^program has been implemented- - ^ 

^ — ■ — ■ — 

6. The effectiveness of the program in achieving its 
objectives has, been determined. 



7 



7. ' A report detailing 'the changes for the 1976-77 . 

program has been completed. 

8. A post^workshop assessment survey has been con- 
ducted . 



2 3 4 ' D 

2 3 4 D 

2 3 4 0 

I 

2 3 4 0 

1 

2 3 4 0 

2 3 4 0 



2 3 4 0 
2 3 4 0 



; 140 

5 - 



■ ) 



12__F._ At the present timet the following activities have, been aceomplished regarding ' 
, identification and demonstration of strategies that expand utilization of conmunity re 

t 

sources In career education instruction and guidance; 



K Several strategies have beeli iderttffied to utilize 
conununity resources. * * 



2. Strategies have beep ificorporated in teacher and 
guidance workshop/plans. 



The efforts of teachers in program implementation 
have been monitored* - * 

^ : ■■ 

4*. The efforts of qounselor?, in program implementa- 
tion have been monitored* 



-S. The effectiveness of the program has been deter- 
mined* 



6, A report detailing the changes for 1976-77 has 
been compiled. ^ , " ' 

7. A post-evaluation has tften given Jto teachers. 



8. A post-evaluation has been given to counselors, 



2 3 4 D 

2 3 4 C 

2 3 4 0 

2 3 4' D 

2 3 4 0 

2 3 4 0 

2 3 4 0 

2 3 4 0 



12 G . At the present time, the following activities have been accomplished .regarding t 
local educational agency boards of education adoption of local educational agency leafr 
career education goals: ' ^ 



1^ A training plan has been developed to assist steer- 
ing comnlttees to develop a set of local education- 
eil agency learner career education goajs. 



2, Alternative goal-setting processes harve been 
identified for the steering coimlttees. 



W 3 4 D 



1 2 3 4 D 



3. The steering committees have been trained in the 
use of processes they should consider when Imple- 
menting processes selected, 

~ — : — ' ' ^- 

4, The steering committees have been trained in the ^ 
use of strategies they should consider when Imple- 
menting processes selected. * 



1 2 3 4 D 



1 2 3 4 D 



5. Steering committees have been assisted with the 
tmplemenMiion of the processes selected. 



1 2 3 4 D 



6,, The steering committees^ efforts in the local ed- 
ucational agencies have beeT\ monitored. 



.12 3 4 D 



7. Written sets of the^local educational agency 
learner goals adopted by the board of education 
have been received. 



1 2 3 4 D 



1 



12 H . Pit the present time> the following activities have been accomplished regarding 
completion of a local career education plan: 



*1* A local educational agency administration inservlce' 
program has been developed to Inform theadministra- 
tion of desirable components to IncludqA local 
educational agency plans. 

* 

2. A locM educational a^eacy administration Inservlce 
program has been developed that Includes strategies 
to use In developing and In 1mpleme»t1ng plans. 



1,2 3 4 D 



1 2 3 4 D 



3. Mocal educatlonal agency administration inservlce 
program^as been developed that Includes processes 
to use In developing and In implementing plans. 



1 2 3 4 D* ^ 



4. A local educational agency administration Inservixe 
program has' been developed that Identifies resources 
available to assist local educational agency efforts. 



5. Administrators to participate In the program have 
^een Identified, 



i * f* 



6. Resource people needed to Implement the program have 
been Identified. 



7. The program has- been implemented. 



8. The program's effectiveness has been determined. 



g. A report detalllrig changes for the 1976-77 year has 
been completed. 



10. A list of local educational agency plans has been 
submitted to the Region XIL steering coimilttee. 



1 2 3 4 D 

1 2 3 4 D 

1 2 J 4 D 

I 

1 "2 3 »4 D 

1 2 3 4 0 

1 2 3 4 D 

1 2 3 4 (5 




12 I , At the present time, th.e' fol lowing activities have been accomplished regarding t , 
Initial Implementation of a career education pTan: 

1, Conmltments have been secured from boards of educa- 
tion whos^ districts are to participate. 12 3 4 0 



2, Tha participants to be Included in the training 
program for steering conmlttees have been Identi- 
fied. 12 3^0 



' — 7 

3, Training plans have been developeiLto asslst^steer- 
ing committees in organizing, a^structure to develop 

Ipcal educational agency plans. 1 2 4!* 4 D - * 



4* Training plans have been developed to assist steer- 
ing coimittees in organizing a structure to imple- 
ment local educational agency plans. 1 2 3 4 0 
_ ^ 

5, Training plans have been developed to assist steer- o 
Ing conmltt^es In organizing a structure to evalu- 

I ate local educational agenc;y, plans, ^ 1 2 3 4 0 

6. Training plans have been developed to assist steer- 
ing conmittees in identifying activities appropri- 
ate for completing components of the local educa- 
tional agerfcy plan. 12 3 4 0 



Training plans have, been developed to assist steer- 
ing conmittees to identify, select, and utilize 
assessment ,&nd evaluation techniques appropriate 

for the plan. 12 3 4 0 

Training plan's have been developed to assist steer- 
ing committees In selecting activities appropriate . ' ^ 
for completing comoonents of the local educational >t 

agency plan. ' ^1 2 3 4 0> 



t m 

9* Training plans have been developed to assist^teer- 
Ing committees In utilizing activities approptWte 
for completing components of the local 'feducatti^al 

pla"n, 1 2 3 4 0 



10, The training plan has been implenented with partic- 
ipating committees. 12 3 4 0 

L 



12 I> (continued) 



11- The effectiveness of the training plan In assisting 
cwmilttees to achieve their local educational agency 
career e'ducatlon plan has been determined. 



1 2 3 4 D 



12. A rePQtt detailing the changes necessary to strength- 
en the steering coirajlttee's training plan for 1976-77 
has been completed. 



1 2 3 4 D 



13. A list of local district goals Is avM'labU. 



3 4 D 



14. Starter sets of career development objectives are 
available. 



16. Starter sets of career preparation objectives are 
available. 



1 2 3 4 D 



1 2 3 4 D 



■Ms: 



t f 



MONITORING FORM 



CAREER EDUCATION PLANNING DISTRICT 29 



Date: 



Person(s) Interviewed.; 



Administered by: 



DIRECtlt)NS : 1, Circle the most appropriate alternative enipl5ying the fopowing scale 



1 = Yes. 

2 ^ No. 

3 - Don't know. 

4 = Not applicable. 



2, When both 1 and D are circled* provide documentation. If no 
documentatTon is available, indicate why in^the space provided. 



14, 



29 A . At the present time, the fo'llotfltig activities have been accomplished regarding 

> 

. parti ci paction of local districjL^rsonnel i.n a curriculum infusion workshop; 



1, The program has 6een designed. 



2. The resources needed have been. identified, 
' ^ to — 

3. Participants have been identified, 

4. In-service for awareness has been conducifei, 
s '. 

5. Curriculum-wrlttiig has been completed. 



6, An evaluation has been conducted!. 



1 '2 ,3 4* C 

1 2 3 4, D 

♦ 

1 2 3 4 C 

1 2 3 4 1: 

1 2 3 D 

1 2 3 4 I' 



S 



29 B > At the present t1me» the following activities have been accomplished regarding 
conducting of a needs assessment for career education: 



1. Local educational .agencies have decided what Is to 
be surveyed. ^ 



12^34 C 



2. Local educational agencies have d^plded who Is to 
be surveyed- 



1 2 3 4 D 



3. local educational agencies jiave decided how the 
survey_-Wlll be conducted. 



4. Locdl educational agencies have decided how well 
results portray the facts. 



1 2 3 4 I 



1 2 3 4' D 



S 



> 



r 



\ 



- 2 - 



? 



29 C , At the present time, the following activities have. been accomplished regarding * 
developing and prioritizing of career edujCation goals: 



' U Needs assessment results have been collected. 



> 2, S^tate goals have been assembled. 



3. /\rea goals have^been assembled. 



4,^ Local goals JfWe, been assembled. 



5, Xareer education goals have been developed. 



6, Goals have been prioritized, ' 



2 I^ H"* D 



2 3 4 D 

2 3 4 P 

2 3 M D 

2 3 4 D 

2 3 4 •!> 



29 p . At the present time, the .following activities have been accomplfshed by. the loc 
educatlonaKagfi^cy teams regarding the implementatfqn of an Occupational Information 



system and torr^unity Resource Bank: , . - , . 

. 1. . Incentiv^'^monies have been offered tojocal educa-" 
^ , tional ^saencles for papticipatloii "in we OIS system. 

- ~ ^ ^ 

2. The CRB StVdy ^has-been completed. 

3^ The CRB InWmatlon has been cotnplled into a cata- 
logue. ■ ' 

<M 3 ^ 

^4. All .local educational agencies have been giveh a . 
CRB Catalogue- , " ' , J 

] ^^^"^ ' * 

' ' ' '■ ■ ■ ■ ^ . ■ ■ ' - 



1 2 '3 4 ,1) 
1 2 3 4 D 



1, 2 3«»4 D 
■ % 

1 2^ 3 4 .D- 




29 E 



. the* 



preseni; <t1ine , the folltK^ing activities have been ac'complUhed regardltfg 



ev*Ttt3tJon/Df- first-year qjreer education activities; 



1. A local dssfssment of^taff has been conducted. 



^s^ssment of^ 



2, ff' locall assessment; of student involvement has been 
co|idacted.* J 



3* Data has l^een 



\ to the original^ plan. 



4, The original plart has bepn, If nec^ssary/modifled. 



\ 



1,2 3 4 ' D 



12^4 
1 2 3 4 
r 2 3 4 D 




r • 



29 At the present tiine, the followirig activities have beSfT^conrpl sihed regarding 
developing of a comprehensive career education plan;. 




V 



1. locaT, educational agency Task Force TearnS have re- 
celvjed In-service training. 



2, local* educational agencies have developed a local 
plan. * 



5. LocaV Boards have a 



Piproved 



the plan; 



4.. The Area Council has approveci the pHfi. 




V Z 3 4 I 

1 ■ 2 S 4 r 

1 2 3 *4 C 

12 3*4 D 
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HONITOfiHNG' RORM 



CAREER ;EbUCAT ION Pliu^m DISTRICT 32 




Person(s) Interviewed! 



Administered by: 



DIRECTIONS; 



K Circle the most appropr^^^e alternative employing the following' scale; 



1 « Yes- 

2 = No. 

3 = Don't know. 

4 = Not applicable. 



2. When both 1 and D are circled^ provide documentation* If no 
documentatTon is available, indicate why in the space provided, 
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32 A . At the present titne> the following activities have been accomplished' regarding t 
, infusion of adopted career development goals aitflTobjectives into existing curriculum: 



1. Each teacher has adopted a set of career develop- 
ment'goals. ^ 



2. Eactvteacher has adopted a set of career jlevelop- 
ment objectives. 



3. Each teacher has planned a strategy to infuse 
' career jeducatibn into existing curriculum. 



, ' 4, Each teacher has Implemented a strategy with all 
^ ^ students. ^ - . ^ 



^ 5. Each teacher has designed a program of evalua- 
tion. 



6, E$Ch teacher 'has designed a feedback system- 



7^ Eech teacher has designed a program of mainten- 
ance. ^ ^ ^ 



r 



8, Methods have been locally generated. 



?C Methods have been locally implemented. 



10. Materials have been locally generated* 



11. HaterUls have been local]); ifnplemgnted, 

12. Incentives have been locally generated. 



13. Incentives have beenjocally impljemented. 

14/ Th^lplan provides low cost with maximum, partici- 
pation. ■ , ' ' • ' 

. ' '.— 1-^:^ 1 , 

> ■ /- . , 

15. The. plan requires no added units or courses. 



2 3 4 .0 



2 3 4 D 



2 14 D 



2 3* 4 

o 



.2 3 • 4 
2^3 4 

2 3 4 
2 3 4 
2 3 4 

t 

2 3 4 
2 *3 4 
2 3-4 
2 3 4 



D 

D- 

D 
D 
D 
D 
D 
D 
D 



2 3 4 D 
2 3 4 D 



32 A. (continued) 



16. The plans can be used as a iiibreUfor other-local 



educational agencies. 



<j 17. Teachers have designed infusion units. 



1 2 ? 4 D 
1 2. 3 4 - D 
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32jB* At the present time, the following activities have been accomplished regarding t 
designing of career development activities to infuse career development conceptsjnto t 
existing guidance program: 



1* The counselors in each local educational aoeqcy have 
defined the current role of the Counselor in tradi-^ 
tional educational programs. 



1 2 3 4 D 



2. The coufiselors in each local educational agency have 
defined a new role for counselors in a career guid- 
ance program. ^ . . „ 



3, The counselors in each local educational" agency have 
adopted a set of career development goals. 



1 2 3 4 D 



.1 2 3 4 D 



4. The counselors in each loial educational agency have 
adopted a set of career development objectives. 



1 2 3 4 0 



The counselor?^n each local educational agency haVe 
wbrked with teachers on each level {K-12) to plan 
strategies to modify the guidance program to incor- 
porate career develop^nent goals. 



5* The counselors in each local educational agency have 

vrarked with teachers on each level (K-12) to olan 
^^^^^.^ategies to modify ^the guidance pnogram to incor- 
^-""'^Dorate career development objectives- 



7* The counselors in eai^h local educational agency have 
implemented strategies. 



8. The counselors have defined g^ls for career guid- 
ance. * 

V 



9. The counselors have modi fied. guidance programs to 
incorporate career development goals. 



1 2 3 4 D 



1 2 3 4 D 

s 

1 2 3 4 D 



1 2 >3 4 D 



1 2 3 4 D 



1 s - 



- 3 



32 C > At the present t1me» y>e following actUities have been accomplished regarding t 
organizing and receiving of In-service based on local needs* resources, and goals: 

K Career education planning districts have been 

divided into four regions, 1 2 3 4 D 



2, Each region has been assigned a career development 

coordinator, 1 2 3 4 D 

: 1 [ _ 

3; Two coordinators have been hired through Grant 

Funds, 1 2 3 4 D 



Two coor^nators have been hired through K,hS,D. 



1 2 3 4 D 



'^5, In. the rol^ of consuUaj^t, each coordinator has 
assisted each local educational agency to design a 
career education in-service orogram considering • 

the infusion straiegies to be used, - 12 3 4 



6, In the role of corsiiUant; each coordinator has 

assisted each local e;ducat1onal agency to design a 

career education ir-servlce DrogrambConsidering' 

the responsibility for planning of the in-service 
* program** , .12 3 4 



7* In tbe role of consultant, each coordinator has 



assisted each local educational agency to design a 
career education in-*service program considering 
the responsibility for. the implementation of the 

in-*service program, " ^ *) 2 ^ 4 

8. In the role of consultant* each coordinator has * 
assisted' each local educational agency to design a . 
career education in*service program considering 
the responsibility for evaluation of the in- 
service program/ ^ * 12 3 4 



9. In the role of consultant, each coordinator has * ^ 
assisted ,each local educational ag-^ncy to design a 
career education in-service program considering 

the cooperation with other curriculum development, 12,34 D 



- 4 - 



32 C . (contlnuedhsi;- . ^ 

10. Xn the role of consuTTant, each coordinator has . 
assisted each local educational agency to design a 
career education In-service program considering 
^ when the In-servlces will occijr. 



11. 



In the role of consul tant^ach cooi^dlnator has 
assisted each local educational agency to design a 
career education 1n*serv1ce program considering 
who will be In-serviced. 



1 2 3 



12, In the role of x:^u)sulta)it, each coordinator has 
assisted each local educational agency to design a 
career education In-service program considering 
who will be pre-serviced . 



1 2 3 4 D 



13, In the role of consultant* each coordinator has 
assisted^ each local educational agency to design a 
career education in*service Program considering 
,the imolementlng iDf Pre-service. 



1 2 3 4 D 



14* In the role of consultant, each coordinator has 
assisted^ch local educational agency to design a 
career educittion in-service program considering 
the implementing of in-service. 



1 2 3 4 D 



IS, In the role of consultant, each coordinator has 
assisted each local educational agency to design a 
career education in^^ervice program-'consldering 
the evaluation of pre-servlce. 



1 2 3 4 D 



16. In the rol^of consultant, each coordinator has 
assisted each local educational agency to design a 
career education In-service program considering 
the eval4iation of in-service. 



1 2 3 4 



17, 



Career education in-service has been delivered ac- 
cording to local /leeds. 



1 2 3 4 D 



18, 



19. 



Career education in-service has-been delivered ac- 
cording to local resources; 



Career education In-service has 'been delivered ac- 
cording to local goals. 



1 2 3 4 D 



1 2 3 4 D 



■J J 



32 C t Continued) 



20t Career education in-service resulted in the 
development. of locally produced programs. 



21. Career education in-service resulted in the- 
, development of locally produced materials. 



22. The program has been carried, out at a low cost, 

% 

23. The locally produced programs can be used as 
models for other Toca] educational agencies. 



24. The locally produced materials can be used/^s a 
model for other local educational agencies. 



25. All teachers in each of the local educational 
agencies have received at least four hours of 
career education in-service. 

26. All cbunselors in eac^^^^Sf^e local educational 
agencies have received at least four hours of 
carfeer education in-service. 



1 2 3 4 ( 

\ 2 3 4! 

12 3 4 

12 3 4 

1 2-3 4 

12 3 4 

12 3 4 



6 - 

i5a 



■ \* 



32 D . At the present time, the following activities liave been accomplished regarding 
development of a career development goal setting process based on local needs and re- 

r / f 

\ 

sources in each local educational agency: 

1. Each local educational agency not having Hread^ 
accomplished a goal setting process has organized 
for such an effort- 1 2 3 4 1 



2- Each local educational agency has formed a com- 
mittee and assigned tasks, 12 3 4 L 



3- Each local educational agency has Produced an in- 

- strumentt or Instruments > for a goal-setting v 
process. 1 2 p 4 ^ 



4- each local educational agency has distributed the 

Instrument for a ooal-setting Process. 12 3 4 C 



Each local educational a^encv has tallied the in- 
strument for a goal-settlog Process- 

V 

Each local educational agencv hps intrepeted the 
instrument for a goal-setting process. 



\ • 



1 2 3 4 1 



1 2 3 4 C 



Each local educational agency has reported re- 
sults based" on the Insipyment for a goalrsetting 
Process- ^ 



1 2 3 4 ' 



8- Priorities of action regifding the goal-setting 
prpcess have been determined- 



12 3 4 



9- Action has been ifiitlafed regarding a goal% 
,setting process- 



1 ? 3 4 



10- A feedback program has been initiated regarding 
a goal -setting process - 



12 3 4 



IK The goal'-setting process has been pri^duced 



^ ^ 2 3 4 



\Z. The g^al^setting process results have been local 
' ly prodoced, * * , 

—M d ! ^ i_ 



\ 



1' 2 "3 4 



32 0. (continued) 



13. The goal -setting process action has been locally 
produced. 



1 -2 .3 4 D 



14. A goal-setting program of low cost has b^en con- 
ducted. 



1 2 3 4 D 



15. Each goal-setting process developed can be used 
as a model for other local educational agencies. 



1-2 3 4 D 



f6. All local educational agencies have completed 
the gTJST- setting process. • 



1 2 3 4 




32 E . At the present time, the following activififes have been ccompHshed regarding tt 
organizing of career development goals for local educational agency building, grade le^ 
and individual levels: * 

1. Local educational agencies have formed cotrmittees 

to review eareer development goals. 1 2 3 4 ^ D 



2. Local educational agencies have formed committees 

to review career development objectives. 1, ^ 3 4 D 



3. Local educational agencies have formed committees 

to review career development vocatfonal goals, 1 2 ■ 3 4 D 



4. Local educational agencies h&ve formed conmlttees 
to review career development vocational objec- 
tives. - 1 2*^ ,4 D 



5. Local educational agencies have formed committees 

to review career development academic goals. ^ . 1 '2 4 



9^ Curriculum' guides", including synthesized goals 



' " 162 



6. Locarl educational agencies have formed committees 

to reviiew career development academic objec- 
' tives-^. . 1 2 4 



L 



i 



7. Subconmittees have beeh assigned to le/el/subject - 1 
areas', 1 2 :j 4 C 

8. Curriculum guides, including synthe,$ized goals ' 

have been produced; - - 1^341 



/have been recommended to the general committee. 1 2 3 4 t 



10^ Curriculum guides, including ot^Jectives, have 

been produced. . 1 2 3 4 t 



11. Curriculum guides* including ob^lectives, have 

been reconmended.to the general committee. 1 2 3 4 C 



12. The committees formed have made reconmendatlons 

" to the Curriculum Council,; , 12 3 4 



32 (continued) ^ 



13, * The Curriculum Council has. made reconmendatlons 
to the Board, 



14* A new Curriculum Guide has been produced. 



15* A new Curriculum Guide has been distributed to 
the staff* 



16* The projected staff has utilized the Guide for 
Infusion projects. 



■17* Locally prodj^ced jcareir development goals have 
appllcat+efi fo^NaJj/local educational agencies* 



2 3 4 D 

2 3 4 D 

2.3 4 D 

2 3 4 D' 

2- 3 4 D 




IS 3 

- 10 



32 F . Arthe present time, the following activities have bgen.accomplishea regarding t 
organizing .for systematic planning of career education pr;ogrgms to be 1m|ilemented by 1; 
'Tusing- career dev^pn^nt into existing curriculutn 

' ' 1« .Each 1^cdl epiucatlonal agency has deslgna^d a 

- ^Jocal career education coordinator responsible to. 
the >ocal superintendent. 



■2. .Each local edifcatlonal agency has -created, an 8-10 
; member pTanrftVig committee made up of teachers 
from each levels counselors, adm1n1strators^,stu, 
dents, board meinbers^ etc. ^ * 



3* The planning cofgnittee has defined' fts'role/iri 
ejricouraplvng xai'efev Education planning. 



4. The planning q(g^ittee has surveyed ,r^ources. 

5. The planning coEnmittee has determliied- needs," 




6, The planning committee fete motvlllzed suppot 
. among educators.. ' 

7, The planning committee has^mobilized. support 
amoftg parents, ^ ; 

// ■ ' ' ' ' » — - — ' — 

The plai>n1ng committee has mobilized support 
among/students. , ^ 



[, The planning committee has mobilized jsupD 
among the community, 



UPDWC 



10, The planniftg coranittee has as 



sessed cur»; 



ur»;ent pro- 



^14', The plannirtg/conpmi.U^ has' deyelopeii a 4)1 an for 
. •implemen'tih^" careflT educatlQo Into irtstructiorial 
^ ^ - - . ^ ■ . * 



yRrpgra! 




1 2 3 '4 
1 2 3 4 



D 
D 
D 



12-34 D 



1 2 3 4 £\ 



/2 '3 4 



1 2 3 4 



1- 2 3 4'* B 



1 2 3 4' D 



32F, (contlnOeai) 



12. ITfte planning committee has develoised r plan for 
jttnplementing career education Into guidance pro- 
grams, 

— — ^ ^ — 

13* Th)& career education plan consists of Identi- 
ftejl goals for a distri-ct. . 



H. ' The career "education plan consists of Identi- 
fied objectives iior a district. 



1*2,3 4 • D 



1 2 



1 2 



3 4 lJ\ 
3 4 



15.. The pareer education plan, provides for In- 
service to develop new skllls for teachers. 



1 2 3 4 D 



16. The career education plan provides for in- 
service to develop new ski TVs for. counsel ors.p^' 

■ • z ' ^ "- i 

-17. Thfr- career. education plan identifies responsi- 
bilities.^ 

-.r^^ z : - 



18. The plag;^s been Implernented, 



19. All local educational agencies'have submitted 
i • to the^^eer education plannin^distrlct a 
* compreliehs'ive.plan for implementing a career, ed- 
ucation program K-12. 



20. All local* ed^icational agencies have implemented 
their plan for infusing career deveHptnenf Injo 
existing currieulums. . 



^ 

~ • 7 



U 



( 



12-34 D 



5 4 D. 






hlONITORINGi FORM 



CAREER EDUCATION PLANNING DISTRICT 40 



\ - Date: 



f^6rson(s). interviewed: 



DIRECnONS 





Acjministered by; 



K Circle the most appropriate alternative employing the follov^ing scaU: 

1 Yes* ^ * * ^ 

: 2 Mo. » . ^ 

^ ' 3 = Don't (enow. " , " 

■ 4 - Hot -applicable. . " . 



Z\ When'both and D are circled. pro^Tde-f^cumentat^on. 
^documentation is avaiUble* indicate why in the space 



provided, 



40 A > At the present time, the following activities h^ive been accomplished regarding V 
development of student goals and objectives in the area of career d^velopmerft according 
the stra^gy outlinedjtn their 1nter1^T)|^an; 

' M. In-servic6 workshops have been planned, , 1 2 3 4 D 



2v A pl3n has been developed^r Identifying 
personnel to generate the 90als*and pb-* 
Jectlves, 



3* Workshops have been"^ conducted, 



' A pilot test has been conducted. 



5. A set of the learner ou'tcomes fias been, 

forwarded' to the Career Education P^ann^ 
^ „ District. ^ ^ - 




1 2 3 4, D 

1 2 3 4 D 

> 2 '3 4 D 

1 2 3 4 0 




/ 



40 8 > / At the present ti,Tt)e> the following activ'it'ies have l?een accompl is^hed regarding 
organizing and "conductitjg of in-service programs for educators jiesigned to create awar 
and acceptance to career education: 



K A plan has been developed for identifying educators 
to be in^serviced. v 



2. Resounce people have been identi^fied. 



3. Materials necessary have been identified. 



4. In-service has been organised. 



5,t In-service has been planned. 



6, Workshops have been conducted- 



7. The effectiveness of t^e program has been evaluated, 



8. The workshop has t;een modified as deerned aporopri^ 
ate, ' * 



9, The wdrkshoo has been revised as deemed appropri- 
ate. . 



10. -Participants have completed questkinnaires. 
o 



2 3 4 C 

2 3 4 t 

2 3 4 C 

.2 3 4!: 

2 3 4 D 

2 3.4*0 

2 3 4 D 

'2 "3 4 D 

2 3 4 D 



2 3 4 0 



■ ^ • 

40 C . At the present time, the following activities have been accomplished by the loc* 
educational a^'gency teams regarding ,tne implementation of strategies deemed appropriate 
to get local educational agency personnel to infuse student goals and objectives into 
curriculum: _ ^ 

^-1, In-service workshops have been planned on infusion to * % 
\ utilize ,losal educational aoency goals and objec- ^ 
* tives, • ; 1 2 3 4 D 



Administrators: have beer involved to gain their 
cooperation and support, , 1 2 3 4 0 



. 3. . Staff relations f^ave been initiated, - ' / ' ■ 1 2 3 4 D 



4, In-service v^orkshops have been conducted in. such a , " " 

way that feedback Is'bejng received regarding imple- " : " 
mentation,, ' ^ 1 2 3 4 D 



i 




1?* 



> 



4 



I 




1 

40 0 . At the present t1me» the following activities have been accomplished by the loc 
educational agency teams regarding the implementation of the strategy deemed appropria 
to get local educational agency personnel to impleoient a career-guidance program: . 

%■ 

1. K-12 guidance conHrrunication has been es-tabllshed. 12 3 4 D 

_1 1^ : ^I^ ^ 

2. Guidance needs assessment has been completed. ^1 2 3 4}r D 



3, ^ Guid^ce needs'as^ssment has-^-fc^n evaluated by » jL 

^ all counselors./ ^ 1 2 3 4 0 

: 



4, A model has been developed Afith evaluation pro- 
cedures built In. 1 2 3 4 



5* Administrators have been involved- , 1 2 3 '4 D 
$ 

6. Staff relations havg been developed through in- . ' 

formation aisseminatior. ' 1 2 3 4 . D 



7* A public relatnonsNirogram has been* establ ished* 1 2 3 4 D 




8. A career guidance program has been implenented* 1 2 3 4 D 

9. Reports concerning the success of the strategy- 
^ implemented hav^ been received- 1 2 3 '4* D 



40 At the present time* the following ^activittes have beerv accomplished 
regarding the infusion of adopted career development goals and oUiectlves frjto 
existing currfeoluw: 



1. Each teacher has adcpted a set of career develop- 
inent goa^ 



jache 



2. Each teacher has adcpted a set of career develop- 



inent objectives. 



3. Each teacher has planned arStrategy to Infuse 
career education in^'existing curriculum. 



4. Kach teacher has Implemented a^strategy with all 
iUudents , 



5. iridi teacher has designed a program of evalua- 
'iiortv 



6. Kach teacher has designed a feg^dback system, 
^ , 

y.^-Cach teacher has designed a program of malnten- 
iince. 

* * 

8. (**6thcds have been locallv generated, 

3*. fiethods have been locally 1i?ipl smented . 
; [ f 

10. rta^riajs have been locally generated. 
n» flitenefis hive been locally imolemented. 

12. Irxentives have been locally gsneratfed. 
^ %_ 

13. Incentives have been locally iiuplemented. 

U. The plan provides lov cost wiUi maxinum partici- 
pation- 



2 3 4 D 

2 3 4 D 

.2 3 4,0, 

2 3 4 0 

' 2 i 4 D 

2 3 4 0' 

2 3 '4' D 



2 3 4 D 
2 3 4 0 



2 3 4 0, 

2 3 4 0 

.2 3 4 0 

4, 0 



2-34, 



15. The plan reouires no added units or courses. 



2 3 4 0 



1 2 3 4 0 



40^E (contln-jed) 

16. "he plars can'be use J as a^TII5d.2l for other local 
educational agencies. — • 

f?.. teachers iiave designed infusion units. 



/ 

1 2 3 4 D 
1 2 3 4 ' D 



- 6* - 



enlarges and/or Problers 



Ofl^^f^ y^^dU J^obUrfl 



r 
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AKTI ei RATED. CHANGES AND/DR PRO^EMS ' . - ^ 

12.1 Extension and expanston of traiivlnq : / - ^ 

During 1975-76 a basic inservice program was developed and tested , 
out with a/significant, number of^taff.^ As a result of this 
deyelopmerital sta^e, we anticipate that we will be able to do a * 
* better fob inservicing the same participants at a higher skiTl 
iVyel artd train additional local school staff. More importantly* 
Jfe^eel tffet because the revised training jDrogram will focus* ^ 
/ * moreN)o student outcomes, student gains will be betterdocumented 
and wil] be^t a higher \evel in T976-77 than in 19?8. - 

J2.2 Resource Utilization : . 

During 1975-76 agencies at several different Jevels and job settings 
struggled to worx out cooperative and effective working relation- 
ships and a fUtictional organizational structure. Agencies^ dealt 
wijth include the State Department of Education, si)i Career Education 
Planning Districts, approximately 60 local school districts and 
/ approxi^tely six universities as well as numerous cofimunity organi- 
^ations\* * ■ ^ 

For 1976-77 we feel we have identified, the lay -individuals and 
organizations to implement a truly coittprehensive career education . 
program. We can focus on implementatloa, not organization. 

12.3 ^ Validation of Career Education Planning Handbook : 

P T " — — 

The major prodjfct developed under the project during 1975-76 was 
the Career Education Planning District (CEPD) Manual (see Appendix 
A)* This Manual contains all the ideas about organization and 
strategies that were developed by the regional centers to effec- j 
tively^plan and implement career education programs. It includes 
sections on: introduction, program planning, staff development 
.and promotion. A special feature of the document Is its set of 
actual, forms and examples developed in project schools. 

t '-^^ ■ 

During 1976-77 we hope to validate and refine many of "the valuable 
V practices- Also during 19^6-77 we plan an extensive dissemination 
of tfie CEPO Manual . ' v - — 




DISSEMINATION ACTIVITIES - . - 

13.1 Presentatio n atlnservlces 'and Conferences 
— I 

Over 500 participants have attended Inservlce sessions which have 
focused on pafts or all of the CEPD Manual {see Append,lJt A). 

These sessions have generally explained what the Manual contained 
and how to use its contents.' In some sessions participants -/ 
actually applied exercises suggested In the Manual. 

13.2 Distribution of CEPD Manual 

The CEPD Manual was'dlstributed to alV53 Career Educ^itlon Planning 
Districts In Michigan at a special two day workshop In, June of'1976. 

Additionally 250 copies were made available to other educators 
through the Jareer education Resource Materials Center at Michigan 
' State University^ East Lansing. I 




/ / 



4« 



\ 



£■ Special 
Activities 

* 

fict/orr les 
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14; SPECIAL ACTIVITIES / ' ; , ' 

^ . ' ^ ' ^ ' ■ ■ " 

' 14J Efforts to Reduce Sex Role -Stereotyping ^ 

, ' The onily-sRectll^' activity this praject dealt with was sq^ wle 
stere^/typlrhg.. In one , of ourapigfonal centers* a cooperative 
prqgram was undertajceo with* trie Wom^n-'s Center at Northern ■ 

«v % Michigan Un1veri1ty\ Marquette. . ^ * * 

y ^ *'Tft*s program, cfea.lt .pr1mr.11ywiihjj&^ the Awareness xtf * 
a*pprox1rr«tely,25 oounsiiors Ir^D^ltar'Schoolcp and Marquette. 
^^'C^untl^s concerning the forms and effect? o1<|lex r'ole stereotyping 

J. 

^ xThe results of this at'tetnpt» «s indicated by the following fa^es» 
^ were disappointing. H Is appgrerffi that the' target audience bf 
• . • counselo>s» as "Indlcate'd on, the '^^^^^<i^ Towar4Woinen Scale"* , . 
Is very biased. 'The fact thht ^iTt4^jnal Inservl'ce sessjons^ 
werer^olanned bfft Jiot held also fn^lcates a^reslstance toward 
<, '» : Changs 1n;tlie1r . attitudes and behavior. , . ^ 
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CEPD 4 and 5 Career Guiidance Support N^ervices Prograi^ . * 
Sex-role s^tereo typing component ^ ' 

■ \ ■ . • 

. January 29, 1974- . • ■ ' 
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N6rtHERN MffchUGAW' UNrVERSlT^'^ 
M>^RC^U£TT£f MICHIGAN ^9855 , . 



VJOMEN'S CCNTCn 
FOI^CONT(NU1NO EOOCATION 



I .became involved in the CEPD four and five Career Guidance Support 
Services Program**±n an * after-the-fact' fashion* While in a meeting with Tom 
*Pierson on pc'tolJer 8, 19,75 at the Marquette-Alger Intermediate School ' * 
Di8trict"^MAISp) off ice' in "Matguette, L met John Peterson, Guidance Director 

^ at Del^a-Schoc^Lcnaf t Intermediate School District* John and Tom briefly 

outUned the scope of C.DfS*S.P. .They'spoke about the sex-role stereotyping , 
component f or , which John was responsible. I-mentibned that"" I was interested 
; in being, involved in fafc^^litatingAthis component. As a result of this 
initial mdeti"ng, John did ask me ^to help him implement a module that jffould 
iglye the'counselors participating 'in this project^ skills in eliminating 
^x-role stereoty^ng in instructional materials 'and student careep awareness* 
This particular module is outlined -under point three of the Program Review, and 

, Update memo that Carl Arko sent dated October. 17^ 1975* See ind^x. 

I w^s contacted by John stating that the first in-service meeting at 
which we would* have a place on thef agenda woirld be on, October 28, 1975 at the 
Holiday ^an in Marquette* I was ,told that we would have one hour tO make the 
initial presentation* I never received formal word regarding this meeting 

as no agenda, was mailed. My only formal contact vith_ jchis project was_ and 

h^^ been throu'gh iqhn'PetVrson* - ■ - " - , 

* John and did have an hour* at the October 28,th meeting, I w^ under , 

■ the impression that this was the first of eight in-i^service meetings in which^ 
' we would participate* I therefore choose some materials €Cl:orclingl^* Becae^e' 
of the time and^dist^rice involved, John a^id I did*not^have a great deal 
planning timef However^ I did feel that we were prepare^ to b,egin to build ^ 
^ a base for the-rest of this cozztponent, ' We had pl^ne^a. three -part ^^st^ion; 

• ' * ' / • ^ ^ L / ' ' , 
1* • Materials on Title IX; * ' , . , V 

2* art assessment instrument. Attitudes Towards Womeh/ ' V. 
^3; a gt^ded fanC&sy on. the' Generic 'Man t an ^Sjcperienc^ ii^ awareness* ^ , 



MX; rationale for beginning with this g:|jKded fantasy as an experiential 
exercise'^^ems from my basic philosophy As a counselor and. perspn involved 
in t'he 'nelping profession^', I feel strongly that people 'must , be aware of 
tbelr attitudes andv ^lues ^»efore they oan be objective in a counseling 
situation* '*Jhis l^s especially true whenl^g begin to deal iJith the area of' 
'sex tple' stereotyping. Before any movement b©uoade,lpeople must own up' 
to fl^eir own biases and attitu(^. Their values are not(to be viewed in a 
moralistic liglrtbut r/thei\with the, idea that in orjier m be ap effective 
ceunselor, it is^^sential ,to Joiow f roi^ wh€#re one is coming. ^?he counsel^i 
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jor.teache^r can then> hopefully, be more o^en to he^r what the student is 
spying- and asking. It is difficult in a counseling situation to encourkge a 
you|ig i)bmen> for example, who has an interest ^nd skill in welding to pursue 
thip^ as a" career yh^n the counselor caii only perceive women^as being. in the 
h6m& and taken care, of by her husband/ My feeling is not one^* of demanding 

' that the counselors change their aftitu'&e of where wpm^h .should be biit rather 
knoW" that the preference in their oyn personel is that women beldne in 

. the home. When the counselor^ own their bias and accepts t^tem fot tmemafelves,, 
then they can reinain open to effective cotinselfng with the sttld^nt andjippe- 

^ fully not feel the need tio impose their_own attitudes oft 'CHe student. 



we] 



itacte 



e at thi^ 
e that was 

was a <;oinmit- 
y John Peterson 
er 2nd in-service 



^ The ^cce^tance by the counselors and^ a^inistrdtprs who 
Novembei;* in-service was Vfery low as indicated by ^the' qts^^tioaaJir 
retu^rned to Cayl Arko, Carl did ,indlcat:e to me, hpway 
ment for him to continue with this cd^po^ent. I was c 
^nd informed that we would hav^ an hour ti^n^]?lock at 
iQeeting. * ' ' * \ 

On November 25th John and I met \^ith Holly (Jreer, l^offien's Center Director; 
Judith, Russell, Women*s Center Counselor and Dr. Vicki Voegel, Counselor. at 
Northern Michigan University's Counseling Center _ to plan the December program 
and to develop sti:afeegy *for the re^t of tlje in-service meetings, 

Qn December 2nd wft'en I arrived at the Holiday Inn* in Marinette, I was 
informed that the agenda was filled and th^' there would be no time, for the 
presentation^ that John and. I had plann;ed, ^Needless to say 1 was vg^ upset A 
This" was cbiapoundef^ since t never receivea an expl^ination or apologyfrom any 
the people involved witjk the' planning ^ * 



I personally iee'f^v«i(jQ^ommitted* to .continuing .this, sex role st:erjedt3^ing 
compon^t of the Career. GUidaace Support; Services Program., I^y^^^ogpize that 
this cotoponent is not bein^ readily a^*cepted by th^ counselors -of ^tii% area, I 
f eel , ^fibwev^r., .ti\§t in order for c*arfeer*education to be elfective^ the sex ;role 
barrier miist? be d^alt with in an open. and honest mirfiSfer/ *recogni(f^e that tt^s 
is threatening and difficuilt for many people. Fir* this treason, I ^thinK^ohn 
and I are using tempennent an^'jtohesty and are not pushing ottjers to cliange their 
attitudes arid values* We arjs, however, atte^ptih^ to facilitate an .atmosphete 
where we can. explore the effects of perdeiving people in lales tfiat have nothing 
to|^o with their abilities, int;^rest and ta^dnts, " ;^ 
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Giaostone Industnai Park. ^ 
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January. 26 , 197t 



ctT)r 



\Mr, J'ame^ Mahrt; Direc' 
Career Develpment. Support Systems Project 
iMichigan "D^artment 'of Education 
Voca1;ional-Teii^nical Educatioa Service 

Box '928 ' ^ , ' , 

Lansing_j Michigan 48904 



Dear, Jim: 



The elimination of sex -role stereotyping is a long term 
process involving everyone with a role in education/r The 
att i tudes x^spons ible^f or the continuance ■ of sex role 
stereStyping must, be confronted in education K-12, society, 
home, ^<^tc- The problem, having grown to enormous p,roportions 
Tnust now be the responsibility of all concerned with 
education- - . _ 

Career Education .is prepared to deal with t( 
sexism in education simply'^by the definitiOT 
Educat ion -itself , I proprose this in viewii 
'Education's the attitude of ail involved in^ 



le problemsf of 

of Career 
ig Career 
sducati^)n 



to live a ^commitment of ma-ximally^ preparing, the individua. 
,for a Jife^s role. Sex, role "stereofyjalfig" si^gnif icantly 
contribu'tes to the negation qf this .coipmi tment by. tlianirel i*ng 
individuals into'' careers traditionally Vi-ewed dh. th&'basis 
of the sex of the iVid iv idual -\ The sel4 of the individual is 
■and , should, be of , little invportance in the developri^nt^ of a 
ca^^eer. The individual -must be able to exei^e-ise the^rig-hj^ 
to^ sclctt a life's role regardless of the desir^^ of . the 
counselor ; teacher > society^ etc , to 'v^ew f he ir^diviciual 
<fir*t on the/basis^of sex^ 



So' signf i'cij^nt i s 
educat ion^ that 



] n 



the 'elimination oi sex' role, stereotyp ing^ 
Career Edugat^ion "^il not fulfill its 
objectives until a reverse is realized. Without this attitude 
change^ ^Career Education will b^^vet another trend in 
education! tTJat has not faithfullw approached this problem 
in -education -todav, ^ . / ' 

Ir\ the counselcjr workshops, conducted' in CEPD 4 ^ 5> the - , 

«rpose wa^i to prepare. area cpunselors -in' implementing the 
jocesi G^id'e fo^:^ Career -Guidance ^ ^ I w'^s aware ot 



the need 



J for., ins'er^vici^ng counselors 'regarding sexism* in counsefing 



it' 



and asked ior the time to address tjiis ppoljlTm^at tKe \v?|f.ksJljops , 
In the ten hours that was assigned" to"^ the tqpie of ^ole ' \^ 
stereotyping i'n the eight wofk sKoi^^ per i'cjct, 1 wsr6 -^JOnfideht, tha.t'^ 
preliminary attitude change conld^^teve g^sUl te'd Th£ pro^rams;^ 
were to be presejited ;by Mary Sopex o£ tne Woineri'' s -Center at 
' Nor thern ichigan University and myse-if.. '^i^ith th^ expert^e 
the both of us have acquired rogan'din^ this problem^ , a'^suc'cessful 
delivery system was ^ in the planning " ' ^ 

The counselors involved^ in the *first and secQfti^ workshops were, 
not in agreement flWith our attitudes regarding sexism in educ:i^xoa^ 
and could not justify nhe tine being spent on the foplc." ThiV^ 
r^agtion can be expected 'of any population unaware of the prob-l^^ 
it self V 
' were coddled 

had developed r To present the pro.blem of sexism in education to 
counselors and ^4^ca tor s" wi th sexi st views is sui^ to create 
jj'ef ens iye 're3Ct ions , It iS af thi? point th^t the purposes^ Q*f - the 
program would haV^e been ^obvious . . ' ' - " 



It was disappointing ^o ^find that the counselor reac*tion$.^i 
,led at the cost of (discontinuing the prograims M^ry ^nd- I^^ 



I urge that' a program in eliminatirjg sex role stereotypes be a 
:s igni f icant .part* of the Career Education/Career Guidance d^li'vqry^ 
sys.tem . The' Soper - Peterson. Team enthusiastically: offers their ^ 
support'-and we Icomes 'thetj opportuh it y of spending time with you 
developing the progran " ' 

■Jim, please ca-H on us aA^any tine. HaVe a good day 



;incerel.y yours. 



^o^n \'^, Pc'terson-, (fonf^ultant 
Career Gu idaacc 



* 



/ 




NOMSER; 



The statements listed below describe attitudes ^ toward the 
Prole .of the voman in society which different people have. Thege ar'e 
Icl O right or wrong answers , only opinions. ^Please circle your choice 
accordii^g to v/hetheir you (A) Ag^ee strongly,, (B) Agree, mildly , 
(C) Disa<3rce mildly/ or (D) Disagree strongly, with .each statement* 

This scale" is for RESEARCH" ONLY . It will ^igT be p'^rt of { 
your Record here., ,^ , \ 



EXAMPLE: 

A*/ 'Agree -stroRgiy = (This is always tru^) ■ ^ - " 

B* Agree mildly = (Once in ^ W,hile this is true) ' ■ , 

C/ Disagree mildly = (Onc,e in a while this is false> ^ ^ 

D. Disagree stron^y =i^{This is ne^^er true) 

************** 

1. . VJomen ha^^ an obligation to be £aithful to their husb^^r.ds. 

AorGc' strongly '^t. /'^^'^^^""^ ^ ^g^^PoMSS \^\rH 6*£Ht\TcSr 



,d 'Disagree mildly ^^-f^eQueUC^ 
D ." Disagree strongly 

2* Sv/cajring^ and . absceni ty is more repulsive in the speech of a 
^ woT^ao than a man- ^ 

> A. Agree strofia lv 
CBY Agree mildly) 
C-i-^Disagree-miTdly/ ^ 
d/' Disagree strongly 

Th$ satisfaction 9^^ hei::/husband' s sexual desl^reSf i^ a fundamental 
lion of every wife. ' / ' 



obligat: 



' . '.^^^ ^ .^^ Aq r ee s trong* ! v 
^qreg mildj ^ 



\',C/ Disagree Hfldly 
D.^^-^-Bi^^gu^ strongly 

/^4*, pivoried n>en should help support their children but should- no?* 
be.Tgquir ^ to pay alimony' if their wives are capable of worJcing* 



|a, Aqr^e stronqlA iy 
.gree-mtldly . 
'^C. Disagree Mildly 

Disagree strongly, 
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Under ordinary circumstances, men should be, expected to pay a3?l 
the expenses while they're out on a date, 

■ ■ \ ■ ■ . . ■ ■■ 

. A, Agree strctngly ' . 

B. - Agree mildly 

C*^ Disag ree Mildly * 
^ ^T'^Uisagre^ -^trongiy^ 

Women should take increasing responsibility for leadersJiip in 
solving the intellectual andK social prob'lems of the day. 




Agree strongly ' - -f * ^ 

Agree' mildly ■ - , * 

C. Disagree mildly , ^ ' ^ 

D* Disagree strongly- - , - 

It is alright for wives to have an occasional/ casualv extran\ari^ 
tal affair. * ' . * , 



^K7 Agree strong lys ^y 
"irr'"7 Agree mi icily 
C, Disagree mildly 
D * Disagree strongly 



Special attentions like standing up for/a w^an Iwho comes into 
_^roon or giving hi?r a s^eat__pnJa_crQwd^ bus^ are out.4ioded and 
should be discontinued. 



^A, Aqire^ stronqlyi ^ 

B,- Agr*ee mildly 

^C. Disagree mildly 

D. Disagree strongly 



Vocational and professional schools should admit the best 
qualified' students, independer^t *of sex. , 



_ Agree strongl^ ^ . \ ' - * 

p. Agree mildly ' - * ^ 

Disagree mildly , ^ #f ^ ' ♦ 

' b\ Disagree strongly ' ■ . . - ' ^ 

/ ■ * ^ , ' ' <j ^ ' * 

10.^ Both^husband and wife shcyuld be allowed the same grounds- for 
divorce. ' _ " ^ * ' , 



Agree stron 



5ngr^ 



''B, Agree miiaiy 

C. ' Disag^fee mildly ' * 

D. Disagree s^trongly 



11; "TelXing dirty oc>kes should be mos^ly^ a mascurine ^prerogative. 



"T ^Ju^Agree m 



tronA jij 

ildlyO ^ 

C. , Disagree mildly 

D. 'Disagree strongly. 




12. 



■13, 



14 



15.' 



16; 



■9 
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Kusfcaiid^ and wives should be equal paijtners in planning the' 
>^tamily>idget.__ . . ■ ' 



-Aqr ee^^^ tro hq ly 



ree- mildly" > * 
C. ' Disagree^mildly^ 

b. Disagree stFoMly^^*^ ^^^^^ v^^^ ■ ' 

> -j^jT.^,' ^ * ^ " ^ ^ ■ 
Man should continue to^^^9fe)w courtesies /to. woman such as" holding 
open the, door or helping them on witlx their coats. 

A. Agree strongly ' < ' : _ ' 

Agree mjldlv 



Disagree milrdly^ ^ ^ ^ > * 

D. i^Disagree strong^ly 

Some v/om^n should <:laira alimony not as persons incapable of 

self-support, bup only when there are Children to pi^ovide fpr 

or when the burdeh Of starting life "anew after the divorce" is 
Obviously heavier fgc^ the wife/ 



B. Agree mildly * ■ * - 

C. Disagree mildly 

' Disagree -sbrongly 

Intoxication among women is worse than ' intox^catitJti among men. 

. ' ^ ' ' ^ 

Aj, ■ -Agree strpngl y ' , 

'St Agree mildly/ 

"Pisagree mildly ' " ■ 

D. . Disagr^ strongly* \ i 

The initiative in dating should come f roiiv- the man, " 



Aj^. Agree strongl y 

Agree mildlif o " ~ " " " . 

C." pisa^ee strongly ^ ^ , : ■ * 

; D^. iS^s,^gree*9\ildiy - ' , 

17. '^Undea modejrn economic conditions^ with wonien being- active outride 
tl^ ^pin4^ tnen should s,har^ in household tasks such as washi^9 
th^sUstfl^s arid.djiin^ thp lauftdry. 



.jjgree strongly 
gree mildly 



C. pisajgree .mildly 
X>1' pisagre'e strongly 



It ffi, in^dlting to women to h4ve the **obey*' caluse r^mainVin k 



'the marfxa^e s^rViqje 

■B. -^Agrete/lnildTy ^ 
^C* -Disagree mildlfy 
D Disagre^ 



\ 



• 19. 



There should be a strict marit system in job appointment and 
promotion without regard to sex. - . 



C^. Agree strongly^ 
B. A^ree mildly - ' 
C/' Disagree mildly 
Disagree strongly 

A^woman should ]^ as free as a man to propose marriage 



J ^ Ag 



ree stronql:!£ j 
ree "nvildly 
C. , Disagree mildly 
b V Disagree strongly 



^ 21. 



Parental authority and responsibility for 'discipline of the 
childre^i should be equally, divided between husband and wif^- 



22; 



- ' Agree strongly^ ^ , 

B. Agree mildly / , 

C. DiScigree mildly 

- D . Disagree strongly 

Women should worry- less about .their rights and "more about 
becoming ^ood wives and mothers. 



23. 



A. ^Agree^;3trongly ' . ' 
' B, Agree mildly ^ \ ^ 

^> C.^.,.,Disaaree ruLldly, ■ - * ^ ^ 

- ; . Disagree stror,gly> ^ 

/Women earning as muctt as their dates should bear equally the 

* expense v;hen they go out together- * ^ ^ ' 



A . ?hgree stronglyj ^ 

~S"i Agree mildly 

C.- Disagree nildly 

D . iJis agree strongly 



y ^*24. 



Women should assume their rightful place in busixtess and all 
the prOfessiohs along with men-^ , - " 



25. 



Agree strongly ^ ' ^ , 

""B";^ Agree miidiy " * 

C . ' Di sag ree^mi Idly 

D. ' &isagree%trongly / 
* • 

A wom|n shouXd''TTot expect to go exactly the same places or to 
have quite the sSme fre^^dora of actioa as a man. 



A. ' Agree Strongly 

B. . Agree mildly, ^ 
' C^^ Disagree mildly 

/ '^^II^ PI'S agree stro^giy^' 
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26. Sons in a family should be given more encouragement to, go to 
college than daughters. ■ , 

A. Agree strongly 

B. , Agrep mildly 

C. Disagree mildly - - ' 
( ^P? Disagree strongty^ > 

27. it is ridiculaus f or a ^woman, to run a locomotive and for a man 
to darn socks. ' 



28. 



29. 



A. Agree strongly 

B, . Agree mildly ^ 
Cj_. Disagree m ildly - 
D\ Disagree str^ongly 

It is childish for a v;oman to asserl^^hersel/f^ by retaining her 
maiden name after marriage. 

A» Agree strongly ' ' 

B> <-Agree mildly ^ ^ ^ 
. rS. Disagree mildly , ^ - \ 

^ D. Disagree sjtrongly^^ ' „ ! 

Society should regard Services rendered by the women workers as 
valuable as those of men. ■ ' • i; 



^A, Agree strongly2 > 
B. ^gree mildly 



Disagree mildly 
D. Disagree strongly ^ * 

30. It is only fa^^ that male, ^yorkers shoi 
women even for identical work. 



.receive' more pay than- 



A, Agree strongly 
B* Agree mildly 

C, Disagree mildly • , ^ 

P^^^g^^^ strong!^ " 

31.' In general^ the father should have greater authority tilian the 
mother in the bringing up of cbMdren. 

* ' ^ ' ' JL * * 

1 ' • 

A. Agree strongly * ' 
^B. Agree mildly ^ ^ ^ ^ . ' , 
Disagree mildly__ 

33 p Women should be encouraged not to become- sexually intimate 
K ^with anyone bef|(re marriage, even "their, fiances . 

•X* Agree atrongly " - 4 

' B. Agree mildly - ' ' ' ' 

f^-_t>isayr ee mildly,^ ' . 
(I^^P^-^Ifis agree stronglj 

^183 
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33. Women should demand money for household and personal expenses 
,as a right rather than a gift.^ *' . ■ 



Agree mildly ^ 
C. * Disagree mildly 
Disagree strongly 

34, The hU5t>ahd should not^ be favo^e^by Taw over the wife in the 
disposai^ of family property ancKiricome. * 



C 



7^. Aor^ff Rtironalv:^ - 

B. Agree mildly 

C. Disagree mildly 

t D. Disagree strongly 



Wifely submission is an^outworn virtue. 



Cm Agree strongly ; ^ 

T^B^ Agree mildly . 

C. Disagree mildly 

D. Disagree strongly 



36, There are some professions and types of ^businesses that are 
motex^ujtable for men than women, , 



f ^A. Agree i strongly 
* Agree mildly 

C7\ Disagree mildly 



D.f^pisagree strongly ^ ' 

37. Women should be concerned with their duties of childbearing 
and housetending,. rather than their desites for professional 
and business' careers, . . ^ 

A* Agree strongly ^ ^ 

B. Agree mildly ^ ^ . 

^ C . Disagree mildly ' ^ ^ ^ 

j ^ ^D. Disagree strong ly 

38. The intellectual leadership of a communit)^ should be largely 
in the hands of men. 

V ' - A. Agree strongly .f 
/ -B* Agree mildly 

^ / C^.; Disagree mild ly " ■ 

(J)*- " Disagree 5tycrtgjji^^ 

39. ^ A wife should mak6 every efSort 1^ minimize irritation. aVd 
. ' inconverjience to the male head of ,the family. . ■ ^ 

A. Agree Strongly. * . - \ ^ 

B. " i^gree mildly 
Dipagree ndldlv ^ 

' saaree stronalv*^ * 



189 
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AO . There should be no greater bar-rier to an unmarried woman having 
sex with a casual acquaintance than having dinner with him. 



41. 



42. 



43. 



44 



46 



^A"r" Aqrf-e^. strono lVT- 

B. Agree mildly ^ 
C- ' Disagree mildly 

Disagree strongly 

Economic and social freedom is worth more to woman than accept 
tance of !thc ideal of femininity which has been set by men* 

^ ^ ^ 

A, Agree strongly 

'^^T Agree mildly - 

C. Disagree mildly ^ ■ ^ : 

D. Disagree strongly 

Women should take the passive role in courship, 

r 

^ A. \Agree strongly 
R^Agree mildly 



Cj.^ Disagree mildly 
/ j7 Disagree strongly^ 



On the average^ women should be regarded ashless capable o^f 
contribu^tion -to economic production than are men. 

A. Agree strongly 
E. Agree mildly 
C. Disag ree strongl y 
^ C"^:^' Disagree mildly^ " 

The intellectual <2tquality .of woman witli^an is fSerfectly obvious. 



{^fiK Agree strongly ^ 
Agree mildiy 

C. Disagree mildly 

D. Disagree strongly 



r 



Woman should have .full control of their persons ahd give or ^ 
withhold' sex iKti^nacy as they choose * . / 

^ ^ A. Agree s^^rgngly ." 

B. Sgree mi idly 
^ . C Disagree mildly^) 

D.f Disagree strongly 

TljSg , husband h^s^ ingeneral^ no obligation to inform his wife 
of his fini^ial plans, 

A, Agree strongly 
t " B* Agree tnildly 

C. ^ ^Disagjcee mildly 

Dj.saglree*si:xon?Xy^ 




\ 



There are many jobs in which inen'should be given preference 
over womon In beihg hired 6r promoted * 

A, AgiTee strongly 

B. Agree mildly / . " 
* ^ ' Disagree mildly 

(^;\ Disagree" strongly 

Women wijfcchildren should not wgrX outside the home if they 
>n*t/havetb financially. v 




A. ^g^ree-^trongly 

B'. Agree mildly * . 

Cl Dis&qr;ee mildly 
^^:/ g^'^rj^asagr<^^ strongly^ : .j^ ^ 

Wcilneji should be gW«i eqCal opportunity with Kien for apprentice^ 
ship in the various trades t ; 





A> Agree strong ly j ^ ] 

Agree mildly ^ 
C. Disagree mildly 

Disagree strongly . ^ ' ^ 

The relative ^amounts of time and Jtaergy t6 be dfevoted^ to house^ 
hold duties^ on the one hand arid lioa career on the otrher should 
be determined by personal desires and interests rather^ than by 
sex. ^ _ ' . ^ " ^ ^ 

^- ;^^aT Agree strong 1^ ^ ^ * ,^ 

Agree mildly ' _ ^ 

C- Disagree mild]|5^ 
.D. .Disagree strong|y ^ - '\ ' . 

As head of the ho^useholdy the^husband- sVwDUld^Have mq^re responsi- 
bility fgr the family's finarfci^al ^j^ns^- than^ his wif^. 



,A* Agree strongly , ■ ' 

B- Ac ree mildly ' . ■ ' 
Disagree!^ mildly , 
Disagree _st rongly^> * 



to. • 



If both husband and wi<ft agree that: 
tanty there's no r^Mfln ifcy bc?th shou 
affairs if they wan-^^?V 




^sl^ual fidelity isn't impor^ 
5urdn*'t have extramarital 



Agree sjbjco n y_j 
Agree mildl^ \ 

C. Disagree mild-JLy 

D. Disagree strongly 



VJl 
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53. ' ThG husband should be regarded as^tK^legal , representative of. 
the family group in all 'matters of Idw/ 

A. Agree strongly 

' Agree mildly 

. nisaar^R imilVHy ^ 

i ^^TTT Disagiree stro ngly ^ 

54. , The modern ^irl/is ^entitled to the same freedom from "regulation" 
» ^hd coi)trol that is given to the^ modern boy. ^ 

^ ^ Ch*"^ ^9^^9 strongly^ ' , 

^ Agxee miiSly - ' - , - j 

C- Disagree mildly ; ^ ^ ^ ^ 

D. Disagree strong Ij^ . ' \ 

55. Mo^t women need and* want the kind of protection and support 
that men j^ave traditionally given them. 

'A. Agree strongl y * 

^B.' Agree ntildlv^ ' 

C- Disagree mildly . - - - ^ ^ . . 

D. Disagree, strongly 
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PROJECT PROFILE 



HAME: . "Regional Co9rd4naclon & Support SMCetn, for Career Development" 



AGENCY : Michigan, State Depfittment of Ed^/catlon 
PROJECT DOC TOR; 



iXames Mahrt 

Career 'Development, Unat 
Michigan Stat^ Depart/ment / 

of Education 
Box 928 

Lansing, Michigan 4|B904 
(517) 373-3370 



Grgnt Avard from'Career 
Education Progl^am for 
1975-76: ' ^ ' 

' $200,000 



PARTICIPATING AGENCIES : 

^ ■ * '1 

Michigan St;ate Departna&nt of Educart;ton 



Branch Intermediate School District 
Calhoun Intermediate School District 
- Cass Intermediate School District 
Char^evolx-Emmet Intermediate] 
, School District 
Cheboygan-Ots^go-fresque^ Isl 
^ ^ Intermedlarte School District 
Delta-SciioQlcraf t Intermediate 
School District 

^ ■ 

MAJOR OBJECTIVES: 



Gene&eft' tntermedl^e School District 
Kalamazoo Inte^^dediate School Dlatrlct 
Kent Intermediate' S^jhool District 
Macomb Int^rfijadlat^ School .District 
Menominee Intermediate School 

Disfetlct . ' * \ 

St. Jos^h Intermediate School 

di'Strlct 



/ 



1. Tftirchers In participating districts will design. ai^ Implement 
care^^ ^education' activities /Into the" exlVtlng^ curriculum* by* 
utilizing an Infusion process. 

2. (Counselors In participating schools will design and Implement 
career education actlv^les In ^cooperation with teachers, 
Independently and/or with othir sta^ff ot conmmmlty members. 

3. Teachers, counselor^ and other appropriate* s^aff members vill 
psttlclpate In Ins^rvlce programs, cleslgned to Increase ^helr 
career development/ skills In organizing,' facilitating and* 
delivering career development qutc^es to students. 

4.. Regional and local career education personnel will utilize 
needs assessment and go^l-*settlng processes t^ Identify 
cfomprehenslve career education 'program ^oals * 

>^ . ■ \ ^ 

5. Regional and local career education personnel vl^l ,^a<;£lltate 
career education planning efforts through models planning 'Efforts 
and supportive planning fnservlce. ' - 



PROJECT ACTIVITIES: 



1. To help teachers In participating'' dlstrlcta design :and 'Implement . 
career education activities that^^can be InfUsed 'into the existing 
curriculum, local career ^education leaders will train tesc$ei:i> 

, 19,3- . ••• .. ■■ • • 
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to use a 8t^**by**8tep cijgtriculum aevelop^ent process that delivers 
both academic and.'^arc^kr development content at the same' time. 
A workshpP;^!! be; utilized train teachers to us'e these* 



materia 




!el|p counselors in p$rticipating districts design and Implement 
eer education act'ivi^ties, project personnel will' use a, process 
ide for organizing careei^ g:uidance. *|Thls gui^de ±s currently 
under, development by tl^e Mlch^an Dep 
be pilot-nested with' ptoj^ct personne 
1975. An inservice workshop which wi' 
to implement the g:uide will be. held d 



sessions to the workshop are plannf 




of Education and will 
Aug:ust**November , 
local counselors 
«st, 1975. Follow- 



awareness and 



3. Local counselors and ^teachers will liicrease theit 
understandibg of career ^ucation ana increase thVir ^mplementa^ 
tion skills biy participating in training workshops^ and by consultant 
training in selected areas.. - • " \ 

/ ■ V ' * * ■ 

4. .Local district^ will ut£li£e Michigan Department of Education^rocess 
^ materials to develop a, local needs aasessment for career education. 

As part of this process/local qlstrict steering and advisory 
committees will estab^sh and. f^tfioritize career educat4iOn goals. 

\ 

5. Local districts will; utilize loc^l and state level matat!dals to 
carry i^ut plannlng/for\ the orgaqizatlon and implementati9n of 
career education/ In qrder to acc\naplish this, project leaders 
Till develop a /tep-by-Wtep proces^ that local districts can 'use 
io complete tl)eir caree^ education plans. 



VALUATION: 



1. Object 



1;" Partfcipatttng teachers yill" be pre-tested with a 
instrument and post*?testec^ after completing the v 



state/level «™ i^wo^ x^^^^ww^ — . 

-worktop. Further, records wilT b^ ke^t of the career education 
activities which are developed ^nd ac^tiially implemented. KeA 
evaluation variables indlud^ gain in concept knowledge, numbeit 
of activities designed and\ number of activities tested. 



2. Objective 2 ; Following an \lnseryice vo^^shop 'cotmselors will 



/ . 



carry out specific process 
on the basis of hov well co 
procedures. Other sigi^fiqa^ 
settings will be reque(^ted t 
which they'carry out suggest 



teps.* The materials will^be evaluated 
selors can folloi^ the suggested 
t staff m^bers |n the pilot test ^ 
rate counseloi;s on the degree to 
activities . , * i 



3. *Careepv Educatioi^ skills will be measur.ed^ by achievement criterion 

referenced objectives, both' in\ knowledge and demonstrated \ 
performance. 

4. Attainment of .career educati<^ goal development ^11 be 
evidenced by adoption by local school boards, community groups 
and ttle professional staff association;. 
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5. -Attaioment of planning f>bj 
plans which are completed 
the Career EcJucatlon 



ec:lve8 will be measOred by the number of 
ac:urately and thoroughly .and accepted 
Planning District. 



COHMUNI CATION: 



Materials and procedures which are developed by Individual project 
sites will be presentied -and shared at monthly projfect coordination sessions. 

Other anticipated products of this project include model and completed 
local district cai;,eer education plan^» a process rgulde for career guidance > 
guldellnens for organlzln'^and Istplementlng an 6ccupatlcmal Infoinnktlon sy8tem> 
completed planning outlines for career development actlvl€les bud guidelines^ 
, f or organizing^ a regional support system for career- education. These ' 
products available by Jun^s, 1976 may, be obtained from thfe project director. 

A final evaluation report'wlll a^so be shared with lutereste4 parties. 



DEMOGRAPHIC IIJFORMATION: 



^Lav/els/Groups Served: 
Type of Area Served: 
Number' of Persons Served: 



Minority Groujfs Served: 
Income Distribution: 
Special Populations: 



K-12 students ^parents ^ 
Urban, rural 

K-6: 75 teachers (^,000 stti^etits) 
7-?:'"75 teach&rs (2,000 stiidents) 
10-12: 150 ^eacher^^ (4,000 students) 
Parents* 200 

NA. , \ . 

Handicappad: 5% 



APPENDIX A ' 
CAREER EDJjfcATION PLANNING DISTBICT 
' • ' MANUAL 



I 

/ 



(J 



o 



CAREER EDUCATION 
PLANNING DISTRICT 

MANUAL 




I 



J 



These materials were developed pursuant 0 the Regional Oaf-eer, 
Development Support Systems Project, grant ouniber 60O75p2399 * 
funded und^r Education Amendments of 1974^ P. I, 93[-380 approved 
by the Office of Career Education^ the U,S. Office'of , Education 
Washington, OX, - Jame$ L. flahrt, Project Director. 
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Foreword 



As a result of Public Act 97, Career Education Plann1ng'D1st»*1cts 
(CECDs) have been legalized and CEPD otordlnators are assisting local 
school districts with their career education planning* 

^ Several CEPDs throughout Michigan ^have received funds to experiment 
with the coordination pf educational programs at , the regional level, . 
These projects have developed and tested strategies for helping local 
schools plan, Implement, and evaluate th&lr career education programs. 

- These strategies- have been documented In this manual for use by 
all CEfDs; they represent suggestions and. If u$ed, shoul-d be adopted 
or modified to meet local needs* ' v - 

This {^PD manual can serve as a resource for CEPD personnel In 
their efforts to coordinate career education, staff development and 
promotional p^rams, ^ * 
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' ' ' * glossary ' - ^ 

career- ' * various Tife roles of ftuderflf; worker, family member, 
^ and citizen ' . 

career education- the delivering of" skills to all students which will 
provide them with the ab^ility to explore, understand, 
* ' and perfonn ia their various life roles while learn- ' 
^ ' jfig, Wrking, and living* (The emphasis of career 

^ education Is career development combined with career 
preparation, the academic and vocational training.) * 
^ - * ■ \ . . * 

career dfevelopment-the part of a school program which helps individuafls 
\ ' develop the knowledges, skills and attitudes necessary 

to ptan, explore" and establish life roles 

cbsSP (career development support systeins project)-funded projects to - 
develop materials and ''support systems for career 

' ^ • education particularly career development 

It 

cat^eer education advisory committee-a citizen/educator connittee which « 
recommends a district philosophy of career education 
; and recommends goals for career education programming 

in th^ district 

career education steepirig cbmmittee-an educa^tor committee which submits 
positiorl .and goals statements to the board of educa- 
tion. Its major responsibility is to develofx, monitor, 
' implternent and evalyate the effect of the locally 

approved career education plan» ./ 

CEPD (caHer education plannihg ^Iistrict)-a district formally established 
by Public Act 97 to increase communication, coopera.ti<^ 
and , planning among member educational agenciefs, and 
. . coordinate and promote career education 

CEPD staff (formal )-those. persons hired by an administrative unlf 

• . . ^ to assist the CEPD coordinator in the regional planning 
<;oordinatioh and promotion. of career education 

CEpD staff (fnfonnal )-those persons identified by'^the CEPD coordinator to 
assist in the regional coordination of career education 
(1,e, , local career education, coordinator, local steer- 
ing committees, conpmunity persons, volunt^ersj etc.) 

career education team-ipcludes administrators, teachers, counselors, 
media specialists, community persons, e tg|y Xhe>team 
may exi^t at the local. Intermediate level. 
It is Involved In the planning, implelfifelf^SVon and 
' , evaluation of career education. / 
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CEPD functions- 



as discussed in this nianu|tl carfeer ediifcatfon 
programming/ staff develtrpment ^nd promotiDf 



xurriculLim management-a structure developed for by a locaS school 
district or intermediate schoal jdi strict to identify 
^ ' what is being do'oe at each level of curricu um t6 
^ pursue- f he career education goals of the scf»ool 
* ' district , V 

goal^ setting {^needs ^assessment>-a, technique for determining the career 
; . ^ ^ education needs of the students and setting goals, to 
meet those needs 



evaluation- 



goals- 



the. process of determining if the actions tiken have^ 
■achieved the stated ^oals of a school .district. 
Process evaluation determines the effective less of* 
the (frocess. ProdOfct evaluation determines if the' 
stucteht has learned what the goals stated* and to 
what extent, ^fvaluaiion forms the basis fcjr setting 
new goals, ' ^ 

* / , 

clear statements of measurable outcomes 



performance indicators^measunements" of the attalnitient tf goa 



ijnplonentajtion- 



pTanmna- 



iitien 

the program step which consists of; actually 
the techniques and strategies identified in 
.plar\nfTig for carreer education 



using 
the 



program steji^ involving getttn^g organized* a^essing 
existing career education programs* setting ,gba)s 
emd designing a curriculum lhanagement'* structure . 



program assessment-the 'process of assessing where a career education 

, , , , , * ;'program i^ yhen compai^d with an operational career 
\> ' education system - ^ * . ^ ■ 

-promotion- " the'process of creating awarenesses and understandings , 
of career education among'target groups to, develop 
support for an operational career educatipn system 

"Btaff development-a prograra designed to. increase the skills and knowledges 
; of the -meflfi^rs of the career educatipn team • ^ 

' * ■ ^ ^: ' ^ . 

student assessment-tKe process'of determining the student career education 

^ V understandings and needs, as well as the re^sults of 

; \- ' .'career education. ^fbrts with students 
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Introduction 



the purpose 



; ■ - Public Act 97 of the Education Acts of 1974 ledaUy 
' \ established the Career Edupa^on, Planning Disfri«s as 
the agencies ^o promote, toftrdinate and^assist the local ' 
educational-^gencies^h planrting,. iitiplesniehting and eval- 
Wtrng career -education programs.. " / ^ ^ * 

This IS a manual to" help the Carreer Education Planning 
District councils and coordinators nieet the intent of the 
^ legislation. ' * - . * / 



based * 
on 

experience^ 





* '"It is^J^ased upon 'the Experiences of several developniental 
pro'jects', and a speptrum'of educatprs who are ,dealing with ' ' 
*the demands of .planning, implementing and evaluating careef- 
^education ih Mithiga'^ff. ^ ^ . ' ^, 

- ThiSr '1s-.no* a^bTiicy statement* but rather a selected^ 
cbllectaon-pf^ exemplary strategies and techntques that 
have beeh'ij^jefd in Michigan to get career education programs . 
functioning^ ^ ' , ' , ' 

: The m'anuaVwill addr^s the roles and structures of CEPDs 
and'the CEPD funCt^ohs oX assisting local school districts' ^ 
to impVenjent> evalijate, inservice, and promote caree^r ecfuca-,^ 
tion. ' ^ ■ * ■ ' ^ ' 



Much of theTmaterial tn this'ijanu^l is bas'ed,on the 
experiences of Career Development Support Systems ^Projects 
(CpSSRs), Six^DSSPs containing pine CEPDs have be^n 
experijnentilig with regional support programs for career 
education* " ' ' 



The CDSSps are; 



1. 

2. 
3. 
4. 

5. 
6, 



CEPtf 5 (Delta-Schoolcraft) ■ 
CEPDg'7 S 8 (Ctfa-rlevoix, Emiftfc) 
CEPD 29 (Genesee) T v , ,■ .■ 

CEPDs* 35, '36 & 47 (Kalilmazoo; Calhoun, Barry and Branch;, 
and St. Ooseph) 
C^P^).l40 4Matomb) 

CEPD B2 (Kent) ' " . ' 



Dur*«g. the fiscal >ear T974-75 these projects were ^ 
Supported by funds from.tSEA Title IH and the Vocational 
Education 'Act', 1968 Amenftments . For'f'iscal yeai* 1975-76 
the'CDSSPs received. funds from the U.S. -Office of Education. 

These ^ifojects addressed, the following^ objectives^ 

' * . - ^ ' 

--- To identify the services which enable regional support 

and. coordination- of local Career education efforts. 

jo faci'litate/ school district adoption of career 
di§fy^elopment/goals and objectives. 




The 

AssuJQptions 



monetary 
resources 



staff - 
resources 



^„ To .facilitate the use of the infusioVi pirocess aa a 
-;./ineans of integrating career* development objectives 
"'' V'; into -the, curriculum- ' , \ . \ 

7- Tjo help ^ehoal districts modify w develop career 

.^uidance'programs incorporating career\developn)ent' 
'\ (J|jj^t\ves- ' ' - - ' . - 

- . ww.Jq develQp a career education planning model for 
, CEPb^^'^nd sdiodl districts'- ■ * 

This' manual Represents the results of "innovative problem 
solving by'the*;sta'ffs and ebuncils of the CDSSP sites and 
cft^ier CEPDs. ' ; ' • • , 

Before discussing thie plamiing anQ implein^ntation of 
career education there are some assumptions based on the - 
experiences of the exemplary projects^ 

These assumption^ represent some minimuni requirements 
for establishing a favorable environment for career education. 

Predictably, .the first assumption is monetary resources. 
In most cases, money is not available without a commitment 
from the <:ainnunity. There" are cases qf state and federal 
funding. Bgt these funds are generally of a ^^porary^ 
nature-maimed at demonstrating what can Jbe accomplished 
and how it can be done, Thfey are not intended to provide 
continuing program support.- By utilizing techniques and* 
strategies sucji as those develope4'by the projects and 
other CEPDs,- career education .can.be planned and Implemented > 
in the face of'stringent monetary limitations by utilizing 
the efforts of others. 



. At least one person should be given CEPO lev&l responsi- 
bility and aythority •for coordinating and devej^ping local 
career education personnel and programs. 

All CEPDs^ have a coordinator. In someicases he or she 
is, the administrator and staff rolled into one. 

CEPD personnel are usually chosen for the abilities 
which allow thenj to establish contact with local distrfcts, 
gajn ctedibiTity and generally contribute to an atmosphere 
of cooperation. Exemplary ^project coordinators have 
stressed the need for personnel with the skills which 
enable jthem to p/omote the planninjg and implementation of 
career education. 
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' ' ' _ ■ . ' 

Some CEPDs have a person asslgnetf the *fun-t1ife,xes- 
ponsibility for assisting local agepcies^with Mt^efer edu-,' 
cation prograirening- Others have additional" swfvi^^^J^^sis 
Ing the likelihood of personalized contact Wjxli locail 



districts. It also frees the CEPD coordinator to* meet 



administrative demands, The following diagram illustrates 
three different responses to personnel needs 




.jCEPD. "A" 
Student population 
' of 
117,000 



district div>aeiJiJnto 
four regions. * Fpur 
aff persgpsJnred, 
onKfor ;e|ch r^gjon, 



Ci;pt)-?'B". . 
student poiiulation 



3^ 



assists 



000. 



o'ttgCStajif person 



CEPD 



coordlnlator 



■ . CEPD "C" 
student population 

17,000 



■ CEPD ^coordinator 
*T?orks directly with 
local agencies to 
assist them in dev- 
elqping their staff 
functions" 
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Community 
coirniitm^nt 



\ 



The next assurtiption addV^ssed ib the necessity for 
community coii<nitr{ient, whic^ must ekijst if there is to be 
career education^ But "corijmunity'*^ is an imprecise term- 
It must be jdiscussiBd on twd levels. 

The first is the decision-making level, ^ Here, the 
coimiitment to career education is made by the local agency 
in pnsort with those who take an actiye role in the content 
and tliti&ctlon of .education ip that conmunity. In Michigan, 
content and directioh may come from school boards, local 
advisory committees, parent-teacher organizations or CEPD 
councils. 



organi 
structure 



zational 



The second level refers to the contributions of expertis^ 
from the coimiunity-at-large- This resource oftfen is over- I 
looked, but^t does exist. This kind of commuriity coimiitmen^ 
can emerge t^ugh as the resirtt of the efforts'^of concerned 
CEPD staff^^nd local district staff, parents and local 
representatives of business labor and industry- Teachers, 
students, businessmen, housewives, senior citizens, and 
other volunteers all can play a role in helping the CEpDs 
meet the needs of the lodal agency. A number of CEPD 
coordinators feel that too little emphasis^has been placed 
on this notion of coimiunity. It is, advisable to evaluate - 
community involvement in terms of human resources- avail able 
to the CEPD—and how. they can be utilized. 



As described in Public Act 97, a beginning CEPD structure^ 
looks like this; 



State Board of Education 










state Career Education 
Advisory Conmission 


/ 

i 




t 


t 

/ 


CEPD council 




CEPD coordinator 



/ ■ 
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; The bolrdsr of education in the constituent intennediati 
school dmfUts or other administrative units appoint the 
members Of the CEPD councils* as well as the cooi?dinator, 
li is t^q responsibility of the council to develop and 
appr<jve a c^areer education plan annually/* based on the 
'education pl^ns submitted by the LEAs, 

^ 'As mentioned in the Michigan Department of Education 
'Xareer, Education Handbook for Imp'lementation," a CEPD has 
choices regarding organizational structure. One approach 
features a subconnmittee structure; 



State Career Education 
Advisory Commission 



CEPD ^ 

, coordinator^ 



s;ib. 1 

vocational 
education 




CEPD council 



subr-3 




sub. 4 


special 




career t 


education 

r 




^ development 





: .■ ~ — 
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1 ^ 



Career Education 



The CEPDs using a subconnmittee structure often do so to 
give the CEPD council the benefit of detalT^ed studies of 
prognam. It streamlines CEPD council actions* but also 
requires a firm time commitment from subcommittee members. 

Another aspect of organizational $^ructure is that , of 
local aVncy input. In one case, the agencies are asked to 
make their input directly to , the CEPD council. In another; 
the local agejicies are asked tjp make input directly to^he^ 
subconnmittees: ' ' 



CEPD 




CERD. 


coordinator 




.councn 



CEPD 
councO 



CEPD . , 
copif<i;^hSttor 



local* educa- 
tion agency 
comni ttee 



CEPD 

subcoimii ttees 



subCpmt^tSSs 



local education 
agency committee 



To a great extent thes^ structures:*'are. determined by the . 
personfiel and resources available and the .traditional 
patterns of xoimiunication that have existed invthe CEPD. 

Another program assumption Involves adm'lnls-tratlve support. 
CEPD cooi'dinators-stlress that adminlstra'tiv^ support can make 
or break a. career education program even ifall the preceding 
assumptions are met. 

Direct afccess to the intermediate administrative decision-- 
makers Is a necessity. 

In some sitjatlons/the CEPD coordinators Jiave been , 
"screened^'- from jthis accesg. Consequently, thalr ability 
to reach the decision-maker In the constituent Intermediate 
or CEPD district was impaired. 

Also, adminis^tive support must come in other areas. 
Local administrators and coimiunity persons must support the 
efforts of the coordinator and the council. As will be 
discussed later, the coordinator shoulders much of the 
responsibility for establishing this support. 

Along with administrative support, posi.tlve' results \ 
depend on the members of the career education organization 
having accefss to all other CEPD prcJgran) areas. For a person 
in say, the Special Education subcommittee, to plan 
effe?:tively and make valuable reconmen^ations to his or her 
council, a knowledge about the progress and programs of 
vocational education, general education and pupil personneV^^ 
services, is almost a nedes^sity. ,It is impontant that CEPD < 
coordifiators estabMsh communication lines to. assure there 
i^-a- system for conmiuni cation among members of specific 
program areas. , * ^ 

Sl2.. ■ . 
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CEPD council 

















f 


pupil 
personnel 




special 
education 




vocational 
education 


- 


general 
education 



Witli these assumptions of monetary resources, staff re- 
sources, community commitment, and organizational structure, 
administrative support, and access to program areas stated 
and defined the discussion can turn to the specifics of 
CEPD responsibilities. 



CEPD 

Responsibility 



The CEPD's responsibilities occur on two levels; The 
first comes in meeting local needs, During the planning' 
process, a local district may want to do a needs assess- 
ment or conduct ^an inservice program. Often the local '^^t'V 
district will ask CEPD personnel to provide assistance. in ^ 
meeting these needs. 

The second level is a coordination fOnction. In cases 
where the needs of several local agenci^ are similar, 
the, coordinator may assume -the responsibility of providing 
those services on a regional level; There is opportunity, 
for regionally coordinated efforts in planning, resource 
utilization, st|/f development and promotion?. - jr, 

r 

A key to a coordinator's success is what kind of "person'' 
the coordinator is. fhe coordinator's most valuable tool 
is oooperation and^ the ability to create it. 

The rnanner varies in which coordinators deal with 
administrative demands and .maintain personalized'xOptact 
with local agericies. / 

In one case, the coordinator has skillfully maHaged a 
commitment from at least one volunteer in each local agency 
within his ^istrict. He coordinates their efforts. One 
of his techir^yes for insuring a close rfelationship between 
the CEPD and the local agencies is to meet regularly with 

- his-' contact persons and de^l with mutual concerns. Also, 
marly of his contact persons are enthusiastic members of hi%. ^ 

/CEPD council. 
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'K CEPD 

Counci;! 
Acti vi ties 



4 



As local agencies begin to develop yearly career education 
plans, the CEPD council becomes involved- Primarily it is 
the role of the council to make recommendations on the 
programs the local agencies propose. The CEPD council wjU" 
on the basis of local plans--design a CEPD plan which 
facilitates lEAs achieving their identified goals; 

In addition, CEPD councils can engage in the following 
kinds of activities: 

assisting local districts in goal setting by promoting 
community and parent response -to surveys > 

developing promotionaV campaigns for all local media 

, giving awareness pj?es^ntations to local civic groups 

-r assisting in conimunity re^urce ^assessment ^.^"^ 

— identifying and encouraging local staff whpse programs 
reflect career education planning and implementation 

Exemplary projects have developed techniques and strategies 
that can help CEPDs meet the needs of local agencies- In view 
of this, it might be possible to describe^ a third -^eveToT 
responsibility for councils and coordinators. That i^ the 
coordination level with other CEPDs. As- mentioned iarlier, 
other CEPDs should^be considered for the wealth of'exper- 
ience they can prrfvide your CEPD- The following chapters 
will concentrate orWth^ specific functiops CEPDs can perform. 
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getting organized 



assessing program 



setting goals 
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managing curriculum 



Identifying strategies 



evaluating program 
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, .Career 
Education 
Programming 

\ 



Getting 
Organized 



Career education programming Is a relativiely comple^s pro- * 
'cess. 'As a career education program tievel ops those responr 
sible for that programming must concurrently become prepar^ 
to deal with additional refinements of the process. 

Therefore programming and staff development must be' 
coordlnatejl. As each step in prograpoing takes pl^ce, local ^ 
and CEPD staffs must have tihe awarenesses that facili^te 
effective programming steps. 



m progranitJing into three stages and 
time, it shows who rrfust know and be 



Figure "A" breaks down 

six 'steps. At the same ^ 

committed to what to complete those progranwning steps and 
stages. 



The three staples of career education are; planni n9 > 
implementation and evaluation. Th^ are the responsibility 
of the local educational agencies. The responsibility of 
the CEPD and its staff is to assist In those efforts. The 
primary responsibilities of CEPDs are to-assist Tocal 
school districts in planning implementing and evaluating 
career education and to coordinate staff development and 
promotional programs. ' ^ ^ 

In figure "A- the ^first column contains the process steps 
and stages. The second column shows who must be involved; 
and the third column^sjiow's what awarenesses those persons 
must have for the program steps to be realized. 

CEPD career education programming begins with the CEPD- 
coordinator. The coordinator's first step is to identify 
the CEPD staff which may consist of persons hired by the 
ISO to coordinate career education activities, or it may 
be the local career education coordinator. The second is 
to establish a working relatlofiship with the CEPD council. ^ 
Before the first process step in programning, "getting 
organi^ed," can take place, the coordinator must insure ■ 
that the staff and council have fundamental aweirBnesses of 
the philosophy and organization of career education In 
Michigan. ^ ^ ^ > . 

With the above as a base, the CEPD^^taff canbegin to 
offer assistance in delivering those iFundame.ntal aware- 
nesses to the local career, education committees ^nd staff 
by coordinating Inservice programs^ 

When these group^ have become Jfeiviare of , some of tlie 
implications of career 6ducation(in Michigan and have 
made a commitmenrt to the concept ithe Initial organize- 
tionai structure for career education has been inltlfated. 
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figure A 
^ Career Education Programming 



PROGRAMMING 



STAGES 



process steps 



I 


getting 
organized ' 








II 


ass^s^ing the 
existing 

jcav^feer «lucation 
prpgT>ani _ . 




III 


setting goals 




IV 


designing a 
-curriculum 
management 
structure 


1 





p 

L 

A 

N 

N- 

I 

N 

G 



participants 



EVELOPMENT 



outcomes 



CEPD personnel 
LEA CE corrmittees 
CEPD council 
LEA staff 

CEPD. personnel 

LEA CE coordinators 

LEA admlnlstratots/staf f 

LEA school boards ^ 

parents and corrmunity - 



aware of and 

understand the 

career education concept 



^cormiitted to " * 
career educat^ion concept 

• ■* 



identifying 
and Implementing 
strategies to 
develop the 
career education 
program 

/ . 



I 

M 
? 
L 
E 
M 
E 
N 
T 
A 
T 
I 
0 
N 





LEA 'C^^ordinato'rs .rj' 
jLEA fcrajmrn'ttees : 
LEA staff 
CEPD "staff 


■ , bMi^^m%i%i how a ^' v 
' Icomp^enslve career 
> «MjucatTOri .program ■ • ' 
develops 




LEA CE comnittees 
■^mk staff 
CEPD staff 


uti'<jW$tand how to. - 7 
foVliiulate and utiTize^ ' 
career education goals 
and perf. indicators 




LEA CE comnittees/ 
curriculum coninvttees 


utilize structure-to 
Identify weaknesses and 
, strengths of career 

education program ^ 




• 



li 



\ 



VI 



evaluating t^e 
career ec^ucation 
program " > 
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"teachers 


develop understanding 


counselors 


and skills to Implement: 


support personnel 


Instruction 




career exploration 




^ career guidan^ ' 


\ 


OIS 




pUcement/f ol 1 ow-up 




Community & commercial 




resources 




Implement program 




administrators 


. underst^d how to evaluate: 


teachers 




counselors 


—student product outcomes^ 


support personnel 


"pt^rarn/process outcomes 
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thU init1d?^rganization sets th6' stage for one last step 
in formal organization—organizing a citizen's advisory cot- 
mittee. See the MOE "Handbook for Implenientatipo*" Section 
ill "Organizing. fpr* Career Education, ^ for a discus^iorvof ' 
organizing ^the local advlsorj^^fconmittee, and a discussion of 
its constituency.^ ' \ " ,S 

' TMs organizational beginning establishes a framework for 
Initiating the rest af Jthe planning process steps^ ^ 



' In ^figure "A" the first stage of career Education program- 
ming is.* planning. The first step in [ilannlh^ as discussed 
previously Iff^'^getting organized." Once CEPD and local, 
organizing has begun, these groups are ready.*to initiate 
the second step of |)rogranmiing which is assessing the. ca- 
reer education program; ^ / . 

The CEPD can be, useful in assisting the local education- 
al agencieSS in determining how their career education 
program is developing. To do this, Ip^al agencies might, 
employ an assessment, ttx)l for >»alyzilig their existing 
career education programs, t /' ^"K 

Participants doing, the assessment will become fan^iar 
with program indicators— the benchmarks of developing 
career education programs.- They will also' become familiar 
with the scope .and scale of career edUGa]tion;TTi its oper- 
ational form* . 

The follotfiPJg strategy is^ designed as^ a program assess- 
ment tooK K shbuld be regarded as an example. Keep irr 
mind that ^ach oi the examples illustrated in this manual 
can be adapted to .local approaches ta problem*solvingi 

This'strategy 15 caTled "Career Education Program 
Assessmetit," 

Th^eneral staff development outcomes resulting from a 
program aSsesfstiipnt involve three things. The first is, an 
awai^ertjess of the assessment tool/ which describes what a 
comprehensive career education pKpgram looi^s like. The 
second, .as a* result of doing; the assessment, is an awarie- ' 
ness among the staff of how a compreReasSve 'career education^ 
program develops; the third is -the establishment of program -, 
goals to-be accompKshed jdur,ifig the next assessment period, 
annually, or loijg-range (i.e., five years)'. ' - ( 



■ \ 
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CAREER EDUCATION PROGRAM ASSESS*IENT* 

instruient. 



Note: It is important to remember thst this is a suggested assessment instruiAgnt, A CEPD or LEA' may revise, 
adapt* or modify this Instrument in any way that makes more useful; or a more appropriate instrument may be 
identified and us^. 



Persons Responsible : It is suggested that a person be i'dentifletl who will be responsj^ble for completing this 
assessment. Possibilities are the LEA Career Education toordinator or Chairperson of LEA Steering Conimittee. 

^ Ranember: da not collect this information until l+t Is specified how this Information can be useful in making 

* decisions- / ■ . 



Directions for Completing this .Assessjnent . ■ ■ 

This assessment is designed to help a local school district analyze how it is' prci^ssing in terms of compre- 
hensive career education program development. ' * 

Jt is composed of seven stages of program development wi£h 'Several Indications of progress specified at each 
st^ge* . * ^ i,- 

The person responsible will complete the assessment by checking the appropriate box for each program Indicator: 



Example: 



Has Been 
Completed ' 
(include date) 

□ L 



Making 
Progress 

□ 



Not 
B eg un 

□ 



Not 
Applicable ' 

□ . 



Conments 



He or she should also write comments where appropriate to Indicate level of .progress tpward the program Indicator, 

Other persons or*groupi can.be involved where appropriate to. ensure an accurate description (if progress toward 
indicators; - ■ , > ^ 

This Instrument should be administered periodically. Assessment periods may be monthly or quarterly. Regular , 
iissessment keeps the Caiceer Education Coordinator and Steering Comnfttee , updated on new developments and progress 
made tpward program indicators. - . ^ ■ 

* draft CE Program Assessment jo.1ntly developed by CEPDs 35, 36, 4^ and MDE personnel 
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FoMowir15 each ^assessRientl period > the Steering Committee should review the data> establish priorities and 
identify indicators to^work on during the next assessment period. 

This. tool is-useful for both annual aQd long range plarwing, A district can choose a few program indffcators 
to work on during each assessment period .(established by the district).-* And it can lay out a series of pro- 
gram indicators to work on^ over a long period of time (T to 5^years)„ - -^-^ * * j 

I The^ career education coor^inatoji^atid the steering committee should familiarize themselves! witli 
these program ir)«hcators and pr^>cesK^eps before involving staff in assessing. '1 

I Staff development ijs. an element that runs throughout the assessment and coincides with gayh^ process 
, step along 4;he way-^^ 

^^^""1 -It is possible to complete some program^indicators from Step ^r^Qme from Step II, and' sofiie from 



Step V simultaneously. The order of the program indicators does not mean this is the way 
djj^trlct' should or . will progress. It is just an indication of how ?t can happ6h 



e^vefy 



I The instrument is long and can be modified by a CEPD or a local district. , • 

This tool ^qan alSb' be used to begin articulation between programs and projects within a CE|*D or local 
dlstriat. \ . 



CI 



step I: 
getting * 
organized 



CAREER EDUCATION PROGRAj^ 



Prograni Ind 



ASSESSMENT 



cators 



'H&s Beein 
Complete^ 



Jl. LEA Career Education Caardinator has' 
been appointed by the Superintendent. 

LEA Career Education Coordinator has 
identified his/h^ t^e and function. 

3* LEA Steering Coninittee' has been"* 
appointed and has the approval' of the 

, ^Superintendent and, if necessary* the 
Board of Education. 




4. LEA Stfeer 
determined 
Supp1 anient 



ing Cpmrnl 
d' its Vol 
t A anVB 



ttee has met aniS has 
e and function* (See 
B) 











1 

- 1 ' 




i 





- Selects chairperson {I.e. Principal) 

- Establishes goals for |™mittee 

- Foms various ,subcommi ttees 

- Determines procedure for arriving, at 
decisions and recommendations and how 
these will be communicated. 

'J * '- 

5, Advisory Committee has been established 
and has deterjained its role'and function. 



□ 
□ 
□ 

□ 
□ 



6* The lEA Career Education Steering CoiMlttee 

has developed a4/^itten definition of the 
, concept pf Career Education. Q 
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i F 



Making 
Progress 



Not Not 

Begun Applicable Comments 



□ ' 


□ 


□ 




□ 


□ 








□ 


□ 


□ 


□ 




□ 








n 
1 1 


n 

1 — f 


n 

1 — 1 




□ 


□ 


□ 


□ 


* □ 


□ 


□ 


□ 


□ 


□ 





/ 
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Program Indicators 



Has Been 
Completed 
(include date) 



7. The woirktng deftntttoa of^ Career Education 
has *been related to the existing LEA 



ng 

-definition/philosophy of education. 
Supplement C) 



.(See 



8. The LEA definition has. been approved 
s by the Board of Education anU is 

supported by LEA administrators. (See 
Supplement D) * * ' 

9. LEA Steering Comroittee has established 
a coimwnication structure with other 
school and conmunity publics. 

10. LEA Steering Conmittee has a plan for 
the professional development of the 
staff. (See Supplement E] 
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Step II 

assessing exlst- 
ilfgr career edu- 
cation program 



The first stage of the Profes 
Development Plan is implemented 
outcome - staff is aware of an 
understa^ids career education co 



□ 



□ 




12. LEA Steering Committee understands the 
elements of a comprehensive Career «^ 
Education Program* {See Supplement F) 

13. LEA Steering Conmittee and staff have 
identified the role and function of 
members of the District Career Educa- 
tion Team^ ihcluding:(See Supplement Q) 

" Board of Education 

- Career Education Coordinator ' □ 



Making 
Progress 



□ 



□ 



□ 



□ 



□ 
□ 



Not 
Begun 



□ 



□ 



□ , □ 



Not 
Applicable 



o 



Conments 




□ 



□ 
□ 



□ 



□ 



□ 



□ 



□ 



□ 
□ 
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Has Been 

* * Completed Making 

Program lndicatx>rs • (include date) Progress 

/ Administrators > ^ ^ 

V ^ f - Teachers * ' * CZl I I 

- Counselors • ^ Q] O 

1 

' - Parents, and Conutunity * ' D _^ D 

Step in • 14. LEA Steering Conmittee is aware of a 
Setting Goils process for. setting Career Education 

goals-. ' ^ • □ □ 

< 

15. LEA Steering -Corrmittee has implemented a j 

goals setting process. (See Supplement H) Q Q 

16. LEA Steering Committee has conijiunicated 
the set of goals to staff, Board of 

' Education, students, and cormjunity. Q] D 

J7. LEA' staff , teachers and counselors liave 
been inserviced on how to utilize g.oals 
and how to write and utilize performance 
objectives; (See Supplement 1) ' 

- Elementary Staff ' ^ □ . Q 

-'Middle Schodl/Jr. High Staff ' □ □ 

.- High School Staff □ □ 

18. Staff at each level has identified which 
goals they are responsible for or share; 
(See Supplement J) 
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ElCTientary Staff * □ 







Not 


Not 


Begun 


Applicable' 




□ ' 


□ 


□ 


□ 


n 






□ 


□ 


□ 


□ • 


□ 


□ 



Corrments 



□ • □ 

□ ' - □ 



step IV 

designing 

curriculum 

nranagement 

structure 



Has Been, 
Completed' 
(include date) 



Program Indicators 

[Middle School/Jr. High Staff □ 

High School Staff Q 

19, j^EA staff (teachers and counselors) has 
written performance objectives for all 
joals they are responsible for or share 
/responsibility for: 

- Elementary Staff )^ Q 

- Middle School/Jr, High Staff □ 

'J 

- High School Staff □ 

LEA Steering Committee has identified 
a curriculun management structure to use 
(works witif curriculum committee if one 
exists). * " □ 

f21. "LEA'steerlr^ Committee has interfaced 

school district philosophy with gdiils. □ 

22. LEA Steering Committee has written exit 
competencies for each goal. Q 

23. Staff has Identified goals arid listed 

^ student performance objectives for those 

goals they 'at^e responsible for or share, Q 

'24. Stdiff has Identified where these goals and 
objectives fit in the curriculum manage- 
ment structure. " ^ \^ 
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Waki ng' 
^Progress 



Not 
Begun 



. Not . 
Applicable 







- □ 


1 — 1 


u 




1 — ! 


\ — 1 ' 


* 

!_] 


□ 


/ □ ' 




□ 


□ 


□ 


■7) 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 






□ ' 




□ 



Comments 
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so 



Prograirtj IiKilcatars ^ , - ' 

25- Utilizing the completed curriculum 
management structure, LEA Steering 
Cormlttee has identified ^reas of 
•ength and weakness. 



. tja's Been 
Comp1 eted 
(include^ date) 



Step V ' 
Identifying ^ 
strategies to 
develop 

tfareer education 
prog^^ 



26. Staff has identified strategies to, develop 
• areas of*identif1ed weakness- 



□ ^ 



INSTRUCTIQK ' / 

.27- A process for training teachers *to use ■ 
inf^jsion 'has been identified as well as 
■ possible workshop format?, trainers to be 
,used, ^g»ncies to conduct the training , 
(i-.e. , CEPD or ISD).^ ^ 

28. Materials for utilizing the Infusion 
process, hav^ been identified and are 
aveiilable- ^ 

^ * ' ' ; 

29. Interested staff has-been trained in, the 
infusion process. 

30-. A program of foll$w-up and support for the 
. . st5tff 1s implemented by LEA Steering . 
Comnl ttee . 



□ 



31 



CAREER EXPLORATION 

Staff >s aware of the exploration concept. Q 



32. A process for- training teachers to use th^. 
concepts found In an expVoratlon program 
have been IdentifieAuDcluding goals of 
y inservice program, possible workshop fpr- 
if'. matsr> trainers to be used, agencies to 



conduct th^ training. 
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.Making 
Progress 



□ 

□ 

□ 
□ 



□ 



Mot ' 
Bepun 



□ 

□ 



\ 
□ 



□ 



□ 



Not 
Applicable 



□ 
□ 



Conments 



Q 



X3 
id 



□ 



□ 
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Program Indica^rs^ 

33. Materials for developing the explor- 
ation prograiD proces^M. have been 
identified and ^re available* 

34. Training program is conducted. 

35. Interested staff is aware of and has^ 
ii^ttiated.an exploration, progfam- 

36. A follow-up progj^am for the staff is^ 
implmented by LEA Steering Committee. 



Has Been 
Completed 
(include date) 



1 



CAREER GUIDANCE 



.37,^ Staff^is awa^f^^'cJf /Career guidance 
philosophy. '*! • 

4^8. A process for training cbuns^ors in 
career guidance has been identified 
including goals for program* possible, 
workshop fomat^» tr^ners to{b^used» 
agencies to conduct i^he^training. , 

39. Materials to be used m a career guidance 
. program have been identified and are"^ 
availab-lfi. , _ 

39a- Training program Is implemented* 

40- Interested staff has*injilated a 
career guidance program- 

41. A* follow-up for the guidance staff is . 

implemented by the LEA Steering 
, ' Committee* ' . - , 
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□ 
□ 

□ 
P 

a 



□ 



\ 



Making^ 
Progress 



Not 
'Begun 



Applicable 



□ 






□ 


□ 




□ 


□. 


□ 


□ 


□' 


□ 






□ 


□ ' 


□ 


- □ 




6 ■ 




□ / 






6 


□ 


□ 




Program ladlcators. 



HarS Bfeen 
Completed 
(Include date) 



OCCUPATIONAL IHFQRHATIOH SYSTEM 

42* A plan to compile, categorize, and use ^ 
occupatlonral Information on a system- 
wide basis has been identified. * Q 

43. Interested st^ff has begun ta utilize 

an occvipational Information s^$tem. ■ ' - O 

44. LEAs staff is awd*>tf of the occupatlonaV 
inforaatl^n available in the district, 

how to get 1t, and how to use It/* ' Q 

45* Occupational Information systwis outside 
the LEA have'been Identified as well as 
the servicers th§y might provide the LEA/ Q 

RESOURCES (MEDIA, COMMUHIIY) 

A plan to categorize LEA^ancf regional media 
related to local d'lstrict goals has ieen 
Ideflftif led. ^ 



is^adf 



47/ LEA staff is nfade aware of existing media > 
' .the categorization syst^, and how to use 



.^ylt. 



,48. Criteria for selecting addltfonal media at 
the LEA and regional levels have, been 
. established. 

49. Priorities for selecting media are" 
^identified/ " 

50. Interested staff has initiated a career 
. resource center. 



□ 

□ 

□ 
□ 
□ 
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Making 



Hot 



Progress f' Begun - Appli^ble 



No^ 



i 



□ 

□ 
□ 



'i 



□ 
□ 

□ * 



* □ 



Comments 



□ 



- □ 
'□ 
□ 

□ 



a ■ 

^ ■ 

□ 
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step VI : 

evaluating 

career 

education 

program 



Progranf Indicators 



Has Been 
CotnpTeted 
^, (include date) 



51* Interested staff has been inserv iced on 
identification and utilization of educa- 
' tional/tnedla resources. A 

52* Interested staff has been inserviced on 
identification and utilization of 
community resources* 

53^ Interested staff has completed an educa- 
tional/community resource survey. 

PLACEMENT AND FQLLOW-UP 

54. LEA staff are aware of the purposes of the. 
placement and follow-up program. 

55* A plan for developing placement services 
the LEA. has been identified. 

56. Trainingier placement and follow-up has 
been implemented. ^ 

* ' 

57- Interested staff has Initiated a placement 
and foHow-up program. 

58. LEA Steering Committe has identified _ 
process to be used in; 



program evaluation 
process evaluation ■■ 
product evaluation (student outcomes) 



□ 

□ 
□ 

□ 
□ 
□ 
□ 

□ 

D 
□ 



Making 
Progress 



'Not 
Begun 



□ 



Not 
Applicable 



□ 



□ 




□ 


□ 


□ 


□ 


-J 

□ 


□ 




□ - 


□ 




□ 


□ 










□ 




□ 


□ 




□ 






• □ 



Conments 
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Step VII 
p1ann1 ng 
rannualTy 



Program Indicators 

59. Staff has been i^servicecJ on these 
evaluation processes. * 



Has Been 
Completed 
(include date) 



60, Staff utilizes evaluatibn processes and 
reports results to LEA Steering Cormiittee 
Citizen's Advisory Cormi. & Board of Ed. 



61 



LEA Steering Comnittee continues career 
education program Assessment. 



a 

□ 
□ 



62. 



On the basis of program assesrsment and 
evaluation, LEA Steering Comniittee has 
developed an annual career educ&^on plan. Q 

63» LEA Steering Committee has p/ovided for the 
"involvanent of all staff in fthe* devel9pment 
of a career education 'plan. Q 

64. LEA Steering CoEimittee has conm.unicated the 
plan to all interested groups. Q 

65. Board of Education and l7)cal administrators 

^ have^' approved the plan and support it, Q 

<^66. LEA Steering Committee has developed a 
long-range c&reer education' plan and 
presents it to the Board of Education for 
Its approval . ' ■ Q 



Making 
Progress 



□ 



□ 
□ 

□ 

□ 
□ 
□ 

□ 



Not 
Be gim- 

□ 



g 

□ 

□ 
□ 
□ 

□ 



Not 
Applicable' 



T 



□ 
□ 



□ 
□ 



Cofiments 



C 
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Supplements to 
Program Assessment 
'Supplements A/thru J 
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supplement A-1 



SOMr SUGGESTIONS RELATIVE TO ESTABLISHING ^ 
A COMMITTEE STRUCTURE* 

On Section III Organizing for career education pages 7 ilirough 12% of the 
Michigan Department of Education's Career Education Handbook for Implement- 
ation > several helpful suggestions are offered relative to organizing a * 
career education committee structure. Basically these suggestions call 
for the establishment of two cotmnittees authorized and' answerable to the 
administration and board of education. The two"kinds of coFmiittees are; 
(1) a Steering or "Doing" Committee; and (2) a Citizen's Advisory CoFmijttee 
J % 
/ * ' 

The Steering Committee is usually composed of board members, administrators 
K*l 2/ teachers » counselors aijd possibly representatives from the community 
if d^ired. This Corrmittee has three principal functions;- 

1. Developing a local district career education plan. 

2. Monitoring the implementation of the plan^ 

3» Evaluating the effectiveness of the plan and reconmending the 
^ubs§quent year's plan. 

-f 

The Citizen's Advisory Committee is usually a larger group in numbers and 
composition and includes both lay citizens and educiators, preferably in 
equal numbers. It works in partnership with the Steering CoFfinittee and 
assists it with the major efforts of the plan.^ Its functions could i^lude 

1. Becoming aware of the elements in a .ccmiprehensive career education 
program. 

2. RecoFFinending general goals for the local district career education 
program. ^ 

, 3» Having its members serve on various task coirsnittee to implement 
the plan approved by the Board of Education. 

4. Recommending ways of expanding the partnership between school and 
coFFinunity. 

5. Reporting opinions and recoFfinendations to the Steering Committee. 

Some districts may find it expedient to utilize- one overall Career 
Education CoFfinittee to perfdrm the functions to the two-conmtttee 
structure noted above, providing the membership of the combined com- 
Tnittee is composed of the reconmended membership of both committees, 
including community representatives 



* Adapted Jrom work done in CEPD 35, 36, and 47. - ^ ^ 
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ADMINISTRATIVE STRUCT-URE 



ORGANIZATION OF THE CAREER EDUCATION COMMITTEE STRUCTURE* 

■» 

One Exainple 

• ■ ADVISORY COMMITTEE STRUCTURE 



Board of Education 



I 



Superintendent 



Citizel^ 



LEA 

Career Education Coordinator 
, (Curriculum Director)^ 




s Advisory Cotnmittee 
for Career Education 



Local District Steering 
CotnmittiBe for Career Education 



Task Cotnmittees 
Building Level Coinnittees 
Grade Group Cotnmittees 
* Etc- 






POSSIBLE FUNCTIONS 



Awareness of career education 



Recommend position on career 
education definiti6n 



React to general goal? for 
careeV education pjFoqramminq 



Assist in selecting areas of study 
^s ident^-fred by steering committee 
Report oplrvlons^nd recommendations 
to steering, committee ^ 



Develops and i^ecotnmends career 
education plan using recoinmendatipns 
of advisory committee^ 



If adopted, makes recdoime^dations^ 
regarding Implemgntatiopjof plan 
Monitors tmplertentation-/ 
Evaluates results and r/^coinmends 
1976-77 plan - 



T3 

3 

([> 
3 



> 



V 



* Adapted from work done in CEPDs 35, 36, and 47. 
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Using the committee structure to organize, iMPLEfCNJ. and evaluate 

CAREER EDUCATION PROGRAMMMG, SOME SAf^ELE SUGGESTIONS POLISH:- 



ORGANIZING TO DEVELOP A CAREER EDUCATION PLAN ' ^ 



The Steemng CotrynHtee should: 

* 1. Suggest proposals to assist Citizen's 
Advisor^tXefflmittee become aware of 
career education. " 

2* ^Submit for Board action a position on the 
meaning of career 'education using the 
Citizen's Advisot^y Committee recomnendations- 

, 3. Develop and submit for Board actiori dn annual 
career education plam. ^ 



The CitlzenH Advisory Committee might: 

1. Becomp\aware^of career education. 

\ / - ' 

2. Recommend a position on the meaning of 
^ career ^ucation ,i?^r the district. ^ 

Recommend goals TOflS^career education^ ^ 
^ogr^mmir^ in the district. ' 



^ Re< 



IMPLEMENTING A LOCAL DISTRICT CAREER EDUCATION PLAN 



The^ Steering Coninittee should:- . . ^ . 

1* Develop and submit for Board aQtion a set of 
: local cl>stnct career education learner goals- 

2. Recommend "initial sets" of learner perfownar)ce 
objectives for career developmeivt and "career 
preparation outcomes related toflocal distrt^T\goals- 

3/, Recomnend in awareness progrM for specified 

publics and' monitor its imgi^eritatiorv- ^ ^ 

Identify ways of ^inol^Klfing cat^r education * 
and recommeixd ^^^^^^SW^fO^^ tb accomplish tMs. 
^ . If'approved^^^fjTx^^ the pla)is- 



isornCo 



The, Citizen's AdvisorACommittee migfa^^ : 

\ Receive periodic rwqrts on the, 
ca*ir:eer educsUttori impij^mentatijori 



\ 




ess of 



Z- Sttjdy various issues s^jich as 



A- Expanfling school-community career. 

educatioiT ef'fortsX" * 
it 

■ , ^ \ 

B. Reyiew^ resource materials. 

C. 'Identifying applroScW to evaluate 
local district career education efforts 



y ' 5. Identify support systems helpful to providing 

career education programs and recomnend ws^ys of 
incorporating them in the local program, , 




3. H$ve its comnittee members serve on volunteer 
task committer of the- Steering. Conpiittee if 
^requested* y ^ ' , 



EVALUATING THE EFFECTIVENESS OF VhE PLAN 



The Steering Xompnittee should: 



K Review the. results of implementation efforts 
relative to the current annual career education 
plan. ' u 

2, Review opinions and recommendations of the 
Citizen's Advisory Cofimittee. , 

3. Develop and submit for Board action the career 
education plan for the upcoming school 
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The Citizen's Advisory Cofimittee miqht: ^ ^ ^ 

K Suggest to the Steering^ Committee ways to ' - 
evatuat^ the program efforts, ' 

2. Assess the results of efforts for current jfear. 

3. Offer recoffnnendatiQns to the Steering ^ 
Committee relative to priori ties to consider * ' 
for upcoming year. ^ ^ 



i 

3 



4^ 
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^ ' ROLE OF THE CAREER EDUCATION STEERIM6 

COMMITTEE . ^ ^ ' 

I, Purpose : ■ * ) 

The organization of a, career d<Jucation steering conmittee is 
vitally irapoKant'to the efforts of the careef* eduatlon cooVd- 
inator in initiating action in the local School jdistritt, ^It 
serves as a <jecis1on makit^g and plannin'g agent for. the develop- 
ment of strategies t6 implement career education. Ac^tive, 
interested member^; meeting on a continuing basis , can britig 
together the thinking of all segments of tfre school system^ 
^ ^ report to their peers on progress- and problems^ and demonstrate 
.support by impleifi^nting career education in the classroom, 

IL Organiza1:iorTa1 Considerations (See Section IlTHTrgani^ing fo^ 
Career Education, Handbook for Implementation ) : 

'I. Leadershipt ^ " , . v 

Z. Size and structure , - ^ 

3. Composition 4 \ - 



^4, -Purpose and responsibility*/ 
III. Some Possible Tasks to Consider: 
1. Becbme awirl^ of career educati 



on 



2. Develop a*common 'definition of career education consistent 
with the state ^efiniti^ of career education, 

3. Develop a' position paper ^ ' 

4. Determine resources- time, money, materials, consultants, etc. 

5. Get top Uvel commitment 

6. Keep Board and community informed 

7. Determine staff inservice needs 
-8, Produce a career "education newsletter ' 
9:. Conduct a fieedV assessment ' ^ 

10. Organize a goal-setting propess' 

11. Plani a series qf presentations to develop understanding 
system-wide 

— ^ :\ ' 

12. Evaluate present fns'tructionaf and guidarrce programs 

13. Develop a cOFTFnonity resource guide 

14. .Develop an annual local- plan-^ 
funding support for advancement: of career education prbgrams 



* 15. S6ek 

♦Adapted fjrom^work done IrvCEPDs 32, 35, 36, and 47 ^4,9 
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EDUCATIONAL PHILOSOPHY 



4 



THE HOMER COMMUNITY SCHOOLS' BOARD OF EDUCATION;* 



supplement c- l 



Recognizes the importance of continually'seeking ways to insure the 
achievement of academic* personal* and^ social skills needed by our 
youth aridj therefore* supports the following position: 

.Education in the Homer CoRinunity Schools will assist students 
in gaining a positive self concept as it relates to the fulfill- 
fnent of life ro^es of family member* worker* and citizen- 

It will be the responsibility of AbL - educators* the cotmiuni^ 
and its re^urces - to make basic subject matter relevant to 
students on a daily basjs in gaining understanding about thetp- 
selves and their world* both now and in the* future- 






2,j0 



* Adapted from^ork done in CEPDs 35» 36» and 47. 
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PRESENTING A FORH/y. POSIHON STATEMENT ON THE MEANING 
OF CAREER EDUCATION TO THE LOCAL BOARD OF EDUCATION* 



Developing a formal conceptual position on the meaning of career education is * 
considered a most essential step. Because career education has "evolved" in 
its meaning over the past few years* several interpretations, may exist within 
each local district. Several different interpretations can conceivably lead 
to different positions on the direction of the curriculum and thus create 
difficulty in overall program planning. 

As a means of establishing a central focus for career education efforts within 
the district* it is recommended the stfeering comflittee; 



SUGGESTED ACTIVITIES 



RESOURCES 



o 



Have its formal position statement reviewed by other local 
district publics such as the a'dministration* a committee of 
teachers^ counselors* arfd other staff* a lay group* etc. 

Review Redback from groups reviewing the po'sition statement 
and make changes, if appropriate*.- 

Present the revised position stai;ement for'board review and 
action. ' ^ ' 

m 

(Note: If it is not possible to have the statement reviewed 

prior to submitting for board action* the cotronittee may wish 

*to submit a position statement on the evolving meaning of 

carreer education for the district and note the position 
statement may require changing as it is studied further \jf 
local district publics.) % 



Steering Committee Position 
Statement * 



I 



* Adapted from work done in CEPDs 35* 36» and 47, 
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ESTABLISHING A PROFESSIONAL DEVELOPMEKT PROGRAM 
; FOR CAREER EDOCATION ' ' ' 

• RECOMMENDATIONS FOR LOCAL DISTRICTS* . , 

J ' 

■ .0 ■ 

In stating that career educati^^tls an^proach designed to build 
on the Cpmmon Goals of Michigan EdUCTtion* the local Career" Education ' 
Steering Conmittee acknowledges that the concepts* methods* and'structure 
enhanced by^areer education are promising curriculum development tools 
.for improving local and intermediate district educational programs. 

The key to the contiauation and expansion of the career education 
approach rests with a solid and continuing Professional Development Program. 
Such a program should include ^ focus on: 

A. Attitudes and understandings of local district boards^ 
administrative* teacher* counselor* and advisory groups. 

B. Models for planning and implementing education efforts. 

C. Methods used to plan and implenent instruction* 

D. Methods us|d to evaluate efforts and improve educational 
programs."' 



PROFESSIONAL DEVELOPMENT RECOWiENDATIONS 
FOR LOCAL DISTRICT CONSIDERATION 

Career education, related staff development programs should focus on 
these key local district publics; 

. t- 

A, Local District Board of. Education ^ 
Administrative Team 

C. Local Di^strict Career Edycation Advisory Committee 

D. Teachers^ Counselors, and Support Service Personnel 

E. Parents and the Conmunity* 

' RECOMMENDATION #1 - 

The Steering Cotmnittee recoirmends that each public above become 
aware of: 

A, The i^nplications of Public Act 97 and local district career 
education planning. 

B- -Trhe meaning of career education and its relationship to the 
total curriculum effort as well to daily ioe^ructiorAl 
efforts- 

25,3 

* Adapted from work done in QEPDs 35* 36* and 47. 
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i 

, k_ ■ 

C. A curriculum development structure complementgry^to career^uca- 
tiQn efforts which is adaptable to local district structures/ 

0, The models, processes, and suppar.t systems used in planning and 
implementing career education, including: 

K Suggested Guides and Management Plans 

2. Infusion Process 

3. Exploration Program 

.4. Career Guidance Process 

* 

5. Occupational Information Systems (such as VIEW) 

6. Resource Guide 

7. Others 



RECOMMENDATIOH ^2 

Planning and implementing local district career education plans will 
be based primarily on two factors: _ 

A. Each public identifying its specific role in fulfilling the 
requirements of the plan. 

8. Each public gaining the necessary information and skills needed 
to achieve the role expected. ^ 

* 

This CofTwittee recofrwends that appropriate professional development 
programs be identified and implemented which will: 

A. Allow each public to identify its role. 

8. Allow each public to gain the necessary information and skills 
to achieve the role expected of it, 

C. Allow each pubHc to evaluate its efforts fn achieving the role 
^ expected of it. ■ . 



3.2 
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RECOMMENDED STAFF BEHAVIORS TO CONSIDER WHEN 
DEVELOPING PROFESSIONAL DEVELOPMENT ^OGRAHS* 

The followi ng behaviors are recommended as the^undation of ar\y 
^ local district professional development programs; V_ 

K Helping Relationships 

Staff should be able to demonstrate a willingness to help each 
other in planning, itnplenienting» and improving classroom 
instruction* guidance services* and administrative management. 



2>^ Hunian Growth and Development 

Staff should be knowledgeable of the process of human growth 
and development and use it as the basis for planning a school 
curriculum which is realistic, flexible, yet sequential. 



3* Goals and Objectives 

Admin,i^trators should be atle to develop goals and objectives 
for the major achievements they desire. Teachers^ counselors* 
and support personnel should be able to develop goals andV 
objectives for the critical behaviors they wish learners to 
achieve in their classrooms. 



4. Systematic Procedure for Managing Programs and Instruction 

Staff should be able to plji--the management of their programs 
or instruction by systematically dealing with three questions: 

A. What is it we want to achieve? 

B. Vhat is necessary to^achieve "it? 

C. How and when will we know we have achieved It? 

' 5. ReUting Instruction to Real Life ^ 

Staff should be able to relate ihe content and jnethods of their 
programs and classes to people who use them and how they use 
them in a wide variety of roles,, including: ^eartiing a living, ^ 
being part of a family* serving in^a citizen or social role^ 
and within leisure settings. . . ^ ^, 

/ ' '255 

* Adapted from work done Sn CEPD.s 35, 36» and 47. * ^ 
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* J 
Approaches for Implementing Ca>^eer Education 

Staff should become knowledgeable of the models, approaches, and 
support systems available for implementing career education: 

A. A structure for organizing the overall curriculum. 

B. Operational models including: 

, * Infusion Process 
Exploration Program 
Career Guidance Program - 
Other 



Hake ^plication of Home, School, and Conmunity Resources 

Staff should be afile to identify and make application of home, school, 
and conmunity resources in- planning and implementing instruction, and 
other related school programs^ 
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ELEMENTS OF A " 
COMPREHENSIVE CAREER EDUCATION' PROGRAM* 

A comprehens.lve Career Education Program should include the following 
ingredients: ^ ^ 

K, A district definition of career education which is adopted and 
supported by l^cal administrators, teachers, counselors* students, 
community* and the board of education, 

2. A, set of local district learner goals for career education, 

3* A set of K-12 career education performance objectives linked to the 
local district goals established, ■ ' 

4. The inclusion of the following elements or strategies to assist ALL 
staff in the district to help students achieve what has been - 
established in j^l and #2 above: 

A. Formation of a local district Career Education Team * 
(administrators, teachers* cbunselors* coimiunity, 
students) - a subgroup - or career education steering 
committee can plan, promote and monitor career 
education efforts. ' / 

/ 

B. Formation of an Advisory Committee to suggest directions 
foi^ the wreer education program. 

C. Identification and implementation of Instructional 
program which utilizes infusion an^ exploration. 

D. Identification and implementation of comprehensive ' 
' career Guidance program. 

E. Professional Development of all; staff regan^g aware- ^ 
' ' ness and implementation of the career educa^n concept, 

- . F. Placement as a program to assist students to plan during 
and when leaving school, 

G. Evaluation as a component to assess where we are at all ^ 
times in terms of our goals. 

H. Media as a support system to severe,! oT the above elements 
^ - ' mentioned. 

4. ■ Occupational Information gis a support systan to several of 
the above elements m^entioned. 



* Adapted from work done in DEPOs 35, 36, and 47,* 
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. ESTABLISHING THE ROLE OF PUBLICS IN 

.CAREER EDUCATION PLANS . ■ . ' ^ ' 

RECOMMENDATION FOR LOCAL EDUCATION AGENCIES* ' ^ 

Local districts will be exptected.to develop and subnit career education 
plans which have been formally approved by their Local Boards of ^Education, 
In organizing to develop and implement local career educaJtion plans, 
suggestions are g^ven regarding the roles of the follpwing Local District 
Publics J ^ 

L Local District Board of Education 

- A. ^ Adopts an annual local district career education plan, 

k Honitors^^pregi^ess^ the plan as needed. 

C. 6smmUs local district monies and human resources to the impletrtfenta- 

' tion of the career education plan adopted as needed. ^ 

D* Annually reviews the effectiveness of tJje.adopted plan and adopts ^ 
a comprehensive career education plan for the next school year. 

I r. Superi ntendent : . - " 

\^ ' ■ 

^ A. Is directly responsible to the Board pf Education for the development 

and implementationr of the career edi^cation plan. ^ . ^ 

B., May choose to delegate the responsibility -^r the development and 
possible implementation of the plan to apther staff member(s). 

May organize a career education steering committee to assist in the 
planning^ implementation, and evaluation of the career education 
plan. 

D. Budgets funds for career education. 

E. i^pproves of the plan and the necessary aspects included in it such 
as inserv\ce programming. / 

IIL Local Career Education Coordinator; 

A. Reports -(j||^ect1 v to the superintendent on the peogress and status ^ " 
of the career education plan including its development and t ^ 
implementation. 

B. Is responsible for the coordination of all major prerequisite tasks , ^ 
involved in preparing the career education plan, including; 

1* Determination of the objectives syught; 

2. Identification of the activities needed to achieve the ' 
objectives sought', 

* Adapted from work done in CEpDs 35» 36» and 47* ' 36 
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3* Assignment of responsibilities among- specific staff to insure 
the cpmpletior^^of the' objectives ; / ^ 

4., id^tif'-ication of s timeline fqr £ompletii1g activities; * 

5. Identification of xost allocation tQ .impliement the plan; " 

. . Evaluation of the plan's effectivehessj ^ ^ ^ 

7, , Identification of recoimen^dattons to be included in the plan * 
for the cpmihg yeaV; and ^ ' ■ ' 

8- Monitoring the ilnplemgntatlon .of the plan. •^•^ . 

C. Works directly with the principal/and staff of eacfi" building . - 
involved in thre development and pbssibji^-implementation of the' 
plan in matters of curriculum Te\i1sior>7 t*^ociirenient of support-»J* 
ive siervices a/^^, res^ources> and inservice prografmrtng. ^ 

K-12 Career Education Steering Coiimittee: 

^ M \ ' ■ ■ 

Pi. Makes 'recormSndatians regarding: 

L The meaning of career education for ttfe district and its 
relationship^ to the'exi$ting curricuHjtaf^ffort; 

2, The'^^ctivitiefs to i rtiti^ated with lofcal .schooT'liublics 
in assisting t+iem to understand^ and eggP^P^ career 

^education; . V ' ■ 

3, ^ A career education plan including airfiview of the goals 

and objectives souglit; * 

_ f. > , 

,4/ The* evaluation and a^lfessmen't of the effectiveness of the^ . 
plain in achievir^g the'objectives sought; and ^ ^ 

^'^S/ 'Changes for each .subsequent year. ^ 
Building Principals: y 

A, Ass^lsts iq the^o\^eran develljpment of the plan. " * ^ , 

i i . 

'frr^re responsibl-e fjinthe implenmntatiort of the'caree^ education 
^plan witMn theyf bSr^^ldings: ^ ' ^ ' ^ 

C. Provides an, envimj^nt which prcwote't curriculum change and 
' reinfqjjj^gg^staff^fforts tQ?^rimplement the plan. 




VI* Local District Teachers and CounseloKs j. 
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^ Ik. Participate in progranfe^ designed to assist them to better, understand 
and use the concepts career ^dtication. 

B. Participate in; * - > 

L Identifying goals> exit competencies* and objectives; 

2. Learning how'to us^e a^ planning and implementation model 

to assist in the*ajchi"evemefrt of the goals and objectives; , 

3. Developing and implementing career education lessons in ^ 
the classroom and in the career guidance program; 

w * h 

^, Identifying how teachers and counselors can work together 

to deliver career education concepts and; 

* ** 

^ S. Suggesting^changes for subsequent year plan. 

VII- Citizen's Advisory Confimittee - * ' 

A. Makes reconmendations regarding: 

1 Aa^^^efinition of career education 

' '2>^goals for career education programming 

- ' v'\ ■ * m i 

3. ^xijpinding school and community tareer eduCatioft efforts 



4. resource material s ^ 

B/'evaluations strategies . 

&, pri^^ities for annual planning 

; . f 
• / . 



\ 
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' ESTABLISHING A SET OF LOCAL DISTRICT LEARNED, GOAIS 
WHICH INCLUDE CAREER DEVELOPMENT AND CAREER PREPARATION GOALS* 



A LAUNDRY LIST OF SUGGESTED STEPS* 



IDEHim WHAT YOU WANI T& ACHIEVE 

1. What win your goals look like? What minimal things w3S1 they incliide? 
Establish these points of reference. 

2. How will yqu use the goals once established? Establish these points 
of reference. 

3/ Who will have to approve of these go^^ if they are to be useful to ' 
the local district"? 'Establish these points of reference. 



IDENTIFY YOUR PRESENT STATUS 70 THE ABOVE 

1* Does your district 'already have a set of goals? Check this out: 

2/ Do the ^istrict goals need to oe revised to include the minimum things 
youWe established, or do you need to establish a set of local 
district learner goals? 'Review several goal setting 'processes to 
determine which Hill get you the kind of goals you want. 

3, .Do you have access to resource help (time and money)? Relate thfese 
limitations to the goal setting processes you'djike to use. 

, Have you /detehni ned v/ho will be involved in the pkjcess? YQur 
resourc^i' wi 1 1 likely l-imit this part of'your planning. School^ 
di strict' phi losophy regarding such matters may also suggest limi- 
tat^ioils (keeping 'things inside the school). Check thr% out. 

5. is .there some established procedure .through the chain of commanc[ 

regarding gaining approval for the goals you may establish? .Check 
' * tliis out. , ' , 

6- Who will actual ly "oversee the establ i shfnent of the goals? Will it 
be your steering committee,*o»"a sub^qmml ttee * or the curriculum 
cormnittee? Identf/y who wouM'be the logical group. 



* Adapted from w6rk done in tEPOs 34, *36i and 47. 
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.. DEVELOP AND IMPCEMEKT A'PLANMOyESTABLISH GOALS 

[ ■ Y . \ 

'1, Decide upon the appropriate goal siting process and identify the number 
of process steps involved* 

2* Detide who will be tnvis^ved^in" the\proces5. {.board mentbers, administra^ 
tion, teachers, support personnel , parents, students, conmunity), 

3* Dectde specifically how the puDlics\will be irivolved (mail surveys, have 
; small group meetings, other approach! 

4,- Establish timelines for each specific st^|\in the process and detail the 



planning needed to complete each step (iden 
will be accomplished, rfeserve rooms, notify 
send out surveys, compile results). 



ify where and how the step 
people, print materials. 



5, Identify the methods and content .to be included in coittnunication on ^ 
. this task. Identify the publics who y/ill receive the connunicatipns, 

6^ Double check to see you have the r^so^ces (time and money) to complete 
the plan (if necessary review the plan with your chief admipi'strator 
and gain his or her approval), * ^ ' , 

7. -Implement the plan. ^ * , 

TAKING THE NEXT STEPS ' ^ * V 

1. Obtain approval Tor the goals established by the above process from the_^ 
local district board of educatictn or other local district decision- 
making body. . . t ■ ' , . ' ^ 

2. Go back to your planned outline regarding '^how you will use the goals 
and detemine your next steps of action." 

'3- Communicate to all school staff tfie goals that have been established, 
Jaow tbey'Can be used,^ possi bly examples showing how they can be used, 
and thS next steps, in the process. ^ , 
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gome HeTg^ful H>nts* " ■ " 



ESTABtlSHING .STARTER LISTS QF. CAREER EDUCATION 
PERFORMANCE OfiiJECTIVES 



Identify wjiat the caVeer education performance objectives will consist 
af and how they will ybe used by staff and students. 

Gather available information on career education performance objectives. 
Some sources 'Could inolurfe:- 

Local District dfevetoped objectives. 

— WE Task Cofiflmissfpn Objectives /or academic ^reas. 
HDE Career Develownent Performance Indicators. 

— Vocational Education Objectives. 

— Others as identified. > ^ 

Identify ways to develop tne Starter Lists .- Some could include: 

— Career Education Steering Committee takes on the assignment. 
Use sub-committees of the existing Curriculum Council. 

, — Form Special Teacher and/or Administrator Task Committees. , 

— Establish a system for gathering information from teachers who 
/ implement career education instruction through development of 

goals and objectives. 

— Have staff from. one building develop objectives. 
Others as identified. , : ■ ^ 

Concentrate^ on a specific area of emphasis sucf> as: ■ 

— Limiting the grade ^level areas considered. ' ^" 
Limiting the subject matter areas 'consicf?red. 

Limiting the career development areas considered. 
Including only those teachers and administrators volunteering 
^ for thp activity. ^ 

' *■ , ' '* 

Assess the level of understanding of the groxip involved regarding the 
"writing** of performance- objectives. 

Bring the group of staff to be involved together and: 

—'Determine what will be achieved. ^What areas will be considered 
^ ^for starter l.i"st development. How rrfany objectives wijl^e identl*- 
fied or written. 

— Determine the approaches to be usetiv to accomplish the task such 
- ' "^as groups work jpeetings. individual effort, or other approaches. 

. r*-- Determine the format to bemused inciting the adjectives. 

r- Oetermi-ne what additional inservice help might be needed such as 
, "how to write performance objectives." ^ ' - 
^ --^Determine how the completed starter Tists will be used. 

Determine the timelines for monitoring progress and insuring 
completion of the task. y 

Periodicarlly c/ieck .with involved staff, giving encouragement, sufiport 
"and getting additional information, materials, etc. as requested so 
job can be completed and on time. 

. " is 

Be sure to thank involved staff when job is completed and see they are 

given,^visibility \t\ the District for their efforts. 



Adapted, from wdrk done in CEPDs 35 > 36^ and 4^ 
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^FLOW qHART FOR DETERMINING GOAL RESPONSIBILITY* 
J 
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Responsible For 
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■ Staff 
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Ones They Will ' 
Be ResponsibTfi^For 
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/ * Process Guide for, Career Guidance, Michigan Department of Eductftfort,^ 
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step III of the program assetsioent involves setting^ goafs. 
This Is a local school district responsibility and should be 
a prerequisite to developing an educational program. Career 
education is based on a concept of analyzing^ what educators 
( do in terms of what students need- One important wa^ of 
finding out what students need is tq ask staff,' studen^ts, 
parents 5rt(kpommunity persons—the users of the educational 
system shouTcl have'a voice' in determining the educational 
goals of the district. 

It is important to remember that once goals are deter- 
mined, local districts should next consider the develop- 
ment^ of iharner outcomes and the design of implementation 
programs. 

Sample instruments for setting goals are presented in, 
this section. . ^ 

A goal setting process can do several things: 

1, It can identify those studerrt outcomes which parti- 
cipants consider important.*^ * . ^ 

2, It can idertt>ify what. groups shQuld be contributing 

to the achievement of those goals: the home, school, 
and/or community- 

3, It can identify ho\» well these groups are presently 
doing in helping students ^achieve goals- 
Based on the results^ of goal setting processes, a district 

can begin to look^at its program offerings and curriculum to 
see 1f it does>or can acTiieve the goals identified by the 
district as being important. Weaknesses can be identified 
and plans established for making necessary "modifications. 

The staff development implications for goal seAing are 
that the local career education coordinators 3nd committees 
be familiar with goal setting processes, that they under- 
stand how to formulate and utilize career education goals 
and performance indicators. 

The following samples, Supplem^ts K-P, are goal setting 
prj?cesses that can be modified to suit the needs of various 
local agencies. . 

t ' 

V 

■\ 

<* 
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; SAMPLE GOAL SETTING FORMS . 

supplement K: Goal Setting Process: Revised survey fom(see Hand- 
book Fpr Implementation , Resource Sections-Goal Setting * 
for dtrections, data collecting and tabulation procedures. 
These suggested procedures will be useful no matter which* 
instrument you decide to use.) 

supplement L: CEPD 5 Goal Setting Process 

/ ^" \ 

supplement M: River City^Goal Setting Process* was devised b^ The 

American^ College Testing 'Program. Added ftetns (such as 
#61-67) make it a more comprehensive survey 6f student 
needs". t 

/ ■ ^ 



supplement N: Godi^irv heights: Needs Assessment 
supplement 0: Forest Hills Needs Assessment 



supplement P: Kent City Community Schbols Needs A^ss?ient 



( 
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suppl ement K-l 



. IMPORTANT INDIVIDUAL TRAITS 



-Directions; Hhile reading each item on this form* ask 
yourself this question: "To what extent is tMs trait 
or skill important tome as I live my life?'' Check the 
box that most closely describes your opinion. Qn the 
final page please add any further traits you feel are 
important. ' . ^ ' ^ , 



In developing the. 
following traits 
I feel the schools, 
are: 



Tjie following traits or skills are; 



c 



c 

u 
o 



4^ 

c 

u 
o 



Q> > 

o ^ 



> 



UJ 



2* 4^ 



ability to perform mathematical operations 
and to handle math concedts . ^ 



2. '^Etrowl^dgeable abqut personal characteristics 
*as wetl as those df others 



ability to .ci>mprehend ideas through 
^ reading ^nd .writing' 



recognition that self-d/velopment is aOffe 
long process . . 



5, ability to communicate ideas through 
reading and writing 



6* understanding individual and ^oup aspe^cts 
of behavior 



7, having personal values and approaches to 
living that are enrichef^Ay experience in 
the physical sciences, ^sc^fel sciences^ 
^human\ties, and creative aiHs 




8- possess and apply interpersonal skills 



9. have good safety and health habits, 

V 



00. able to identify and exploi;e a variety; of* 
alternative occupatio^l rojes and settings 
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supplement K-2 



The following traits oifvskills are: 


Very 

Important ^ 


c 
o 

o 
E 

1— r 


Not 

Iioportant 


Completely * 
Effective 


Effective 


Doing Very, 
Little 


11, have.eniployabil ity skills " ^ 

* 










to 




.12- .have a saleable skill 












♦ 


13* recognition of various educational alter- 
nafeives and how they might apply those 
' opp^iptunities 














14< understanding the value systems, cultures, 
t^ge as well as of others 




























1&, assuming increasing responsibility for 
1 ccif n 1 fi^ 














17* having th^knowledge and the skills 
necessary to impl^ent career plans 














18* having the knowledge and respect necessary 
for the appreciation, maintenance, protec- 
tion, and improvement of the physical 
environment 














19* understaoding of the life roles (occupa- 
tional, leisure, citizen, and^family) of 
man 














20, ability to apply rational Intel lectual 
processes to the Identif Icat.ion, consid- 
eration, and solution of problems' * 














21. having the necessary sk^ills to make modi- 
fications ij*;areer plans to maintain 
conslstenc^fith changiilg career goals 


♦ 
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The following traits or skills are; 



c 



C 
S- 

o 

E 



C 
S- 

o 

O £ 



>> ^ 
> 

<v ^ 
(— y 

E <i- 
» O <i- 
O LU 



0) 
> 



y 

0) 



LU 



22* valuing human differences, understand and 
act in a responsible manner on current 
social issues.> and to participate in 
society and government while seeking to 
improve them 
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PROGRAM ANALYSIS 



} : 

Directions: Following are traits or skills which people feel are important 
to be developed. Based on what yot^^know about the present school-^program* 
please check {(/) the box which best describes your opinion. 



m 

A 

\^ Mnw wpI 1 rirP f hp irhn nl r M\c\i no > n Hpvp 1 n ni r\n f Hprp 

traits/skills?" 


^ Very 
Effective 


Effective 


c 

-f- <P 
O 

O -J 


C £1 

,o o 


K knowing how to use your strength? and weaknesses 






i 




2^ understanding what is important to you and to olJhers 










-. i 

■ ' 

3. recognizing that responsibilities of men afnd women 
may change 










4. ■ recognizing bias and prejudice 








• 


\ \ ' ■ 
5. know what makes you different from others 










6* understanding tha^^ there are acceptable ways to live 
with changes that may come in your life 


* 




i 




7, knowing how a person can help make changes in a group> 
a culture, or society 






r- 




8, knowing where to find employment, social > and leisure 
activities 










9. knowing how change affects job opportunities 

^ ^ — _ 










,/^'10. knowing how "to obtain information about occupations 
, and job opportunities / i 




t 


■ ■* 


* 


^ 11 r recognizing that there are different educational 

* programs available whicji will aid in career develop- 
ment and personal developments 

— — ., ; - k ,_ 
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supplement 



"How well are the schools doing m developing tfiese 
traits/skills?'*, t ^ ; ^ - 



> 



O 



> 



o 



0) 
Of- 



o o 



12* recognizing your responsibilities as-a citizen 



.13. recctgrvizing how mass media fradip, television, ne**- • 
j(||^s, magazines^ bpoksy etc) affects your Iffe 



^ U.^^recogniziJW how life continually changes. 



, 1?, iknowing what may happen because of a decision 



4I6. ^be1ng able to thin* of^lfferent cours?s^ action for 
t ^ Xaoy given situation - ^ ' ^ 



17' being, able to explain how to make' decisions. 



t 



' 18, being aile tft spehd money wisely * 



1$.* trting able to'understand and fn$ke judgements aboul^' 
what others say and write^ - , • . , 



\ 



20j ' choos>ng leisune time activities suited to yot^ 



21. losing dgcisjon-inakHng^skills for all choices ih life^ 



22. develbpirvg- a^l^n for job prep^^r^tion and personal * ^ 
growth- . - ^ ' \ \ 



'23.^ usirig elfticational opportunities to help develop an 
' occupa'tion ' ' - /f'^/ ^ 




, ' l\y -wsing educational opportunities to hel^f> personal 
^ ''.^evelopiti'ept , ^ » . ' * ^ - 



^ 26, ^.d&veloping*^a skti^ thai wij f heliJ-ydu^^earn money* 



SiyDpTeinent K-6 



: ^ s ^ > . ■ i 

* . ■ ■ ' 

"How well are the schools doing in developing these 
traits/skills?" ' t ^ ' 


Ol 

Ol 


Ol 

* Q> 
LlI 


— r 

-n- -P 
O -r* 
O -J 


4 


\ \ m 

26. knowing .how-to usfr-time wisely * 
c ■ ' ' ■ 


r 








^27. < being able to v^rk vtfll li^th others ^ 






* * 




' . - ' \ ^ 
28; being able to develop a plaa forgetting a job done 


\ 








. 29, kndwing how 'to ifnterview and complete a job application 

, -/ ^* : 




* 






using any b^ic" sMll 


" — 








31- lorowing what consumer p^otection^iservices are and how 
to use them * 1- . . " . 


7 




* 




^ 32. using simple homemaking^and hotp/mairitenaacft skills 

— ^ — - ■ 


*^ 




* 


* 

* 


,33; -^etting^ job which- suits your interest and ability 




■ ^ 

* 




p 


*34j using and managing a variety of financial reSources^i*^ 
" ^banks, c^eiAtt^jiinions, insurances, etc.) . 


1 






• 


^ ,^ — ^-^^ ' „ '^r.. * . .„ ■ ■ 

' 35. experience, sh6rt long i-efm^ ih'a situation .chos^^rvt 
J' ^^as a'-re^'uTt of ^ a daelSion' yoj We-' - * " ^''^ 






— : T 




-^-TT ^ 

exploring atflob which you ar§. interested in 

;•. . . :^ - ' ■• ■• . . ■■■ 

^ ; TT * ? ■ ; T~ 








H V — 



WHO IS^RESP(yiSIBLE? N 



■ \ 

upplertient 




Directions: The following are traits or skll+s'that peoflile feel ^are important 
to be develope(i. Place a check {v^ under the -ti^adiiig wifich you fee^l should 
carry>*the^ major responsibility for developing these tr^i.ts. 



Who has th§ rtia<)or responsibility? 



U knowing how to, use your Strengths and weaknesses 



2, -trfiderstanding what is important to you and tolothSrs 



'recogniziYig thatfresponsfBilities oTmeri and women 
may change 



4, ' "recognizing bias and prejudice 



5. know wliat makes you different from others 



6. understanding that. there are acceptable ways^to' Vlve 
Y^ith changes that may -come fn your Hfe 



7-'',knpwing'how a person" can help make changes in. a group, 
> ^ (^ulture, or society " y ^ . ^ 



8.'*knowiiig where to find employment, social) and leisure 
. 'activities _i ■ ^ 



9,- knowing^^^ change affects job^opportunitifes ^" 



.'^lO, Ucn^ii>g how'to obtairr infprmation about occupat;^it)ns and 
" job:opportunities \ ^ ^ ^ 



o 
o 



u 



u 

3 O 
^ O 

fr-^ ^ p 
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supplement K-8 



\ 



Who has the major "responsibility? 




o 




IK .recbgntzmg that there a»re-different,educatTonar 

prograrrfs available which will aid in career developipent 
* and personal developments ^ 



12v recognizing your responsibilities as a citizen 



13. recognizing how mass m^dja (radiOj televisions news- 
f)apers, raagazinesj ,,booksr etc. ) affect 'your life. 



14, recognizing how. life continually changes 



15, knowing what maylrappen because of a. decision 



• 15* being.able to think;of dirferent; courses of action for"' 
any given situation ' * ' ^ - . ' ■ 



* ^ — ^ — ^ — ' 

^7, being "ablg to explain how to make cfetisions-' ^ 



f 



1^, being^able to spend money wisely 



19, being, able to^ understand^ and inake judgelnen.ts about 
^ what others say afid'w^^ite \ ^ 



20, chVosing^i 



isure time activities, suitea to/you 

— ■ ' • ^ 



I 



21,- using decision-making skills for all choice^ in life 



22. developing $ plan fof^ job preparation and person^ 
growth' ^ ^ , * ^ - . 



27 'o 




supplement K-9 



Who h'^s the major respoasibilitl 



23; .using educationakj^pporjtunities to help develop an 
occupation ^ . ' > 



24. . -us.ing educational opportunities to help personal 
' development ^ > 



,^25. developing a skill that w|ll help you earn money 



^ 26. knowing iww to u^e time|wisely 



^7- betog able to work well with others 




28. being *atle ti) develop a pi an*for. getting a job done 



29. knowing how to interview and .complete a job apolicatio'a 



g any basic skill * 



31. knowing what consumer protection services are and how 
to use them ' ^ , ■ , 



32. usihg simple hj^makivig and » home "maintenanca ski l«Ts 



33, getting a, job which suits your interest^nd abilil^y 



34. using^and managing a variety of finarici^ resources 
(banks* tredit'uniohs/jnsurances* etc> ) * ^ 




■35.* experience/ short or'long term* iiTlJ situation chosen; 
aVesult*of a"d«1sion you made 



36- exjtloring .a job, which you 6tre interested in 



O ' 



ISO 

O 
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'Dear 




^ The Board of Education needs j^our help; 

^ast year your schoal began a prbgram of anntfal planning of 
school s erv ices, ^ The purpose^f the program is to insure that' 
every»student graduating from our school is prepared, to take the 
next step toward a good and happy life - whether that be contin 
uing school or beginning work.- ' ' , 

To dO 't^is we need to know what kind- of learning you think 
IS important and how \^ell children are learning. Your answers 
to^the questions on the next f^w pages will help^as in our plan- 
ning ~ ■ ^ - 

We- will keep you informed regarding both our progress in 



p'lanning and the results of this survey. 




DIRECTIOrfS 



UISVed on the next pour pages are sixteen (16) VERY GENERAL GOALS OR REASONS 
f OR SCHOOL. PLEASE AJKWER THE^HREE OR FOUR QUEffTIONS LISTED AFTER EACH GOAL, 



SEE EXAMPLE BELOW' 




READ THE GOAL 

The GOAL, or -purpose of SchoOf, is what 
children and sttMents ^should learri at school. 



DEVELOP A DESIRE TO LEARN 



I 



•1. ■ 



y.-^-/ ^*«-/^ [WHEBESHOULD— / 'H0WW£LLAR€ . 

/^^f / ^^Y/ I CHILDREN LEARN T'HIS? /CHILDREN LEARNING?L 








, B ? Shoi^d w^nt to fear/j now 


r 


X 








X 


8.2 Should want to^convnu^ t^fe^^ m the future. 


f 






X 




X 


■ - / 

8*3 Learns good study hab/r&. _ , ^ , 






X 





4. 

Step 3 

W£ AGREE W/TH YOU 

Both^the School and the flome 
help children learnt 

'Butf fpr each learQing liste^, 
^ we^ need your opinion as to 
who fs mo^t yesponsible. * 



^Step 2 



. READ THIS 



Usted here are thfngs c/jildrcfi learn j 
to reach the GOAL ' . '* 



SteR 4 

/ ^- >LEASJ^^ 
* ' ^n your opinion, 

"r ' . ■ ■/( i^]cb)ldr^n}iarnfnp 



each 
area listed? 
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CHILDt^EN SHOULD LEARN HOW TO BE A GOOD CITIZEN 



supplement L-3 




WHERE SHOULD , , 
HIIOREN LEARN THIS?- 



HOW WELL AFlE 
CHILDREN LEARNING? 




W///Af'- 



* 




;^ ■ 

/ Learn to respect the rights and property of others 














t.2 Learrf how to vote^ 










-1— 


■■ 


7. J Learn about government and how n works. * 
■ 




' 4 . 







CHILDREN SHOULD GAIN A (BASIC) EDUCATION 
IWHE MOULD .HOWWEIL A'RE ' 







, 2 J ' Learn ger^4r^t^thrheitc 












2 2 Learn to rea^ ^ 














2 3 Learr> ko v^rne 
























* 




Learn jq ^^i^ , ■ ^ ' ■ 












gO/^fS CHtLDRE^^ SHOULD GAJN A ^GENERAL) EDUCATION 




/-t^x ^/€^ IWMERE SHOULD HCJWWELLARE 

/^tw^Vjy \ [CHILDREN Learn THIS? children learning?! 





3 ' L^^rn njathet^at'cs 

ft 

^2 jL$a^'^ %or,af ifj-^'es 
3 4 Lesro an ' 

6 ^Xea^ ffferaturt ' 



■* ^ 




CHILDREN SHOULD LEARN TO RBSPECT WJD GET-ALONG WITH 
BEO?i.&WHO THIMK, DRESS AND ACT DIFFERENTLY. ' 

Wfp^E SKOUCD HOWWELL^ARE 
CHaORENLEA'ftNTHIS? f * CHILDREN LEAR^IING 




■ ■ 

4 f \tesrp^^tftSi(t The govefnipenti o* other peQpit 



4 2" iiearn a^Qut ih6 culture of oiher people 

43i- Leafp A^ple rpay be efiffer&Jt , j 



B8 



supplentent L-4 

CHILDREN SHOULD LEARN HOW AND WHY CHANGE TAKES 
PLACE IN TiHE WORLD. 




WHERE SHOULD 
CHILDREN LEARN THIS? 



HOW WELL ARE 
CHILDREN LEARNING?! 




W///M' 







5 1 Le^rn hov/ and ^hy our socr&zy has changeti. 














$2 Learn how srxi why the world has changed 














$3 Learn ho^ lo deaf fcv/tf? chaf^ge 




F 







HAL) 



CHILD 



RCN SHOULD LEARN 



FAMILY LIVING. 



WHERE SHOULD 
CHILDREN LEARNTH}$> 



HOW WELL ARE 
CHILDREN LEARNING?i_l 




5 Le^trn to respect and ^afue fa^fiy hvtng 



6 2 Learn 'the respQnsfl?fiity of Oetng a fatrniy mernber 



$ 3 Learn aboot food, cfothtng and shefrer needs of a famrly 
$4' Le^rn ho^^ lo tSbdget hr a family ■ 




STUDENTS SHOULD LEARN SKILLS NEEDED FOR EMPLOYMENT. 



WHERE SHOULD ^ HOWWECLARE ' 

CHILDREN LEARNTHIS^ CHILDREN LEARNING 








( ♦ 

^ 7 1 Learn spiffs needed to get a job 










* 

4 




•s. 










' ■ . ■' 

7 3 Learn ho^ to get^ahng wtth emptoyer and Wtow empfoyees. 








i 




GBALv DEVELOP A;DEStRE TO LEARN 



WHERE SHOULD , HOW WfL'L ARE ' 

CHlLDR^tU;EAftNTH(S> ' CHILDREN LEARNING?' 








81} 


Shoufd vvartt to ''earn rjotv 


1 » * 






't 






- 


4 ^ 


82 


Shotjf{f waftt TO fontfot/e to fearr tn 


the future 




7Vf 










- 
















GOAL>t-^AR(^ HOW TO USE LEISURE TiME 



supplement 1-5 



WHERE SHOULD 
CHILDREN LEARN THip 



HOW WELL ARE 
CHILDREN LEARNING?^ 




9 ' Lesffy 'rtjCte>^ a^^d outdoor g^es 



' 9 2 Learn the (ecii^auona! value of arts^^^nd crafts. 

93 Learn tfje recfcatfonaf vaioe of mostc 

9 ^ Leerry tf>e recreatf^ry^t vaiue of ftteraiore 

9 5 Le^rn different fiobbies 

9 6 L&&rn son^^er and ^rnrer sports 



7y 



lEARN HOW'TO FIND JOBS 




I WHERE SHOULD 
CHILDREN LEARN THIST 



HOW WE LL ARE 
"CHILDREN LEARNING? 




W///Af' 







f JO ^ Stoii^nts to get hefp (f ffMfng fobs . ^ 














JO 2 Students earn of fOl? requf^err^ents , ^ ^ 
W3 Students dre, Told of fbb ooporiunfites 














W 4 Stj^B^is la^rn ho/i^ao'ph for a fOb 








* 




(J(]H[>J-EARN HOW TO GET MORE ECKJCATJON OR TRAINING 




tr/HERE SHOULD ^ 
CHPLDREN LEARM TH(S> 



HOW WELL ARE 
CHILDREN LEARNING? 








n ; 


Si /ffents get heip m c^ppiytng for coUege^techr^icaf 














n 2 


St id^fnn a^e rr^de av^a*^e of further educatfon sryd - ^ 

fa-rung Oppoftfjrtffei 














, 11 3 


Studerrs get hefo ^n aopfytng for scfjofarsh/ps. 

_ _ . . . . 














n 4 


Srsidf>nrs s^e tot^f of reaufrerperits for funh^r trarn/ng k ■ i 

J 






^ 





LEARN TO APPRECIATE CULTURE AND BEAUTY 



lAp> 




WHERE SHOULD 
CHUCtREN LEARN THlS> 



HOW WELL ARE 
CHIJLDREN LEARN ING?! 






* 










/-? 1 Lff^im ho^ ^rt mif%fc and fttefature hf^p m datiy 










i / 


f2 2 Learns ipf^r^^i s^dfs tn an nntsfC and hterature - ■ 

« 




* 






> 




PC - 

12 3 L^^fn% ha^ to ife^eta^ taff^f^t ^ 'Jt^ 













LEARNS GOOD HEALTH AND SAFETY HABITS 
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mm 



WHERE SHOULD 
CHtLDREN LEARN THfS? 



HOW WELL ARE 
CHILDREN LEARNING?! 





• 


1 

^ J3 J Learn how lo keep pftysicaffy fn * 














13.2 Learns good personaf heaiih habns ^ 














J3 3 Learns safety practices for work, home, 
3^ 3^ri recreaUon 












GOALy "TO LEARN ABOUT THEMSELVES \ 



WHERE SHOULD 
CHILDREN LEARN'THfS? ' 



-JiOWWELUARE 
. CHILDREN LEARNING? 




. 


^ - 


M 1 . Accept respo^SfbiUiy forjhetr behavtor j , 
14 2 Learn good personat vaiues 






















14 3 Learn hov/ they are ahke and dfffereni 
^ from oihers . 








■ 


J4 4 Learn what ihetr mxeresxs and abfUties are 






M 5 Learn a setose of purpose tn Uie 

m 












G5AL> learns about careers^ 




WHEB£ SHOULD 
CHILDREN LEARN THIS? 



HOW WELL ARE 
CHILDREN LEARNING? 








15 J 


Learns abouT cfjoice of occupaifon and i^e ^ 
Purpose of education, ^rk. leisure^ famtty , 
deveiopment 




- 












Leams aboot cftdiceof occupation and the 
cost of i^fSure and famtfy dCtivWes 

" ^ .. \ . 






r 






y 




Ltrsrns about personaf sattsfacifon jn vvork^ educ^io^i^ 
ieiSure. family and alt ^en irjvofvemertt. 











LEARNS HOWlTO MAKEX>ECISIONS 




Iwher£ should 
CHILDREN'LEARNTHIS?^ 



4HOWWELL ARE 
CHtLDREN LEARNING? 








\S J Loam how lo gather information 














>^ W2 Learithow to accept ^esponsibiiity for 
their own cho'fce 


Y 






: 1 






1$. 3 Learn to fof^ee and prt^me for sftuattonl m 
> ^ whfch They.wfft f^ave to n\ake a dectston 

i A 








1 



PLEASE MARK • , - suRplement 1-7 

THE P1VEY5) .MOST IMPORTANT GOALS WITH AN [x] 



CHILDREfN SHOULD LEARN HOW TO BE A GOOD CITIZEN . 

CHILDREN SHOULD GAIN A (BASIC) EDUCATION 

CHILDREN SHOULD GAHN A (GENERAL) EDUCATION 

I* CHILDREN SHOULD LEARN TO RESPECT AND GET ALONG WITH PEOPLE WHO THINK. 
DRESSAND ACT DIFFERENTLY 

'CHILDR5N SHOULD LEARN HOW AND WHY CHANGE TAKES PLACE IN THE WORLD 
CHILDREN SHOULD LEARN FAMILY LIVING 
STUDENTS SHOULD LEARN SKILLS NEEDED FOR EMPLOYMENT 
DEVELOP A DESIRE TO LEARN 
LEARN HOW TO USE LEISURE TIME ^ 
LEARN GOOD HEALTH AND SAFETY HABITS 



TO LEARN ABOUT.THEMSELVES f 

LEARN ABOUI CAREERS 

LEARN HOW 10 MAKI' DE( ISIONS 

LEARN MOW -|() MM) JOBS 

LEARN WOW TO MOH t FDUCA FION OR TRAINING, 
LEARN TO APPKECIA I I- CULTURE AND BEAUTY 



PLEASE MARK 

THL PIVEQ) LLAST LWPORTANT GOALS' WITH AN [x] 

CHILDREN SHOULD J. EARN HOW TO BE A GOQB CITIZEN 
CHILDREN SHOULD f.AIN A ^RASIC) EDUCATinN 
CHILDREN SHOUI D (jAIN a;({.ENEUAL) EDUCATION 

CHILDREN SHOui.D LEARS. TO RESPFCT AND GET ALONG WITH PEOPLE WHOfF^NK, 
DRESS' AND JK$:\ DM-T ERRNTLY 

CHILDREN SHOUI.D LEARN HOW AND WHY CHANGE TAKES PLACE IN THE W 
■CH'ILDREN SHOULD LEARN' FAMILY LIVING * 
STUDENTS SHOUI D LEARN'-SKILLS NEEDED FOR F.MPUOYMENT 
DEVELOP aWsIRL TO LEA7W 
l£aRN HOW ™ U'^/'- LEISURE TIME 
^ LEARN (iOOi/llEALTM AND SAr-ETY HABITS 
TO LEAIi^XBOUTTIIEMSELVES . ^ . 
UEARNAHOU'i CAREERS 
LEARN HOW 'IO MaKE DFCISIONS 

LEARN HOW |0 FIN^jORS ^ 
LEARN HOW TO GET MORE E|^UCATI0>J OU TRAIN'IN6 
LEARN rO APPRI t.IATL CULTURE AND BEAUTY. * ^ 




i 

\ 
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^ -Radio Publicity 
to ^iccOmpany CEPD 5 Goal Setting/* 
N6eds Assessnfent" " / 



question 1 .What is thfr purpose of the survey? 

^ answer Kl The community and parents are now asking as rtever 
before for schools to justify their programs and 
the high costs needed to keep them operating. 



4'' 



question 2 
answer 



Most of the concern or criticism is leveled at; 

a) incrpasitigly high costs 

b) low achievement (basic skills) " * 

c) students lack of preparation for the real . 
wo)rld and everyday life 

ways this^urvey is a response to criticism, 
ducators have two choices: 

a) jHe can go on the defensive and say, "We are 
oing. a good* job, people just donH know itl" 




We can take action to find oyt exactly where we 
are doihg a good job in 'preparing our young 
people for life after graduation and, equally 
g important, where we can stand some improvement. \ 

Is criticism of schools the only reason for^this survey? 

ZA no \ 

2.2 As educators, wk must be alert to the demands that % 
^ changi ng^.society^^kes upon our children. 

We yve in a period of rapid change, where advances 
* . in sx^ience and technology have created a world vastly 
diffef^rvt; from the m\ we knew only a decadejago. 

However, ouKschools, l\ke other institutions, can ■ 
often lag behind the pacXof the changing times and 
fail to keep in step with\he realities of the world 
around them. 

We want to be ready to modi fy\ur approach and change, 
directions whenever necessary, s<> that what Our Schools 
teach is relevant to the needs of today's students. To 
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2,3 



do thfis'we need ftelp fropi the^arentg and ' A 
community we serve.- '^is survey 1s a first steji, 

We/jnust not , be afrafd to ask ourselves' and the/ \ 
coninuntty* parents /and people we seiTVe;^ / 

/ ' ^ 

f )■ Roes everything we offer help children fulfiTl 

their pgtenti^ls or ar^Tteme aspects of our , 

program desioned merely" to perpetuate the" system? 



How well is our school Preparing children to 
lead useful/,- productive and ^satisfying lives? 

c) Is education completed with graduatiori or are . 
we responsible for stimuTating a thirst for 
knowlege.and 'self- improvement that will lead to 

. continuous learning throughout adult life? 

"' » , 

d) Should schools help children learn about them- 
selves, about careers, how tp makes decisions 

. and plans? 

/ 

^ e) Wff are certain that ortlj; by offering programs 
that equip students wijtn the knowleges, skills 
and attitudes necessary for '-lifelong growth' can 
we^lustify our roles/a-s educators^ 

question 3 Wha,t will. be the result of this survey? 

« 

answer 3.1 One of the Ways fpr us to insure that what 

we offer is really. meeting student needs and Is f 
cortsistent with what parents and the conmuriity ' - ^ 
expect is to periodically determine what our school's 
goals are and how w^U we are meeting them, 

3.2 This survej' will tell whether our school services and 
curriculum need modification and in what direction. 
As soon as the data is, tallied we will begin^ 
preparing our s^nnual plan for the next school year. 
Incited in the plan will be activities designed to' * 

, make whatever adjustoents the sui^vey resuUs^.i/dicate* 

^^'^■^'^ 

3.3 This survey will help, us identify- the s-Wen^th^^ 

' weaknesses of our educational prograift as sjpen a broad 
^ ^ ' spectrum of cotmnunity users * students, former! students, 
^ ' parents, employers and otfier residents. of the. district - 

^and will enable us to set new go^ls and adjust existing 
programs for the total systeni, ^ / 
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supplement 'M-2 



NEEDS ASSiE^SMENT SURVEY 



To plan school and comunity activities that will serve you, we need your 

Ple'ase respond to eacji item by indicating first how important the need is 
to you and second how well that need is being met, not just by the guidance 
counselor but by anyone— your parents^ teachers; friends* etc. 



Name 



Grade 



Directions 

In the columns on the left of the double line, maH an X"in the box which 
best describes how important the need is to you. 

. . , ■ ." ^ * ' ^ 

In the columns on the right of the double line, mark an X in .the box which 
best (lescribes how well th^at need is being met for you. , ♦ 

^Mark .a^ response in the left column and in the righj: colbmn for each of the 
67 heeds listed. ■ . \^ . ^ - : 



EXAMPLE 



to learn how, to develop iridepeqdente 



c: 



<0 ^ 

3 a: 



o <u 
2: 



c: 



a. 

Z CO 



<1J 
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RIVER CITY HIGH SCHOOL GUIDANCE SERVICES 
NEEDS ASSESSMENT SURVEY 



Ijieed; 


Strong 
Need 


• 

Moderate 
Need 


f 

t 


o o 


00 


Need Partial ly ^ 
Being Met 


\ 

o s 

'/^ SJ 

Z CO 


K to understand my abWi ties, interests 
and other chapacteprstics - , 






t 










2- to unde!::^nd,; accept, !ind lik^^ myself 
better . . - 








t 


-4— 






.Zl ^ develop confidence in myself-^^ 
















. 4, to understand how my feelings affect 
my behavior 














— < 


S. to be more accepting of my physical 
appearance 














/ 


* • 

. 6. to set my goals in life 
















7; to learn to te-11 others how I j^b^ 
* 


I 














8* to be a better listener ^nd respond 
better to others 
















1 % 

-^9* to state my own views 
















, 10* to better ^understand teachers 
















^ r 

IK to better understand adults 
















12, to' become more accepting of others 














( 
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supplement M-4 



I need; ' 



o -o 



O 0^ 



0^ 0^ 



0^ 
O 0^ 



c: 



0^ 



0^ -4-*. 



5- 0^ 



O 

2:cQ 



13^s to build trusting Velationships with 
- others , 



14. to have someone listerr tojne wh^ I 
-tiave problems 



r 



15* to know how to get along with my 
family ^ 



16. to have better relationships with 
teachers 



17- to have better relationships with 
other- students 



18- to know how to get along with members 
of the other sex 



19/ to develop friendships with both 
sexes ' 



20/ to understand my religious beliefs^ 
< 1 



21, to understand -more about sex and love 



Zl\* to understand more about the use/abuse 
^ :of drugs* including alcohol 



23. to J)ecome more tolerant of persons 
whose views differ from mine 



24. '^^to knoV more about my strengths and 
^ ^ weaknesses' 



2S, -better understand my standardized 
test scores 



24 



^ supplement H-5 



* 

" I need; ' ' . 


L 

/ O TJ 
■M ^ 


Moderate 
Need ■ \ 


-^■^ 




Need Being 
Met 


Need Partially 
Being MeJt ' ■ 


Need Not 
Being Met 


26- to uDderstand what I can realistically 
achieve 
















' 27, to kn^ how to assess and evaluate 
my goals ^ * 
















28. to learn how to make decisions. 


^ — 










4 


* 


29. vto learn how to adapt to a changing 
world 4 

^ ^ 


' 






1 

i' 






t 


30. to understand tbe impact of my sex 

and/or race on my career choite . _ 
















31. to understand tha changing roles and 
expectations of men and women 

— - ^ * — 


/ 








i 




■ 


32. to select more coursed by myself 


< 














33. to know more about high school 
graduation requirements 






5 










34. to find courses relevant to my future 
















35. to receive help in selecting courses 






- - 




* 






26. to find courses which are appropriate 
to my needs. 
^ ■ 








r 








Qt * cu Know now co prepare xor careers in 
which I am interested 




4 


f 










! ^ 

' 38. to know how the courses I am taking 
relate to my career plans 




-r-trrj ^ 




- 


* 
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^ supplement 



I need; 



^ ^ 

39. to know about financial aids for 
^ postsecondary education 



40. to become , more aware S)f educational 
alternatives after high school 



41, to beccfne aware of career training 
offered in my high interest areas 



42.- to understand the impact of wor(c on 
my life " > , ^ 



43. to know how the things that are 
important to me affect my career 
choice t 



44, to know more ahput possible careers 
and the worjTcT of work ■ 



45. to talk with people employed in my 
high interest areas 



46. to get s6me on-the-job experience in 
my high interest areas 



47. to do an in-depth exploration of jobs 
which relate to my interests and 
abilities 



48. to have actual on-the-job experience 
to know wh^at It is like to be 
employed 



49. to know how Important people influence 
my career choice 



50. to develop a flexible career plan ' 



c 

o -o 

to z: 



"O <u 

O Of 



to Of 



-o 

O Of 



c 

■r* 
<V 
CO 

-o 



to 
ex. 

at 1- 

S CD 



-o 
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• . . 1 ■ 

1 

I need; 


Strong 
Need 


Moderate 
Need ■ ' 

• 


* 

a? 01 


O 01 




Need Being 


Need Partially 
Being Met 


4J 

o 

^ c 


'^l fCi t^i 1 If fCi A mil n<iol fir ahriii t r ;*v*<ior* 

plans 






/ 












'to hdVP nv n^^rpnt^i i nvnlvpH i n nvv 

career plans 


















^ %- 

5^ to tfnou what ioh<: ;^rp a\//^iTahlp 

locally ^ 


















to tfnrtu uhpv^^ tr* <itar*t 1 c\C\ it i nn f riV* 

a job 

• 


















.for jobs 






4 










- 


: ^ 

work ■ 


\ — 











N 

> 






57. to become aware of the employment 
OLftlook in my high interest areas 














\ 




58v to get tcr know niy counselor' better 












• 






59. to taTk about personal concejrri^ with 

r\ rOMriQplriT* 














• 




UU» ' LU UcLUlMc WvJi c t U 1 i jr aw»rc ^ I LMc 

services avai labile through the 
guidance [program , ' * 


















'61, to understand what I read 


















, 62* to read faster ■ 


















6^3- to wri te better ^ 




^ 
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,1 need; 



64* tou Improve math skills 



£5* to manage rt\y time and activities 



66. to understand my roles as famil; 
member and citizen 



67. to explore leisure time activitises 



c 

o -o 

^ 01 
-P 01 



01 

*0 01 
O 01 



<0 01 

01 01 



01 
O 01 



\ 



01 
CO 



01 -P 
01 01 



-P 4J 
^ 01 

■ Ol 
01 

JU 01 
CO 



' -P 
<P 01 

0 E 

01 01 

z: CO. 



List below any additional need^ 
which they are being met« 



yoj feel are impartant to you and the degree to 



m 



f 




Data Tafbulation 

Several techniques could be employed t6 analyzekhe student assessment 
data. At Rlyer City it was determined that two questions needed to, be 
addressed: ' , , * . - , , ' 

1. What are th,e strongest needs of -the students at River City 
High School?. . ' . 

2\ How adeq^ately^are the "high need" ajreas currently, being met?' 

To answer these two questions, it was necessary tp determine the relative' 
strength bf each it?m and category and to establish how well a need or 
category of needs was being n?§t for students indicating a "strong" or 
"moderate" , strength of need. 



To obtain, these data, it was necessary 
item'. 



to ta/fy the^ 



responses for eac^' 



EXAMPLE 



NEED RESPONSES 



ITEM Strong -Moderate Weak No 
Need- - Need ^ Heed Need 



TOTAL 
81 . 



' SATISFACTION RESPONSES 

1 

.Need Nee* ■ 

.Need 'Partially Not TOTAL 

Being Being Being ^ 

Met Met Wet 46 

mu Mm 



These dd«ta were then transferred, to a sutiinary sheet. 



In the example above, of the 81 students resppnding ^to l^em 1, 20 indicated 
a "stron^"^ need, 26 indicated a "moderate" need, 30 a "weak" need, and 5 "no 
need" 
need, 
met," 



Of t|ie 46 studerits who indicat?li they had a "strong" or '^moderate" 
10 indicated Jt w&s being "met", 26 indicated it was being "partially 
and 10 indicated it was- "n6t being met." " 

These data provide the basis for computing a "Need Index" (Nl)^nd a "Not 
Met Index" (Ni4l) for each Item and category. The-Need Index is calculated 
by dividing the number of students who indicated a "strong" or "modera 

need by the total number of responses (Nl^-j-), The NI indicated the 
centage of the tPtal group who gave ]a "strong" or "moderate" need respo 



lat^d 

30^P^ 



The Not Met Index (NMI) is calculated by c)ividing th^ number of student's '■ 
who gave a "partially met" or. "not met" response by the total number 6f 

satisfaction responses NMI -^^^^^^^ ' ' ' 

237 - 
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Establishing Priorities 



XJie Need Index (NI) and the Not Met Index (NMI) are essential data for 
establisbiAg prtoritie^ Sejjpral techniques can be used to. convert these 
index^ numbers to a priority classification. One method woul<i,be to make 
/a direct comparison and, on an a priori basis, establish a ranking for^ 
each item within a category and for each" category. When the, NI and NMI 
h&ve been computed for each item and category, it is a relatively simple 
jnatter to detennine the areas that need to be assigned a high priority, 



NEED EESPONSEg/NI ' . 


SATrSPACTION RESPONSES 
{S+M)/NMI 


No, 


■ strong 
Need 


Moder- 
ate 
Need 


Need 


No 
Need 


N 


(s+m)- 


^ 

Item 

.No, 


Need . 
Being 

Met, 


l^eed 
Pa];tially 
Being 

' Met 


Need 
Not 

'Being 
Met 


N 


PM+NOT 


N 


N 


1 


20 " 




■30 




81 


46 


1 


10 


26 


10 * 


46 


46 


2 


37 


21 


xs 


08 


90 


64 =.71 

90. 


2 


20 


22 


22 


64 


^'=.69 
64 . 


/ 

3 


35 


"26 


15 


/ 
10 


86 


^-.71 

86 


3 


15 


20, ^ 


.26 


61 


46 

— = 75 
61 


\\ 


10 




35 


37 


94 


22 =:23 
94 


4 


11 




04' 


'22 


--,50 


5 

*— t 


34 


25 


15 


10 


84- 


59 . 


5 


20 


■ "09" 


,30 . 


■ 59 


=: 66 

59 





























Cat. 
1 


136 


116 


X 




435 


435 


^Cat, 


X 


84 


' 92 ' 


252 


252 



I 



According to the preceding d^ita,* the Need Index for Item 3 tells us that 
71 percent of the jun^ior class felt they needed to develop more self^ 
confidence. T^e Not Met-Irjdex indicates that of those who felt Item* 3 
"was a strong or moderate need, 75 percent felt the need was ^eing partially 
met or not met. This item would obviously ha^ve a fvigh need priority on an 
idem-by-item comparison. . ' ^ ^ 



The technique used to determine category 
that uied tp determine item indices. 



/ 




iees is basically the same as 
thod used is 'as follows: 



if 



2fJ 
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METHOD OF DETERMINING A NEED, ^NOEX FOR EACH CATEGORY ^ . ' ■ 

Determine the sum of the strong^ and moderate responses for the category. 

Deteilrtine tfie sum of all nefed responses for the category. 

Divide the sum of the strong and moderate need responses by the sum of ' 
all^need responses. * ' 

METHOD OPDETERMItilUG A NOT MET INDEX FOR. EACH CATEGORY 

Determine the sum of "partially met" and '*not met*;^ responses for the 



category. 



Determine the^sum of a?l satisfaction responses for the category. 

Divide the sum of ''partially met" and "not^met" responses by ,the sum 
' of all satisfaction responses. This percentage is the Category Not 
. Met Index. * • , ..^ ' 

LookiVig again at the sample Data Tabulation and Ijndex Worksheet tells us 
that 71 percent of the junior class felt i strong' on T\)oderate need to 
understand and accept self {Item 2)^ , Th^ Category Not Met Index indicates 
that 69 percent of those felt that need was being "j^rtially met" or "not 
met,^' This category would also be given a high priority classification. 
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1, 

/ 



Another technique to^ establish priorities would be to locate the NI 'riumber 
and NMI number in a^quadrant as illustrated below. 



Low 



High 



70 



NEED INDEX 



Low 



NOT MET INDEX 

/ 



70 



High 



(High-Low) ' 
V MODERATE PRIjORITY 


rM-inh-H-inh^ 
■^n lyii n 1 yii/ , 

PRIORITY 


f 








• 1 

(Low- Low) 


(.Low-High) 


LOW PRIORITY 


k)DERATE 




PllIORITY 


1 J 


* 



. Rivei City, elected to use .70 as the cutting line for the cell divisions. ^ 
However, these divisional lines could be arbitrarily determined at different 
points. 

In the illustratiojf,' Item 1> having a Need Index of .57 and a Not Met Index 
of >.78, has been located in the Low-High'cell which would classify it as a 
moderate priority Jtem. Items 2 and 5 are located in the High-Low cell and 
would arlso be given a moderate priority rating. Item 3, located in the 
High-High cell, would be giver\ a' high priority, and Item 4, located in the 
Low-Low cell, would be given a low priority classification. Category 1 
would rank .as a low priority. Using the quadrant technique, each item and 
category could thus be classified as low, moderate, ^or high .priority. 
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Student Needs Survey 
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>GODWIN HEIGHTS* 
STUDENT.^NEEDS SURVEY 



; if- 

ll 



\ We would like your assistance Inr an important project to help improve; o^ 
" , school*'^ program- As a first step injpur project we are asking students// 
' fmrGnt^^nd staff complete the questionnaire below. The questionnaire,. 

aimed, at finding out what you see as being needed in our program/ Dnfe/ 
^ ^ of the primary aspects, of a good program is that it responds to the^ needjfe 
i&f young peopH- When we know these needs,' we will insofar as possibles ' 
rtiake evfery^ttenipt to meet tfiese needs. Your assistance is important to 
-/.the, success of this aroject. Thank you- • 

Mal e.' ' Female r Circle your grade 9 ID .11 12 




S^howihow important each need is tp you by checking the column which shows 
how ^ou fee^, . / ' "'^ - ' 



r , ^ 



--^ s — 7^ — : ^ — ^ 

' P& a sttjden-t !■ ne^i h^lp in; 

^ ^ ■ ^ * . ■ 


Strongly 
Agree 


CD 
<> 
J- 


Di sagree 


>> 4> 
^ 3k 

S ^ 

O 


Ol 

cl 




^1/ learning 'more aljout student activities 

.'^ ' \ ' - — 










: 




/ 2- finding out about further training or education 














. 3. learning about financing^rther training or ; 

education ^ \ 






J 








. ' ^ 7^ ^ 

4. knowlng'^r^^ about my high school recof^ds .and 
graduation requTre«?ents ' \ 




* 










^y^''^ge^\r)e information on health\ 














I $/^urftlerstandin^ my abilities and aptitudes 














Z\ learning how to get a^^ob 














8, fiLling^out job or college applications ^ 










* 




' , ' ' ' -a ' ■ 

9. finding out about a career 

I, ' ' ' 








0 






'^™^fr7--HTKling a par;l;-tiftie job while in school 


* 




) 


* 






— i Vy^ — .v^ ' ' 

adapte^ff^mji^^ CE^^D 32 ^ /t3Q2 


• * 


11 





1^ 



* %J ^ / / ' , " 

* ^ Ir ^ * - . ' 
As a sjmevit 1 need fj^elp in; t ^ j 


Strongly 
Agrde 


'■Agree 


Disagree 


Strongly 
Disagree 


No' 

Opinion 


*'Tl: mudiuq a af€,er gr^duji^^n . * 












Jl?; /JcboDsing a vptational school i>r college to attend 
// J liter high school ' , 








r 




13. chcfosrng a career- 












" ^ ' 

14- chqosing high school^ courses 












1 5. making decisions ^ 












16.^ understanding my interests 








- 


1 " 


17. getting along with other people 












1^. understajiding myself as a person 












" \ * 

19. getting along with the opposite sex 












20. dealing with personal problems 

— : ^ 












21. making friends - ^ 






• 






♦ ^ 4r " b 

22, dev&loping confidence ^ 












23- getting along with my family 












24/ getting^along^with my teachers 








4 

% 




25. feeling a- part of my school 


^> 








T^"^ 



Additional Comments: 
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1^ 



FOR 



supplement C 



l/lLLS 



NEEDS 



ASSESSMENT* 



PURPOSE: 

^Assessing ^eeds is one way fo^- school personnelMo systematically 
evaluate whether school programs n;ed modifying and, If so, the iNssults 
bf an assessment suggest possible ifirections for program modif ipatiojisV 

first step toward designing pr 
the needs of the persons seryed tfy 



Doing a needs assessment is ^ 
redesigning school programs to fit 
the school or school district. 



WHO WILL DO ONE? , 

Appropriate individuals are a^ked to respond to speiifi^ ^questlons 
designed to provide data in tenifs strengths afid weaknesses of the 
school program. / ^ 



The following is a Tist of groups who ivi^ll be 
this needs assessment: n . , 'S'^er 

Citizens curric^ilum commr:tee 

*2. Other citizens.' 



asked to respond to 



3 

' ' 4 
5 
«6 
7 

USE OF DATA 



Building administratotV. 
Faculty. \' 
Central office .administraitors. 
High school -liLidents. 
Board members-'- 



. \ The informant ion gathered through this needs assessment will be used 
to develop a set ttf reports. The eoard of Educaticn and administrators 
wilt use the reports in. estabi ishiifg the direction 
takd. . • i - 



the district should 



* adapted f^o^ work done in CEPD ,32 
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supplement 0-2 



FOREST HILLS PUBLIC SCHOOLS 



^ CHECK ONE^ \ 



Citizens curH^ulum conmittee member, p 
Building administrator-level (H,S,> J.H.» Elem, ) 
Faculty-level {H.S, > J.H.» Elem. ) 
Citizen 

Central officfe administrator 
Student * 

Board member ' ^ - " 



Rating: There are two rating scales in each area. The column/on the left of 
the double line is designed to* determine how important the area is in your 
mind- , The column on the right of the double line is designed to determine 
how well the district is doing in each area as you see it- 
Please check ( ) thre column which best represents your Impression of the^ 
degree of importance and the column which indicates how well the school 
district is doing in achieving the area- 4 ■ ^ 



Statements 

V 


* 


Not 

Important ■ 


Little 
^ Importance 


Avemage 
1 Importance 


Very 

Important 


Most 

Important 


Poorly 


Bel ow 
Averaae 


o> 

(0 
£- 
Of 


Above 
1 Averaae 


Superior r 


* 1. the*skill to read to the best of one* 
ability 


s 
















) 


✓ 




2. .the skill to read and understand lite 
* . ature of various types 


r- 








r 


: 












3. the, ability to read for recreation 
















* 








4. the ability to read a variety of mate 


rial 






















5. the ability to do basic mathematical 
computations using every day situatic 


ns 












i 






> 




6. the ability to do higher mathematics 
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supplement 6-3 



State 



tatenients 



7% the ability to spell correctly 



4-> 

^ »^ t y— 



s- o 



c 

tA a. 



u 
o 
o 
a. 



cn 
u 
> 

< 



a 

I? 

« 



u 
o 

a. 

00 



8- the ability to write usi^ng proper 
structure, form and gramnar ^ 



9. the ability to communicate ideas in 
writing , 



10. the ability to write creatively 



IK the ability to express ideas through 
verbal means 



12, the ability to listen^ critically .and 
analyze \rfhat is said 



13. the ability to wrlte legibly 



14, the ability to apply scientific concepts 
to everyday life 



15. the ability to understand and explain 
the workings of our systern of govern- 
ment 



16, ^ the ability to compare various types of 
government 



17, the ability to discuss the rights and 
^ responsibilities of a good citizen 



18. the ability to relate, history to events 
of today 



19, to be able ,to make use^l^f souMlr^ 
consume^r skills 



3(J6 



82 . , 



S- Supplement 0-4 ' 



^ If 

i 

• 

Statements - • ; 

* ' ' 111" 


|l 


o 

(0 

^ o 

-r- E 


Average 
Importance 


* 1 

U 

>> o 
u o 


Most - - 
Impprtant 


'1- 
o 
o 


a 
c 

5 1- 
<y > 

CD < 


•Average 


Above * 
Average 


Superior 


20* the ability to make minor home, Yep^^,- 


L 


* 












* 






21. the ability to understand how.one;can^ 
affect ctrariges jn organizations 4 






















22. the ability to express oneself thVough 
art 
















* 






23, the ability to" understand art 






















24. the ability to create art using a 
variety of media - * 


t 




















25* the ability to appreciate music 
^ 


• 














* 






. 26, the ability to perform in music ' 






















i7, the ability to m^ke intelligent deci- 
sions regarding 'the environment 






















28. the aj)ility to unde^rstand our surround- 
ings and the?1mpact on each person's, 
' life - 






















29* the ability to know oneself as a human 
being 






















30* the abilityto make career choices 
based on an understanding of ones own 
abilities 






















31* the ability to discuSs substance 

(alcohol , tobaeGO> and dtugs) use and 
abuse and make sound decisions 












"V - 


• 

1 








32; the ability to nfake decisions regarding 

sex ^ \ -- 
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supplem&nt 0-5 



r 

Statements 


Not 

Tmnortant 


1 
s 

c 

C 

-r- E 


Average 

Tmnortance 


c 

&- 


Most 

Important 


o 
o 


Below 
Average 


Average ' 


< < 


Superior 


33* the ability to make personal value 
judgements 






















34* the ability to utilize research skills 






















35* the ability to type for personal use 
• 














J 








36* the ability to handle personal finances 

c 




- 


















' 

jf * xne dD 1 1 1 xy to cook t)asic tojoqs ana 
perfonn basic mending skills 






• 


















38. the ability to use sound health and - 
' hygiene practices 






















39* to know how to find employment ^ 




- 






• 












40* to be able to use consumer protection 
services , 










¥ 


a 

4 

• 


K 








41. the ability-to analyze advertising 




















1 


xne oppo rxum xy xo parxici psxe i n i nxrs- 
mural activities 




















T 


Hj* xne oppo rxum xy xo parx i ci paxe in 
inter^cholastic athletjcs 

■ 


J 




















T^ne apiiixy xo moKe xurricu lum cnoices^ 
baseo^n career asprrations 












\ 


/ 








, 45; the ability to recognize ones own 
unique characteristics ^ 




















1- V 


46* academic counseling 














*• 









303 



supplement 0-6 



4 

Statements 


Not 

Imoortant 


LHtle 
Imoortance 


Average 
Imoortance 


very 

Imoortant 


Most 

Important 


Poorly 


o 

0) > 

m < 


Average 


O 

0) ft 

> s~ 

O 0) 
-o > 
< < 


Superior ' 


47* career counseling 






















48. personal counseling 






















49, industrial art courses 








J 














50. vocational* courses (jqb entry skill 
attainment 






















^4 M 44 >1 Ilia 

51, courses for col lege* bound students 






















^ 52* programs for gifted and academically 
talented students 




IT 










L 








53. extra curricular activities ' , , 


• 




y 
















54. ' program evaluation 










■ 












55, the studei>t testing program 




• 


















56. alternative education programs fpr 
dropouts and potential ^^pouts 






















( 57. physical edujiraon programs 








- 














58. special reading programs for slow and 
advanced readers 








-- 


t 












59. a variety of enrichment. and supplemental 
materials 






















60. -ra special placement service to help all 




"1 


















— — " — ^ — '■ — 

61. a written set of objectives for each 
^curriculum area 




X 

/ 



















supplement 0-7 



Statements 



4-> 

O _, 



G C 1- C ?S C 



c 



<0 

o 



o 
o 



<u > 



5 



a 

> 
o 



o 

a. 



62. cormiunity school leisure time| classes 



63. community school high school completion 
classes 



— ' 

64. communW:y school college course 

offerings - ' ' : - 



65/ special educaticfn cl^|ses for handi* 
^capped students 



66. special services (psychologists* social 
workers* and speech therapists) to 
assist students^ parents and staff 



67. foreign languagk^offerings at the 
high schools ^ 



^8. foreign language offerings at the 
elementary schoo]s 



69. foreign language offerings at the 
junior high school 
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supplenent P-L 



KENT CITY COMMUNITY "SCHOOLS* 

TT^- ~ . 

CAREER EOUCATION NEEOS ASSESSMENT 



We would like your assistance in an. important project to help improye our 
school's program* As a first step in our project we are asking students, 
staff, and parents to complete the questi'bnnaire below* Show how important 
each need is to you by £:hecking the column which shows how you feel* 



As a Student I need help in; . 

OR - * 

As a Parent, my son or daughter needs help in; 

OR \ . ^ 

As a Teacher, .my students need help in; 



o a» 



o 3 

2: CO 



*a» 

o> 
to 



o> s- 
o to 

CO O 



1. developing math skills 



2. learning how to make decisions 



3, dealing with personal problems 



4. developing writing skills 



5, getting along with (oner's) parents 



6/ developing confidence 



7. developing ireading skills 



8, understanding my values and the values of others 



9. making and getting along with friends 



10.^ talking with teachers and |/aving them understand 
(me) as a person 



IK realizing that learning and personal growth gq on 
-throughout a lifetime 



* adapted <ft*om work done in CEPO 32 
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, ^ ' ' ^ supplement P-2V^ * ' 


As Student I need nelrfm;- 

OR ■ ■ ^ ^ 
As a Parent> my son or daughter needs Kelp iji; 

OR 

^ As a Teacher> students heed help inj 


StrongNy 
Agree 


i- 


O 3 

S CO 


Disagree 


Strongly 
Di sagree 


12, finding out about a career and" what (I) want to 
do in the future ' 












13, understanding Tnyself/themselves as a person 










c 


14. planning and choosing course selections 








* 




• IS. 'finding ^ part-time job while ;n school * 












16. finding a job after graduation \ 












17; developing (my) ability to speak in classes ■ 








• 




— ^''^ z " — 

18, choosing lei-sUre time actjvHies 













l4 
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Designing a 
curriculum 
rnanagement 
stfuctu^e 



one 

strategy- 



participant 
outcomes 



Once goals for a district are ctetennined it is the . * 
administrators' , teachers' and , counselors' responsibility 
to begin .articulating. what Is happening at eachlev^l and 
in each ^progcam to faciliUte students meeting each goal.^ 
Jhls process can *be calleAi curriculum management. 
■ * . ^ ■ , 

CurricuTufFi management is a strategy for combining a ' 
district's philosophy ,*goals, objectives and adtivities. 
Into "a^sfngle structure which helps identify w^iat each 
staff member and prograin;area is taking responsibility 
fori ' ^ \ . ' ■ 

The structure also^ allows ^staffs to identify weaknesses 
in the program and fpcus resources and planning (or inser- 
vice) time toward curriculum improvement. 

* . ' . ► ' 

The followiag management structure provides one strategy, 
rt has been included -in this manual to assist those CEPDs , 
that are receiving requests for curriculum management 
assistance from^local districts. < 

The staff development implications, are that the local- 
career education coitmlttees are prepJ^red to utilfze the 
curriculum management structure to identify the strengths 
and Weaknesses of their career education program. As 
weaknesses areMdentified* loi^l conmittees and staff 
caji begin identifying strategies, resources* or inservice ^ 
'programs to improve their curriculum offerings. 




CURRICULUM MANAGEMENT: A VISUAL OVERVIEW^ 




School District Philosophy o^^ucation" 



School District 'Goals (broad-based to cover all curriculum ftreas)! 



Goal 


1 




.Goal 2 




Goal 3 




Goal 4 

L 


f 


Goa> 5 




Goal 6. 






















r' 






4 






« 





Grade Level or Department Performance OJ>jectives 



1 



Goal 1- 



Performance 
Objectives 



Performance 
Objectives 



Grade Levels 



3rd 



(OR) 



Math 




Science 





4th 



5th 



1 Goal 1 




Departments ' 





IZl 



Vocational Education 



^''Developed jointly by CEPDs 35, 36^ 47 and MDE 
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GURRICULUM MANAGEMENT STRUCTURE 



This-Curriculum Waragemenrt Structure consists of a series of worksheets whicK suggest one wa^V of ^ 
organizing curriculum. It .is based on- the local district's philosophy* of education and the T&^^T^istrict's 
set of learner goals. It is suggested that before a LEA ii ready to complete-a'curri^ulum managefiiefvt 
structure^ .it has l}^stated a philosophy and Z) established a set of learner gdals* , ' * 

, -Person(s) responsi^^e rM'he task of planning *and completing this Curriculum Management Structure ^ 
can be handled by the LEA Career Education Coordinator or curriculum specialist and the Steering Committee 
in conjunction with the local currlcul^um committee, 



Purpose : The purpose of a curriculum management structu 
at e^ch level is adequate to accomplish local school district 
curriculum areas which need change. In^irfockingi to change curr 
with the existiflg curriculum structurV-|(yithin the scho(^,^/ 

Directions, for Completing -the Sample Curricumn Management Structure* 



Is to determine if what is being dohe 
The outcome is the identiff cation of 
it is 'Important to work-cooperativety 



Activity 



Person(s) 
Responsible 



Examples 



Step 1 
Step 2 
Step 3 



Complete Part 1 of Worksheet 1: jSchool District 
Philosophy. (Approved by LEA School Board) 

Complete Part 2 of Worksheet 1: School District 
Learner Goals. (Approved by LEA School Board) 

Discuss completed Worksheet I and rest of 
Curriculum Management Structure i^ith LEA* 
Career Education or curriculum committee, 



LEA Career Education 
Coordinator 

LEA Careet* Education 
Coordinator 

LEA Coordinatdr 



See Sample Morlc^heetO 

P* 94 . , 

See- Sample Worksheets 

p. ,95 : 



§tep 4 



*Remember; 
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Make a decision awut how to divide staff to 
identify performance objectives for each 
_^d1strict learner goal: ' - ^ ' 
* - by grade level (Grade Level P.I. Matrix) 
-by department (Department P.I. Matrix) 
- combinatlon^f the two {i-e-, by grade 
level K-6 and by deparftrjent 7-1^. 

This is a sample curriculum management structuH meant only as a 
districts struggling to design thpjr own. 



LEfr Career Education 
Coomittee - " 



See' Matrix - 
See Matrix - 
pp, 96 & 97 



Optiort^A 
Option B 



poiatB^ ^^paftur^ for local school 
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Activity 



*^e>son(s) 
Responsible 



Examples 



Step 5 



Step 6 



Step 7 
S'tep 8 



Step 9 



Look at the suggested matrices and worksheets and^ 
revise or adapt these to reflect*local school 
district circumstances- 



Devise a strategy for completing the Worksheets 
(on^ for each box on the matrix)- Possible 
strategies to^be utilized; 



LEA Cfareer Education 
Coimiittee 



a workshop or inservice d^ 
several staff planning, periods 
a Cur^^Cul^Jm^ Hanagerrent Structure 
Night s^nsored by the school board. 



Complete one Worksheet for each box on the 
Matrix. 

As e'ach^^orksheet is completed by st^iffi 
a checlt ts made in the appropriate box on 
tire appropriate jnatrix. 

Tfiose boxes in the, matrix -not checked 
indicate where ctlrriculum Hevelopment * 
is needed.' Plan is devised for develop- . 
*ing ciirriculum Jn those areas. 



See Matrix - Option A 
See Matrix iJ)ption B 
and Worksheets 
pp- 94^101 ^ 

See Worksheet for 
ffetrix ^ Option A . 
and Worksheet for . 
Matrix - Option 8 ' 
and 

see completed Sample 
Worksheets 



LEA Teachers" and 
Counselors 

LEA Coordinator 



LEA Career Education 
Committee 




1 



Opon completing this Curriculum Management $tructure» there may be some qjjpstions raised for the LEA 
Career Education Coraijittee tor deal with: , ^ . - / 

t) ..Do the material resources in the school relate to school ^fistrict goals and afd staff 'in 
\ meeting their objectives? . - 

2) ^xDo the gradgation requi rements reflect dij&xrict g^als and objectives?. 

3) Doe^r the district need a more relevant set of exit competencies for students? ^ 

4) . Is the district tnaking use of its community resources? . ^ 

* ^ ' \ r ■ t 

Ajiext stage of curriculan management would be, to utilize the concept and skills of infusion to identify 
how district goals can be incorporated into each subject matter/department area and to examine hqw.two or more 
goals may be <!elivered together. ' . ^ ' . 

317.' : ^- 
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Part 1 



WORKSHEET 1 



CURRICIJlUM ^AGEMENT STRUCTURE: AN EXAMPLE 



School District Philosophy * , . ^ 
{approved by LEA school board w/cooperation of department heads') : 




• 


4 








/ 

V 


* 

'V 


Part\ . 




* 
















Sc 
(a 


tiool District Learner Goals 
[)proved by LEA school board) 








'I. 

> 


11. 

* 


III. 


IV. 




VI. ■ • 


VH. 

/ 


VIII. 

r 



T 



T 



Department or Grade* Level Perfomance IndiCj^ot' Matrices 
(completed by means pf staff developed/worksheets) 

'■ 7^ ■ 
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HORKSHEET 1 

CURRICULUM MANAGEMENT STRUCTURE: AN EXAMPLE 



Part 1 



School Distr.ict Philosophy ^ ' 
{approved by LEA schtjol board w/cooperat1on of departmeot heads) 



/ 



The Board of Educatiorjj^ the 
tern is to 



_ School District recognized that the major role of our school sys- 

prepare our students to become contributing members of our changing society- We tieHeve that:. 



evecy individual has worth and dtgnity; he or she is unique and learns in relation to his or her unique- 
^ il®^^ has the right to educational opportunity in order to reach his or her potential, 

oQr school, program should maintain a practical balance between the development of Individual' capabilities 
.-and the acquisition of skills and values necessary to successful living with others, 
Our aim is to provide, within the limfts of a sound fiscal program, the best educational and. enrichment opportun- 
ities for both children and adults in accordance with the felt needs of the corranunity. 



School District Learner Goals' 
/ f - (approved by lEA school board) 


To acquire 
ability to 
perfom 
mathmatl cal 
operations. > 


To acquire 
the ability to 
comprehend and 
communicate 
ideas through ^ 
reading and ^ 
writirtg- 


T</a<Sqi)ire 
knowledge 
aboift person* 
al character- 
istics and 
value human 
d1 fferences. 


IV, ^ 

To acquire 
and apply 
Interpersonal 
skills. 

> 


To be able 
to identify^? 
variety of \ 
life-career 
roles and * 
settings. 

• 


VI- 

To acquire 
economic 
understanding 
and apply 
consumer 
skills. 


VII. 

To a*cqu1re 
decision 
making skills 


VI^. 

^ To acquire 
aod apply 
employabilit> 
and personal 
planning 
skills, ' 





: : 7 

Department or Grade Level Perfomance Indicator Matrices 
(completed by mejans of staff developed worksheets) 
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(A check In each box indicates a 
i?orksheet has been completed by 
_staff for t;hat box.) 



MATRIX - OPTION a 



GRADE LEVa PERFORMANCE INDICATORS MATRIX' 



Goal 
- I 



Goal 
II 



Goal 
HI 



Goal 
IV 



Goal 

V , 



Goal 
VI 



Goal 
VII 



Goal 
VIII 



'J 



K 
'l 
2 
3 
4 
5 
6 
7 

% 

9 
10 



lO 11 



12 

Guidance 
Staff 























f 


1 




< 











































> 






- 






































t 














• 

* 




















f 
















r 








J 




— r 


/ 


















f 




f 
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(A Check in each box indicates* 
a worksheet has been completed 
by staff for tWat box. ) 



MATRIX - OPTIOH B 



■ DEPARTMEHT PERFORMANCE INDICATORS MATRIX 



bepartment 
Staff 



Goal 
I 



Goal 
11^ 



Goal 
III 



Goal 
IV 



Goal 
V 



Goal 
VI 



Goal 
\?II 



Goal 
VIII 



Guidance 

Math 
K-3 



4-6 
7-9 

10-12 

Science 
K-3 - 

4-6 

7-9 

10-12 
English , 

Reading 

Language 
Arts 

History 

Social 
Studies 

.Voc. €d. 

Fine Arts 
Art, Music, Drama 

P.E. 

Library-Media ^ 





















, ^ f 














* 
















It «- 






























• 






^— 






















* 






J. 







































































4 






— :r / ^ 












* 


/ / ^ 














































i 








f 






f 

i ' 






• 

i 




> • 








i — 

• 
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WORKSHEET FOR • 
MATRIX - OPTION A 



WORKSHEET FdS COMPLETlTiG THE GRADE LEVEL PERFORMANCE INDICATOR MATRIX * 



ffrade Level' 



District 



Goal 



Performance Indicator{s) 



Activities 



(Staff may sel^ to skip, this step and 
go directly froffeach goal to identifying, 
activities which he^ accomplish that . 
goaK At a later time they may come back 
to add performance 
as a means of artici 
what e&ch student can 
level in'^^terms of this goal',) 






*Note: The curricylum.worksheet of-career guidai^e planning sheet presented in the Career 
Educat'ion. Workshop Package mayfbe substitutfed for the worksheets preaepted hace. ' 



ID 
ID 



' WORKSHEET -fCik , 
MATRIX - OPTION A 




WORKSHEET FOR COMPLETING THE GRADE LEVEL PERFORMANCE INDICATOR MATRIX 
Grade Lev^ f , 1st Grade * 



District Goal 

i f 3 ■ 

To acquire 
knowledge about' 
personaV 
characteristics 
and value humarn 
differences. 
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Performance Indicator(s) 



• 1 



For the Individual to list five- things he 
or she Is interested in. 



For^the individual to list five thi^igS fje 
or" she is not intereste^;^ in. " 



Forgthe individu^ to interview a person 
forHhe purpose of identifying thre^ 
things that persoft iS interested in. . 



A. 



For the individual to identify 
thai! makes he or she happy and 
that makes he or she sad. 




things 
things 



Activities 



Class: 



Di:scuss meaning of {at^rests. Complete 
^*tty Interests*' worksheet. See Ideas 
for Activiti$§» Self Awareness»*K'3» , 
#10. .V ■ . 

^ Discuss similarities and differences in 
ai)ilities ahd' Interests. * 



Class : 



V 



Discuss interview technique^; Brain- 
storm list of questions to ask during 
y interview. Interview teacher for 
practice. Interview selectec^eerson. 
Report back to clajs about- inte?yiew 
and findings," / 



class: 



Discuss hapjiy* sad^ self concept. 
Draw stick figure\of Ms. Happy Self - ^ 
Concept and" Ms. Sid Self .Concept* 
List things which cause happinesis ajrid* 
sadness. Discuss causes and the 
behayiors they leaci to.- - \ 



\ 
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WORKSHEET FOR. COMPLETING THE DEPARTMENT- PERFdRMANCE INDICATOR 



pepartment_ 



Level 



t 



Performance lRdicator{s) , 




WORKSHEET FOR 
MATRIX - OPTION & 



Actlviti es 



Dfstrlct Goal 



_P.I. 



P.I. 



•P.I. 



.P.I. 



331 



332 



WORKSHEET\FOR COMPLETING THE DEPARTMENT PERFORMANCE INDICATOR MATRIX 
Departnient English Level K-3 



WORKSHEET FOR 
MATRIX - OPTION B 



District Goal 

# 4 ' 

To acquire and 
apply interpersonal 
skills. 
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Performance Iadicator(s)jt;,^'^ ^"t^ 



Activities 



Kindergarten p. I, 

For the individual to list three specific 
activities thatinvolve helping others. 



jst 'Grade P.I. 

For the individual to identify four 
situations in which he or sHfe both 
listens and responds. 



i, 



2>jd Grade P.I. 

ForSjfe individual tb list four non- 
verbal ways to respond. 



3rd Grade P,I. 

For the individual to identify three 
situations in which he or she has 
initiated conversation. 



Discuss helping others. Set up an assembly 
line for making birthday 'cards. Discuss 
how -each step is dependent on the one 
before.and after. Make a class. list of how 
students help others. 

Over.^Tieriod of a week* haVe each studei^ 
keeR a diary of times he or she listens 
and responds. Discuss similarities and 
differences of individual diaries. Have 
each student observe and keep an anecdotal 
record on another^^stuient (times student 
listens and tjifieshe or she responds*) 
Have^^udeats reverse observer and observed 
roles and (i^scuss records taken. ' 

Discuss non-verbal conAunication. List 
ways of responding non-verbally. Have 
students write wHat eacih way 'listed means 
to him or her. Discuss simtlaglties and 
differences of group results:^|^ 

Discuss initiating behavior and how to 
initiate a conversation. Have cUss form 
dyads. Have each dyad choose anMntervlew 
topic and practice interviewing each other. 
Each student .identifies and interviews 
three pers^ons not in the class and reports 
results ana feelings about initiating a 
conversati2?n. * ' 
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Cbfnponents 
of *^ career 
education 
program. 



select 
one or 
two 



how to ' 
selept ^ 
a strategy 




Giverf the results of a curriculum management structure; 
a local school district can beginMooking at program areas ^ 
to determine if ^d where changes should b6 mads^ 

The following is a list of Ip^bgram components, all of 
which can enhance a career education program, 

1. Instruction (Infusion) _ * 

2. Career Exploration * ' ,^ 
^ 3. Career Guidance 

4. Occupational JiTTormation System 
5- Placement ^3 ^ ' ■ 

* ■ 6. Resources {uOtiuiercial and Comtwnity) 

of these strategies can be utilized ta help studehts 
career education outcome?T * ^ , 

Each process requires staff development and a great deal > 
of planning time* Therefore, LEA cotiuilttees and coordinators; 
should focus on just one (or at the most, two) sti^ategles at 
a tijne. This will provide those members of th6 staff who 
are participating in the planning and modifying of the 
strategy the attei^tioD and help they will need to succeed. 

These strategies are not sequential; one does not have 
to lio infusion before career exploration, etc- Neither are 
they seperate— a career exploration unit may berimplfemented 
as part of the instruction program. The components are 
discussed*separately 'only for the purpose of clarity and 
amplification. , ' ^ ^ ^ 

To choose which strategy to develop or modify, an LEA 
may refer tor 

1} Its Program Assessment (Step 2. of this "planning process} 

/ 2) its Curriculum Management Structure (1,e., if the 
curriculum weaknesses were jn district goals that 
dealt with career planning and eniployablllty 'skills, * 
perhaps the LEA should consider initiating a place- 
ment^program) ^ ' , 

3) ^ a staff assessment - Is th^re a group which is enthu- 
siastic and has asjced for help In Improving their 
program? (i-e. » if the Junior High staff Is excited 
ancfwould llke'^to Initiate something new, the LEA ^ 
Coordinator and Committee may'assjst them In getting 
a car^r exploration program started. - 
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The ranainder of this section will take each strategy and 
, '^discuss it in terms of: 

- what it is 

^ - how it can help 

- where you can get inore information. 

Instruction , The core of the school program* as it exists and as it' 

is envisioned, is the instructional program. The major 
anphasis of'^the existing instructional' prograin is career 
preparation"(math» reading, science* industrial arts» etc.). 
As educators begin looking at career development as a 
critical paet of the school curriculum, it becomes apparent 
that the instructional program possesses considerable poten- 
tial for aiding in the deliverjfcff this content. 



S9hool districts are being encouraged to take actions 
necessary to' insure that their instructional programs be- 
come effective delivery systems for both career prep^iration 
and career, development content. One'technique which is 
being experimented with to accomplish this is called the . 
infusion process. 

Infusion This process places the teacher in the role of curriculum* 

process developer. It involves* for example* taking a* subjfect like 

.measurement and havihg a carpenter come inta the classroom 
and explain how he or she uses ipeasurement in family and 
leisure roles as v^ell as on the ^ob. He or she may also 
demonstrate'measuring itans and» in the process, actually 
' teach a math lesson on measurement. In this way* measure** 

ment begins to take'on meaning fpr the student. 

The infusion process can assist an instructional program 

by: 

\ - making the subject matter more interesting* and 

relating skills to real Iffie situations. 

' Key factors in the successful implementation of this pro- 

cess are^the quality of the inservice program designed to do 
it and the quality and quantity of resources available to 
teachers asthey learn and appl^ infusion skills. 

Materials which have been developed to assist educators 
in learning and applying the infusion process are; 

1. "Career Education Workshop Implementor Handbook," 

an inservice design for learning how to do infusion. 

2. "Ideas for Activities; instruction," a collection 
. ' * of ideas which illustrate how to infuse career 

development into the existing curriculum. 
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3- "Careeis> Education Resource Guide'' an analysis of 
comnercial materials IJi terms of, their appropriate- 
ness and usefulness. 

4- "Career iducation/Speclal Education MahuaV (being 
field tested) is a workshop designed for special 
education teachers interested In utilizing the 
infusion process in their instruction. It also 
contains support materials (Ideas for Activities) 

, for use In applying the infusion process. It'wIU 
be available in the future. 

. Career Exploration Is a vehicle which enables teachers 
and counselors to help students gain insight into the rela- 
tionship b9||^n the knowledge and skills they study and 
the knowled^^and skflls/'requlred for their intended present 
and future life roles, . 

It may occur as part of regujar, existing classes, as new 
and special ized courses » or a conibind^n of both. It gives 
students an opportunity to carry their exploration of various 
life roles out of the classroom ifito the comnunity. 



Career exploration is also a means of taking advantage 
of the vast reservoir of comnunlty resources which should 
play a part in the education of our youth. For too long 
the potential of nriost of the comnunity has been 1gno^CT or 
^forgotten. — ^ 

Materials ha^e been and ^re being developed to assist 
educators in developing and Initiating an exploration program 

1. Exploration Guide, Section V of the "Handbook for 
Implementation*' explains how to plan and implement 
an exploration prograipv 

2. An inservice packW^for^exploration Is being 
developed. ^...>^ 

3- Identifying, and Utilizing pcxnmunlty Resources, is. an 
optional module In the "Career Education Workshop 
Implementor Handbook." 
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Career 
Guidance 



4. "Career Education Resource Guide" describes materials 
which would be appropriate for^^use in an exploration 
program- 

Career development content is being recognized as the 
basis for a career guidanee program. To expand the guidance 
activities presently found in the school Into a career 
guidance program which reaches ^all students, role changes 
are required. Counselors will become more effective in 
delivering career development outcomes by working directly 
with groups of students and to impact^student outcomes in- 
directly by working with teachers, parents and conmunity persons, 

New strategics and programs which are likely to become 
a pan of the school curriculum will rely on the development 
of a team of teachers and -counselors. Two programs which 
Would benefit from this team responsibility are a career 
exploration program and a placement and follow-up program- 
Both of these programs involve cdllfiiuriity involvement and 
coordination of resources, and will depend on the cooper- 
dative efforts of counselors and teachers. 

As counselors begin designing career guidance program 
and specifying student outcomes for their program, admin- - 
istrators and teachers must support and facilitate this 
change. As counselors are rapidly learning, change is 
impossible without adminjstrative support. 

Counselors are ^Iso realizing that aspects of their role 
in career gu,idance (i.e., working with groups of students^ 
facilitating value clarification, helping students learn a 
decision making and planning model) will require staff 
development, ' * 

Materials are rapidly beconflng available which will assist 
counselors in establishing a career guidance program; 



"A Process Guide for Career Guidance*' is being pilot 

-^ested^nd wjill be available in future. 
This guide contains suggestions and supporting mater- 
ials for counselors trying to assess their roles and 

^esigri career guidance programs- 

''Ideas for Activities: Guidance" Is a collection of 

ideas for a facilitator (counselor or teacher) to 

use In helping students achieve career development 

outcomes. " - ■ - ^ - ■- . 

"Expanding the Cooperative Efforts Between Counselors' 
and Teachers" is an optional modul? in the Career 
Education Workshop Implementor Handbook.* 
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• ; 4, Infusion for Counselprs is Module 2 of the "Career 

Education Implementor Handbook" and describes how 
couapelors can develop their activities around ^ 
carter development outcdmes. 

AIR (American lnstitutes of Research) Isr developing 
a series of career guidance skill building modules 
which wil] be' available in the future. 

Occupational TheJif^in goal of an occupational information systerti is 

Information to develop) and maintain accurate, current and comprehensive 

System occupation infpmation for dissemination to institutions . 

^nd organizations whoseVesponsibility it is to ineet the 
caree** development needs^^of students. 

'i ^ ** ^ 

An occupational information systan is a basic component 
of an exploration, career guidance and placement program.' 
Michigan is fortunate to have several occupational infor- 
mation delivery systems, ranging in sophistication from 
a microfiche-based occupational information retrieval 
system to computer. Some of these existing sj/stems are: 

. 

1. VIEW (Vital Information for Education and Wot*k),is 
fCurrently operating in a majority of Michigan's' , 



Ajublic secondary schools and community colleges. 
It is a career information, system which utilizes^ 
tJhe medium of microfiche. Its major cwnponents 



aT 



- occupational^Of^^ 

- educatW^rrand training-information . 

- cross-reference Indexes " ' ^ . 

- suggestions for implementation 

- sound filmstrip 

- an Exploration Handbook 

- inservice program - • ' 
' . - micriiiiiB^ader or reader-print^ 

- newsletter^ ^ 

2. ICPD (Instant Career Program Directory) uses a WATS* 
line delivery system to convey accurate^d current 
. enrollment information" on post-secojidayy' pt;5grams. 
The major components are 




WATS line system 
program directory 

daily log , \ 

program infonnation report 
advisory committee 
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There are three basic components of a good occuf^ational 
system: information development, information delivery* and^ 
an organizational structure to accoinplish the delivery of 
the information. By design, these systems make provisions 
for students to: 

. f . / > 

' - expand their self-awarenes^*^^___^^^ 

- identify personal values 7"^—=^^^^^ 

- expand their awareness of rne world of worRi' 
training and eduqati'on 

* draw upon personal values in considering careers 

- increase the number of desirable and realistic 

* alternltives 

* .take, advantage ijf guidance and counseling, 
assistance 

^ - learn techni-ques of narrowing to identify 

suitable careers 
^ develgaand refine decision-making skills 

- plan WJ prepare for career entry 

- develop short and Jong-range placement stit^tegies 

a result of the Occupational Information System grant 
to the Michigan Department of Education, the following matec*- 
ials are b'eing developed to assist local schools^n estab-. 
lishing a cf^re^r information/system: 

1.^ An Overview document on occupational^ information 
systems- to be included as part of Section V, ' , 
"Handbook for Implementation." 

^ 2. Upclated, accurate. occupational information* \ 

\ \ . . . ^ 

3. At inservice p^ackage for stiff designated with the, 

^ responsibility of establishing a career information 

system* 

* * 

For more information on^VIEW, ICPD or MOIS," cont&ct; 

MOrs Director ^ 
Box 928 - Vocational-Technical Education 
Lansing, MI 48904 - 
(517) 373-0815 



Placement 
follow-up 



Without a successful effort to help individuals prepare 
fpif*<and effect a transitioR-from school to- the*noh-school 
community, much of the prior, effort may go unused. Placement 
progiT'ams have ai their purpose to prepare students^fjar and 
assist them J n making the transition from schort to non- - 
school life. ^ ■ ■ ■ , , 

• * ' ■ ' 

An effi.cient arid effective placement program will help 
the school cireate a more meaningful environment for students 
and staff' through; 

- building identification with student career 9^^^^* 
-^strengthening ties betweehv^§iJfation and careeV goals 

- providing information on curriculum (Strength^ and 
weaknesses " 




- bridging the ga^ between school and 6ntplojanent or* 
further educatTOn ' - ' 

- helping in cflreer decision-making and career planning- 

Recent pilot' placement projects operating in* comprehen- 
siye*high, schools, area vocational, centers and community* 
colleges have^demonstr^ted that School-based, programs>t^1ch - 
syst^$[)1atica^ly■ foc^ on placement can effectively help 
students f1n(l.and enter aduU work roles. _ \ 

presently exist and others are being developed 
whKSh will .assist schools in designing a placement' program: 

U/Macement Guide in Section V, **Handbook for Iniplemeh- 
,tation" identifieSfthe basic components of a place-; < 
^ ment program and describes how to design one* J 

^__*.J Plans for developin9 a training pac^fe^e for ^plac^feht 
personnel are. being cxjnsid^red and, If fufro^ become 
^ Available/ such a package wc^ld be developed* 



For further information, contact; 



1 



pVacement Consultant . 

Box 928 - Vocational-Technical Education 

Lansing, MI 48904* @ 



Resources; 
Coi^unlty ' 
.and A 
Commercial 



3? 



Coirnierolally produced books, kits, packages /etc\ can 
add to an instructional^ -career guidance, careetM^formatlon,^ 
exploration, or plaqement program. What educators need is ^ 
some way to evaluate the tremendbus amount of. commercially . 
produced ma terlials^ now on the'market: The Career-Educ^tlTon 
Resource Guide^ w^s developed for the purpose of having . ^ 
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teachers and counselovs "evaluate resource^as to their 
appropriateness, and effectiveness; those which were 
considejrfed good or excellent by thfe^ teachers and counselors 
were then categorized under the career development compon- 
ents (self awarejiess, career awarenes^s, decision-rnaking, 
and career planning and placement). Tjiis^guide h<ft been 
disseminated one to every school in Michigan. 




A career resource center is one outstanding wa^o 
organize career respurces.. This center can house occupa- 
tional \infonnation systems, exploration kits or units> a 
community resource file, etc, and can become a truly active 
center offering student interest testing > exploration 
experiences, guidance and placement services. 

Ap intffal step toward establishing a career resource 
centej^fuld be to plan and conduct. a district and/or 
&u11<™Br6source inventory. 



^ Fo^more information abolt establisliing a career resource 
center contact: * • 

Care^ Development Unit 
HDE 4 
. Bo)^ 928 ^ 
Lansing, HI * 48904 
(517) 373-3370 



Conmunity resources are an integral part of the instruc- 
tionajjprogram in career education, the exploration program, 
the guidance program^ and the placement program. Another 
Uiwy to utijixe the community in the development of a 
career education program is to involve them on adv^ispry 
cdamittees. In order to make effective use of an advisory 
committeja, the local sjchool district should develop ja plan 
wMch includes a purpo'se and goals and objectives for, the 
cpmmittee. 

One goal of an advisor;^ committee eould ISe to plan and 
conduct a community rtesource survey. Community , resources 
could be identified to; 

- participate ^ resource persons in the classroom 
7 volunteer as cTassroom aids ^ 

- staff the career resource center 
* be, posstble field trip sites 

- help organize exploration experiences \ " 

- identify job openings 

- help plan and 'implement' class projects 
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* Community resources are ofobably the most untisera resource 
of our educational system tjefday. General' Motors Jthe U,S, 
Chamber of Commerce rHi^eH^ichigan Ghambec af Commerce and' / 
many other-organizations are wi ting position papers on 
career education and are beginning to get involved With the 
education of students. As educators, we must think of ways 
to use these resources and facilitate this involvement. 

Several techniques have been utilized to identif|y cotmiun- 
ity resources, A survey questionnaire. distributed 
community persons, representatives of busiaess, professionals', 
labor, and industry has produced favoratole results, \onowing 
are examples of Yorms which have been,.used, ^ 



Example 1* 
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Consumers 
4000 Clay: 



Power Company 
, MI 



Phone; 



Director of 
Speaker Bureau 



wk 



call 



6-12 



* Adapted from work done in CEPD 32 
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Example 2 



^ ' ./ ■ Cluster: 
AGBICULTURE-NATURAL RESOURCES* 



Contact Person and/or 
Organization and Address 



Resource(s) Available 



■Classroom 
Speaker 
and Group 
Size 



Fifeld 

Observation 
and GroU|> 
J^jze 



Mrs.. i_ 

949 Chesterfield. Rd. 



Phone: 



_,MI 



.Demonstrates growth ctf 
seeds and bulbs 1n a 
greenhouse, ^ 
Appr'opriate grades lr3 



Yer*>-90 



* ^pted frm work done in CEPD 39 




Yes 90 



Materials which will assist in organizing comi]|bn1fy re- 
sources are: , ' ^ 

Iv Identifying and Utilizing Coitmunlty Resources, an 
optional module In the "Career Education Workshop 
Imp^leme^ntor Handbook./! 

2. A Guide for Effective Use of Advisory Cprfmlttees, 

Another-; type .of resource is'faclllty utilization. A 
docurfient title'd '!Gu,fdel+nes for Planning Career/ -Education 
Facilities" Ts befrjg developed as a part of tM Han'dbooJi ■ 
for^Mjlententation arid will soon be available. J For. more 
infornfeition contactj '■. • *. 



Office of Career Educ^itlon. . ' 
'Box 420 . , ; , \ . 

Mix;higan Department of Education 
Lansing, MI 48^02 ■ - 
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EvahiatiTig 

Career 

Education 

Progrdhi 



Why 

Evaluate 



As the CEPD becomes fajniHar with and assists local schbol- 
distnct9*^n identifying strategies and modifying programs 
ther^ is a concurreat process wh\ch should be initiated— 
the process of evaluation- * - 

. Evaluation is a necessary canpon6nt of career education 
prbgramning. It is, a. continuous |>rocess which provi-des * 
evidence enabling t;he education system to make rational and 
meaningful decisions aboiiit curriculum and program offerings. 

Evaluation is defined *s a process of. identifying , 
collecting, analyzing and interpreting information for the 
purpose of making decisiong . 

Educational evaluation has four major purposes: ^ 

- to determine whether or not established objectives were , 
^ achieved * * ■ * 

- to detenmne why* objectives were achieved or not 
achieved . 

- to provide cos^t analysi/data that will enable educators 
to compare the efficiency of alternative educatjona^ 
strategies ^ . ' 

- to provide recommendations to admiaistrators and 
faculty regarding modification , expansions or contin^ 
uation of;objectives or strategies » 

. The key to effective evaluation is the statement of 
objectives--the expected or desired outcomes to be achieved. 
The clearly stated objective should include at least the 
following points: 

speci^kaiuiijL^^ that will perform 



specification of the perfonnance or behavior that 
will be demonstrated ' * * ' ■ 

^» 

specification of the level of accanplishment that 
will be accepted' as evidence of performance 



Product* \^ Product evaloatibh measures the attainm^t of student 

evaluation ^^^^ ot^tcomes can form the^"^basts fo/ process evaluation. If a 
■ * stjideht can perform, according to the objectives established 

for-a program, 1;he process, ^y Which the^stude/it acquired 

the. ability. can be assumed effective. 



Key to 
Effecti ve 
Evaluation 



Mo ^ 
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Therefore if the student h^s only partially mastered the 
?tated objectives, tlie process used to delfver the outcomes 
should be'examVied and per'haps altered. 

Process Process evaluation measOres the relative effectiveness 

evaluation of the' methods or procedures used to reach identified out- 

comes. For example, one may us^ individual counseling, 
small group instruction or prograimted learning approaches 
'to teach individuals decision making skills. The aim of 
, process" evaluation is to measure which of these methods is- 
most effectfve in IneetlJigLidentified, outcomes- - 



The 

LeveH 



CEPD 
Level 



There are two levels of evaluation a CEPO should address. 
The first is evaluating its own program at the CEPD level. 
The second is assisting local school districts in evalua- 
ing their programs. This chapter will present some general 
approaches to both^levels of evaluation. 

A CEPD should design a p?an to evaluate the objectives 
of its Annual CEPD.'Plan, which may include: 



CEPD 

Evaluation 



coordination of local^school district prograimting. 
•(planning, ^^[^leftjenting- and .evaluating) 

coordination of local , school district staff development 
programs, ' " " , 

- coordination of promotional campaigns 

At the CEPD_lrfvel, the slaff should asses:s annually the 
objectives specified on its'taregr education plan'. An 
example ot a CEPD objective is; ' . ' ' 



Objective 1 



Acti\?i*t3ev' 



ftf. 




The CEPD shall conduct a promotional pro- 
'^iram to encourage school and cpimtunlty 
parti cipatlon In career education activities. 

""cohdujct a carefer education "kick-off" . 
. workshop / 

- report monthly progress in a newsletter 
to local distl^cjts 

* develop and*disse(hinate career education 
materials " . 

348 ^ ' 



/ 




Criteria for Success - 

- evaluation of the "kick off" workshop 

- list of participants 

- survey of perceived effectiveness of 
promotional program with target audience 

- logs of requests for materials and 
evidence X)f rfequests filled " 

* ■- 

- logs of consultant visits to locals 
upon request 



The objectives of the annual CEPD plan should reflect ttie 
CEPD functions— assisting locaV schools to plan, implement 
and evalu^Lte, develop staff and promote career education. 
These objectives should be specified in^terms of activities 
the CEPD staff will undertake and the criteria by which 
they will be judged for effectiveness- 

'C?c ' cEPDs can 'evaluate 'fcotR produ<?t (^he service =they ' 

provide) and process (the methods and techniques they use 
to coordinate local career education programs). 



Because'the CEPD is a coordinating unit, it is not 
directly responsible for student outcomes; this differen- 
tiates the CEPD's evali^tion design that of a ,local 
^ school district. ^ 

LEA / The actual planning, implementing and evaluation of 

Level programs takes place at the local level; LEA staff are" 

, . responsible for student outcomes (product) and pj;^ogram 
outcomes (process)- ■ " ■ > 

Evaluating An LEA evaltjation plan may include: 

LEA " ' ; ^ 

objectives . objectives of the annual LEA career education plan 

^2-,- goals and objectives identified as a result of the 
career education program -assessment 

3- goals and objectives (by program area) identified 
as a result of designing a curriculum management 
structure 



LEA 

Annual 

Plan 



/ 

Thejocal school district specifies objectives annually 
in Its career education plan. Examples of/ objectives are: 

- to establish^a set of learner goals^^or career education 

- to establish a set of performance objectives for career 
fectucatlon / 

- to plan and conduct Inservlce to ci^eate an awareness 
and understanding of career education 

t / 

For each objective, the lEA outline? activities it will 
conduct and specifies criteria to judge successes. 

Evaluation of these activities should, be continuous so 
modifications can be made In the. objectives or processes 
If necessary. 



LEA 

career 
educatipn 
program 
assessment 



The Career Education Program Assessment also can be used 
as an evaluation tool. After completing the program assess- 
ment periodically, the LEA selects program indicators as 
goals to be achieved before the next assessment period. 
This process belps insure progress in pursuit of goals while 
providing periodic evaluation- \ ^ 



LEA ^ . 
cut¥iculum 
management 
structure 



As a result of designing a curriculum management structure, 
the LEA identifies strong and weak program areas. An outcome 
of curriculum management is knowing who is taking. responsi- 
bility for whatt 



Evaluating 
Program 
Delivery 
Strategies 



In the previous section, several strategies were identi- 
fied as techniques for delivering career development: 

- instruction 

- career exploration 

r 

- career guidance 

- OIS 

- placement and follow-up 

Each of these program areas identified what student out- 
comes (product) it win be responsible for and specifies. ^ 
which techniques and resources will be utilized (process). 
This LEA evaluation process by program area shown ^n figure* 
B. ^ ^ 
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' 'figure B 
The Evaluation Process 



establish local district 
goals and objectives (via 
goal setting process) 



curriculum managanent structure 



^instructional 



career guidapce career exploration 



assessment and evaluation 
. tools \ X 



what you intend 
to do 



assign tasks to 
delivery components 
which ain to meet 
stated goals 



ois [-{ placement 
and 
follow-up 



r 

implement strategies 
to meet goals 

I . 



decision making 



identify> collect* ^' 
.analyze and interpret 
information to' deter- 
mine if goals were 
mel: 



recommend changes 
1 n goals and/or 
strategies 
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Instructional 

prograjn 

evaluation 



As the diagran indiwtes, each program specifies 
which goals and objectives it will take responsibility for. 
Therefor^, the persons involved can evaluate how well the 
program'accomplished what it set out to do. 

Instructional program evaluation is based on stated goals 
and objectives. 'The product is the student outcome. It is 
a measure of whether or not the student achieved the goal 
and to what degree. 

All instructional programs. should have identified goals 
and objectives which are stated in measurable slujdent out- 
comes. 

Any lesson plan or other instructional guide, regardless 
. of form, should include evaluation. ^One suggested approach 
is the cw^jfTculum woHsheet. The following example is an 
abbreviated curriculum worksheet. The purpose of this work- 
sheet is to assist teachers In specifying objectives for 
instruction and a plan for^ evaluating that instruction. 

Curriculum worksheets should address themselves to the 



range of proficiency. For those who cannot, the teacher 



number of students 




can adopt remedial approaclies. 





V 



S'oO 



Currieulam Worksheet 
^ ^ (anort forra) 

goal statement 



subject matter learner outcomes 

r * 


career development learner outcomes 




* 


y career education perfontiance ob.iective ^ 


• * 

V 


implementation steps 


resources 


> 

* 

4 


r ' 



evaluation 

r * <t 



* 



ca reer 
exploration 
program 
evaluation 



career 
glTldante 
program 
evaluation 



The product evaluation of career exploration Is the 
measurement of student outcomes.for each career explora- 
tion unit of activity* The process evaluation concerns 
' itself with the procedure or technique used to deliver 
expena^ces to the students (i.e., resource persons* sim- 
ulation, role playing). As witlr.all program areas> the 
evaluation depends entirely upon the clear statement of 
measurable student outcomes and a plan for evaluating 
whether or not the outcomes were attained. 

In actordance with the evaluation model (figure B) 
career guidance evaluation begins with the clear state- 
ment of goals and objectives. 

Once they have been Identified, the guidance and 
counseling staff can be'gin specifying techniques, acti- 
vities, resources and target groups. ' 

One fonnat for the statement of^^goals, learner outconj^s, 
an Implementation schedule and evaluation Is supplement R, 
\ the Career Guidance Planning Sheet* 

Supplements S, T, and U are data collection forms. 
When complete they provide the raw material for evaluating 
process and .product outcomes. 

■ Supplemerft S Is a student evaluation form-- . 



Supplement T is a summary of student evaluations* 

. Supppema5t U is a summary of student and facilitator 
evald^Mons* It also asks th^ facflltator to specify: 

^ho Ihe evaluation results witl^be commynicated to 

id^hat use wVll be made of theTjSata* 



V 



These Supplements are* of^-fered as examples- Users are 
encour-aged to identify other evaluatlofi instruments and 
jCools which may prove more effective or better suited 
to the'tr delivery pr*agrams- 
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occupational 
information 
system 
evaluation 



placement 
and 

l^ollow-up 
evaluation 



An occupational information system is a component of 
the instruction, career guidance, career exploration* and 
placement and follow-up^programs. 

As such it provides the user with current* valid infor- . 
mation on occupations and post-secondary training programs.. 
This information is most effective when used by students in 
making decisions. 

An occupational information system can be evaluated on 
two levels. 

1) process evaluation involves collecting the following 
data: 

- Is the infonnation accessible. to the instruc- 
tional, exploration, guidance and placement 
programs? 

- Do the students know how to use^the system? * 

- Do teachers and counselors knov/ how to use the 
system? 

- Is,,the information accurate and currertt? 

- Is it used? 

2) product evaluation involves collecting data on the 
skill and knowledge gains of students using the 
system. /The skills and knowledges delivered by arv 
occupational information system would include / 
career development performance measures in the 
areas of; 

career awa^ness 

- decision making 

- career planning ^ 

The evaluation design of the occupational information 
system is based on the ot)^ectives (desired student perfor- 
mances) specified before the student uses the syston. 

As career. education programs are estajjlishe^l, the place- 
ment of graduates from careef education systems will receive 
mre .attention* v 

\ 

Evaluating the effectiveness of placement and foUow-up 
, programs basically should address the following questions; 



If Do student populations need placement and follow-up 
services? 
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* 2. Is there adequate staff to provide placement and 
follow-up services? 

3. Is there adequate staff preparation fordoing 
« * placement? 

' 4. Are there adequate resources for placement and 
follow-up? 

5- Are placement activities comprehensive and effect^e? 

6t What ,are, the results of the activities? 

In approaching the last item in the above list» the 
single most important Item, the effectiveness of placement 
activities must be evalijated on the basis ^of results, 

One tool which can assisinn the evaluation of th^ 
placement proc«s is pUe^ent monitoring. This mo^nitorijng 
can be the* basis of evaluating not only the results* but 
the process used to achieve those results. 

The first five items on the above 1ist,.are,the placement 
planning process steps. The sixth item ir^flates to planning 
for evaluation of the procfuct. As with all evaluations* ' 
the product is the primary basis for evaluating\the process. 
In evaluating the placement results* the followingL;infor- 
mation should be considered: 

the stjKlents ^^ved 

— employer contacts made 

— referrals made 

— placements made 

—placement openings not filled and the reasons why 

— types of placements made 
success of. placements 

— conditions of labor market 

The collection of these data alone is not an evaluation. 
The Placement Guifle in Section V of the Handbook for Imple- 
mentation contairfs two models of placement programs* One 
for a school-based program* the other for coordination of 
local and area placement activities.. 



Because the placfement activities of different education- 
al programs vary greatlyVthey^hoald be evaluated in term? 
0/ these modUs father thart In cotnpartson to other ;placefuent 
jprogr^ms. * * , ^ ^ - \ 

The Michigan^model then incorgorates the collection of 
data into an evafuation ^esigj^^ . ^ 



Michigan ^ 
placement 
evaluation 
model 



objective 

1/ 

If 

process. 



persons responsible 



evaluate 
placement 



placement 
acjvisory-^ 
commi ttee 



placemenjt 
staff 



2. evaluate 
i)lace5i^t ^ 
^ program' , 




"A 



chool board 



superintendent 



I 



building 
administrators 



c/ 



activities 

— 7 ' 



a.* analyze ?nd 
■ evaluate fol W- I 
J up'data in tennS^^ 
of placement' 
J effectiveness 

b* prepare re- « 
quired reports \ 
w1th,approp- 
riate data, > 
^valuation! ^ 
abd recomnend- 
ations for mod- . 
i fii;ations 



a, receive required 
reports 

b, assesfi effect- 
iveness of * ' 
placement 
program J , 

c, approve approp- 
<^riate recoirraen- 

deftions -for 
modification . 




J 



3- modffy^ 
^TacemetSi' 
. pfograo) - 



placement 
advisory 
coimi ttee 




a, f-ede^ign program 
components in 
-accordance with , . 
approved - i 
medifications / 






plftcement 




staff 




b, implement ' 

modifications - < 







staff 

development 
evaluation 



other 

evaluation 

tools 



standardized 
instruments 



.• ? J. - . 

**Staff development is an integral ,part of the instruc- 
tional* guidance, exploration," OIS> placement and follow- 
up programs. 

Staff development evaluation will be discussed in detail 
iiT chapter III. 

Each program area discussed is evaluated on th\ basis of 
^identified ^i}] dhd knowledge student outcomes. 



^0 



There are seVeral tools, other than those already cov* 
eredf, which can be used to evaluate student outcomes; 

- standandized instruments 



- critericrn referenced tests 
• mastery tests 

A standardized test generally includes broad-based Items. 
Therefore, the user of, such a test. shouJfl interpret only 
thosfi^Jems that pertain to the^program-^irea being* eval- 
uated. 

Some standardized instruments which measure aptitudes, 
occupational aw5fK§pess> and Individual career development 



are: 



1) .the Assessment for Career Development, by the 
American-College Testing Program and marketed by 
Houghton-Hifflih Company 

* *■ 

2) the Armed Services Vocational Aptitude Battery 

3) Vocational Planning inventory (Vpl), by Science 

, Research Associates ' ■ 

4) Career Maturity Inventory by John Crites 
ys) Differential Aptitude Tests (DAT) 

General Aptitude Test Battery (GATB) 
7) Flanagan Aptftude Battery 

The following &re frequently used interest surveys: 
X) Strong Vocational Interest Blank (SVIB) 
Ohio Vocational^Jnterest Survey (OTisk , 
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criterion 

referenced 

tests 



^mastery 
tests 



Using 

Evaluation 
'Results 



Reporting 
results 



Reporting 
formats 



3) Kuder Preference Survey, fom pD ^ 

4) Self-Directed SearcH by John Holland ^ 

5) Hall Occupational Orientation Inventory (HOCI) 

6) California Occupational Interest Survey 

7) Interes-t Checklist by. the U.S. Department of Labon 

Information on these and other tests can^be found In Buros' 
"Sixth fiental Measurement yearbook. " 

This approach involyes the construction of evaluation . 
items which measure a specified level of mastery in, a 
skill based on specific objectives identified for achieve- ^ 
ment. .Samples of this approach could Include the recall 
of .specific occupational information^ the ranking of 
ifTjportant individual values, and demonstrated skills in 
making systematic decisions (see supplement Q)> 

When asing this evaluation technique it i-s important to 
state minimal perfomance criteria as 'Speclfic^ally as 
possible. , ' V 

This evaluation approach asks individuals to solve 
problems or in some way apply skills or knowledge. An 
example of this technique would be to ask individual s. to 
name (verbally or in writing) as many jobs as possible in' 
the construction trade. A specific example of this test 
is the "Career Achievement Skills Test" by the Career 
Development Service ,in CEPD 29, / , . ^ 

In the evaluation process, efforj is put Into designing ^ 
a plan» developing oV .identifying ijfistruments, collecting 
and analyzing data. It is important to exercise care and 
logic in using eyal^iatioh results. 

the first consideration in using evaluation results is 
to identify the primary audience.* The eyaluatioi^ report ' , 
fomat should take Into accbunt characteristics of th^ ' 
target audience, (i.e^ age, eclgcatipnal layel > ijiterest - 

^areas) as well as the reporting situatioitfTi'^** time 
av^ilable-tfor the report, audio visual rest)urces> place- < 
ment on the agenda). ^ Another consideration is the pur-'^ 
pose of . the evaluation report (Ive. , to persuade'^, to 

^infom, to provide data upon which to base decisions). 

Short reports are usually written evaluation reports » ^ 
two to three pages, which summarize the most pertinent 
evaluatlqn data. They are most useful, y/ith an aud'ience 



iwhieh has limited time or direct interes 



V 



Graphs and tables can be displ^ed 
These are useful with any-sized audien 
chief advantage of being able to expla 
suumarize results^ and highlight narrat 

' ^ Brochures <:an be used as an effect 
^grSm arid focus upon positive ev^Tu 

' Question aTri answer is a good tecKnique for fdcusing 
audience attenttwo on pertinent data; It can be written'^or 



oral, but should 
audience might ask. 



yer the most pertinent questions the 



Technical reporys are the most detailed and" comprehensive^ 
form of discussyagf evaluation results. They present data, 
define procedures, (explain the use of instruments, detail 
data collection tOThniqu^f^ explain sample selection, and 
the analysis wlynnterpretation of data and provide a 
suumary of the ^sults, 
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Sypplentents to 
Evaluation 
-J) thru U 
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supplement Q-1 



SECTION 1 CAREER AND SELF INTERESTS* 



ITEM #1: i-IST THE NAMES OF THE JOBS THAT YOU ARE INTERESTED IN DR HAVE 
STUDIED IN SCHOOL. 





/ — >— 




H 


> 


* 















ITEM m OF THE JOBS YOU LISTED ABOVE WHICH' OHF DO YOU KNOW THE MOST ABOUT? 



ITEM #3; WHAT WOULD A PERSON WORKING AT THIS DO? WHAT WOULD BE THE JOB 
■DUTIES? (FOR EXAMPLE, WORKING WITH PEOPLE OR COUNTING MONEY.) 



ITEM #4: WHAT WOULD BE SOME OF THE ADVANTAGES {T4IINGS YOU LIKE) IN THIS 
KIND OF, JOB? ' ~ •■ 



.ITEM #5: WHAT WOULD BE 0N£ DISADVANTAGE <THING YOU MOULD NOT LIKE) IN THIS 
KIND OF JOB? '* •■' ■ - V . , 




ITEM #6; WHAT OTHER TYPES OF WORKERS JHOULO BE WORKING WITH OR HELPING THE 
PERSON IN THE JOB 'YOU CHC 



supp"'<='ment Q-2 



ITEM #7: WHAT OTHER TYPES OF tllORKERS WOULD HAVE THE S/^E JOB DUTIES OR 
DO THE SAME- KIND OF WORK? 



IT^H #8; WHAT ARE SOME OF THE THINGS THAT ARE flf INTEREST TO YOU? THEY 
MAY OR MAY NOT IN SCHOOL. (FOR EXAMPLE: SKIING, CAMPING, 
OR READING.^ 



' — ^ ' 

ITEM #9: DO YOU FEEL THE i^lTERESTS YOU LISTED ffj #8 yATCH WITH THE JOB 
YOU LISTED IN #2?-' . ' „ 




CIRCLE ONE NUMBER ^ 

1. MY INTERESTS AND THE JOB ARE NOT RELATED AT 'ALL. 



■2. MY INTERESTS AND THE JOB^^ RELATED A LITTLE , 
3- MY INTERESTS AND THE JOB ARE COMPLETELY RELATED. 



supplement Q-3 



S^am 11 - RESOURCE AWARENESS AND KNOWLEDGE 
ITEM #10; FROH THE LIST BELOW 'WHO DO YOU THINK HELPS YOU THE 'HOST? (PUT 

A "1" BY THE Person -who is host helpful, a "2" by the next host 

HELPFUL AND so ON -FOR THE WHOTT Ll$T.) 

COUNSELORS 

^ PARENTS OR GUARDIAN 

TEACHERS 

^ -RELATIVES , - ■ * 

FRIENDS ■ 

MINISTER 

* f 

' ' NEIGHBORS - 0 . ' 



ITEM #11 



ITEM #12: 



ITEM #13; 



TOMORROW YOU HAVE TQ LEAD A CLASS DISCUSSION ON A CAREER. ' WHAT 
WOULD YOU DO TOOAY -TCUCET PREPARED? (CIRCLE THE LETTER) 

A. /\^K-FOR BOOKS FROM THE LIBRARIAN ABOUT THE CAREER 

B. CALL THE PRINCIPAL ABOUT THE CAREER ' * 

C. WR^E A l^EHER TO A COMPANY THAT HIRES THAT TYPE OF WORKER 

D. TRY TO GET A GOe'ST SPEAKER' (RESOURCE PERSON). TO TALK TO 
THE CI^SS ABOUT THE CAREER. 

A GU8ST SPEAKER (RESOURCE PERSON) WILL BE COMING TO YQUR CLASS 
NEXT WEEK TO TALK ABOUT THE MEDICAL FIELD. • Y6u WANT TO BE 
SURE TO HAVE SOME QUESTIONS TO ASK THE PERSON ABOUT THE FIELD- 
WHAT SHOULD YOU DO? (CIRCLE THE LEn|R) . 

A. READ A LOT OF MEDICAL REPORTS. 



B. LOOKUP SOME /1EDICAL WORDS IN THE DICTIONARY. 

C. ASK YOUR TEACHER FOR SOME POSSIBLE QUESTIONS, 

D. DISCUSS IT WITH SOME OF MY CLASSMATES. 

YOU ARe'GIVEN 10 BOOKS AND ASKED TO FIND Ili5*il#R& IS ANYTHING 

IN THE BOOKS ABOyj HENRY FORD, WHAT PART OF THE BOOKJOULD 

YOU LOOK IN TO FIND OUT IF THERE mS AJIYTHINQ? (CIRCLE THE LETTER) 



A. GLO^ARY 

B. TABLE OF CONTENTS 

C. APPENDIX 

D. INDEX 



E, BIBLIOGRAPHY 

F, . CHAPTER SUMMARY^* * 

G, TITLr PA6e 
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YOU HAVE TO FIND OUT* WHAT THE TERM LIABILITY MEANS. WHAT PART 
OF THE BOOK WOULD YOU USE TO FIND THE- DEFINITION? {CIRCLE THE 
lEHER) 



A. INDEX 

B. TABLE OF CONTENTS 

C. CHAPTER SUMMARY 



D. TITLE PAGE 

E. 'GLOSSARY - 

F. FOOTNOTES \ 



\ 



supplement Q-5 



ITEM #15: 



BaOW IS A LIST OF, SUBJECTS THAT YOU MIGHT TAKE IN SCHOOL. 
BESIDE EACH SUBJECT THERE ARE THftEE SPACED. THE FIRST SPACE 
SHOWS AN EXAMPLE OF A JOB THAT USES THESE TYPES OF SUBJECTS 
IN THEIR WORK. WRITE THE NAMES" OF TWO MORE JOBS THAT WOULD 
USE THIS KIND OF SKILL. 



ENGLISH 
HATH ^ 
MUSIC 
GYM 

SOCIAL STUDIES 
SCIENCE 
ART ' 



SECRETARY 

WAITRESS 

SINGER 

ATHLETE 

POLITICIAN 

DOCTOR 

ARCHITECT 



INDUSTRIAL ARTS CARPENTER 



HOMEHAKING 
GEOGRAPHY 



SEAMSTRESS 
SURVEYOR 
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SECTION III - CAREER ANALYSIS 



-ITEM #16; FRQMTHE LIST OF JOBS 
BELOW, PUT A CHECK IN.THE BOX THAT 
INDICATES WHERE THE JOB 15 USUALLY 
PERFOFUEO, AND PUT A CHECK IN THE 

BOX That tells whether the job is 

MOSTLY P>1YSICAl, OR MOSTLY MENTAL.' 

■ / ' . •• - 


MOSTLY OUTSIDE 
' - WORK 


UJ 

s J'- 

>- o 

— 1 3 
1— 

CO 

s 


INSIOE AND 
OUTSIDE WDRf? * 


>- 

— 1 3 
1— 

s 


1 1 

- 

UJ 

- =^ ■ 

ft'-; 


PILOT i . , ' 












STEWARDESS - " 












METEOROU)GIST 












RESEJ?VATI0N AGENT 








1 




TRAVEL AGENT 












DESIGNER 












DRAFTSMAf^ 












SALES REPRESENTATIVE 




r 








AIR TRAFFIC CONTROLLER ' 








J ' 




MECHANIC 








t 




METALLURGIST * 












WELDER 












' MACHINIST 


4 










DlSPATCHEll^ 


t 










FREIGHT HAffftLER 












ACCOUNTANT ? 












AUTOMOBILE DEALER 








/ 




PARTS MANAGES. 


i 
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* 


MOSTLY OUTSIDE 
-WORK 


MOSTLY INSIDE 
WORK 


INSIDE AND 
OUTSIDE WORK 


MOSTLY PHYSICAL 
• WORK 


MOSTLY MENTAL 
^ 'WORK 


; * ' — 

flAINTeNANCE HAN ' 




to 








MANAGER (AIRPORT) 












TREASURER 












NURSE 












AUDITOR ' 








_ _ki 




NURSE AIDE 












1 ■ 

LABORATORY TECHNICIAN * 












^COMPUTER PROGRAMMER 












BANK TELLER 












LAUNDRY WORKER 












SECRETARY 












MORTGAGE CLERK 












^ ARCHITECT' » * 








— • 




-f- 

SURVEYOR ■ 












TELEPHONE OPERATOR 




* 




- 




FILE CLERK 


• 


1 








HEAVY EQUIPMENT OPERATOR 












CONCRETE WORKER 












ADMISSIONS CLERK 












X-RAY .TECHNICIAN 


• 












DOCTOR , 












I»LUMBER 












CARPENTER - . , 













■ ) ' 

♦ / 

/ f 
/ * * 


MOSTLY OUTSIDE 
' WORK 


MOSTLY INSIDE. 
WORK 


INSIDE AND 
OUTSIDE WORK 




. MOSTLY PHYSICAL 
WORK ' 


MOSTLY MENTAL 
WORK 


ROOFING MEtt 












- 


MEDICAL -RECORDS LIBRARIAN 














DETECTIVE SERVICE GUARD 




1 










dietician" 














PHARMACIST ^ 


1 












ELECTRICIAN 




























FURNACE INSTALLER^ 
AMBULANCE DRIVER 






T 








PRINTER 




* 










BRICKLAYER 














HOSPITAL ORDERLY 
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ITEM #17: MATCH THE JOB ON THE LEFT WITH THE JOB'S pESCRIPTldN; ON THE 
FflGHT. PUT THE NUMBER OF THE JOB ON THE LEFT IN BLAMK SPACE 
NEXT TO THE DESCRIPTION. USE EACH NUMBER ONLY ONCE. 



3. 
4. 
5. 



LIST OF JOBS 
SURVEYOR ' '. 
CARPENffeR ■ 
PAINTER 
FILE aERK 
WELDER 



6. MEDICAL RECORDS LIBRARIAN 

7. CEMENT WORKER 

8. ROOFING MEN 

9. FREIGHT HANDLER 
10. AIRPLANE MECHANIC 



JOB DESCRIpflON 

INSPECTS, FIXES, AND TAKES CARE 
OF- PLANES. 

WORKS ON PUTTING METALS TOGETHER, 

CANCELS AND FILES-CHECKS, AND 
ALPHABETIZES PAPER WORK. 

KEEPS RECORDS AND R^ORTS OF 
PATIENTS IN HOSPITALS.. . 

SMOdTHS AND FINISHES SURFACES** 
OF CONCRETE ON MANY KINDS OF 
.PROJECTS. 

CONSTRUCTS OR.REPAIFtS THINGS ' 
^USUALLY' MADE OF WOOD. 

APPJ.IES COATS OF MATERIAL TO 
INSIDE AND OUTSIDE SUBFACES 'OF 
BUILDINGS FOR PROTECTION. 

"* ^APPLIES -mTEBlAl SUCH AS TILE 
• OR SU\TE TO Ti^E TOPS OF 
BUILDINGS^ 

A LOADS AND UNLOADS CARGO FROM 

AIRPLANES. , 



MAKES MEASUREMENTS TO DETERMINE 
PROPERTY LINES AND FOR USE IN 
MAKING MAPS, ETC. ' 
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. / 



ITEM #18: T^iE FOLLOWING ITEMS ARE A LIST OF TASKS THAT 70U MIGHT HAVE D^IiE 
.IN CLASS, READ EACH' ITEM AND m AH "X" IN THE BOX THAT SHOWS 
. , +fOr-THAT TASK APg^ TO YOy, ' ' ' . 

• ■ , K I HAVE NEVER DONE 1"HIS' TASK , ' . : 



/' :- 



2, , I .CANHOT PQ THIS TASK, 

3, I AltfAY» NEED HELf^ TO- (?0 THISJASK,*. 
4'. 'I SOMETIMES NEED HELP TO DO THIS TASK, 
5. I NEED "NO HELP TO DO THIS TASK, . 



< 

4 



; . - 

f 

f 


.1 

Ul Ul 

Ul o 

^ z o 


. 2 
3 o 


3 

Ul 

in X 
:x Ul 

-1 Ul 


:E Ul , 


5 

r 

o 

LU _1 
U3 Ul 
^ X 








w . 




K 


' ; - ' ^ T ' 

TALK IN" FRONT OR A SMALL GROUP, ^ , 










V ■ 


, 3. . SHOVf THE' CLASS 'HOW TO DO OR MAKE *' ' 
, .SOMETHING- ■ 

' ' ' ' '* ^ , ■ . ■ 




4 


' ^\ 




1 

I 

• 


4,r SHOW THEj^LASS HOW SClMETHIMG .WORKS. ' 






> 






'•5.' iNtERVia so^^EO^fE, ' • • • ■ , 
' , — ^ ^^-M ^- ^ 


■ V - 










■j^.' LEAD A CLA^S DISCUSSION", /- 


V ' 










,.f.* LEAD A^/y.y GROUP DISCUSSION. 








\ 


m 


- 8. USE MATERIALS TO GIVE ^" CLA^*^ • 
-. DISpUS5I0T(, - ■ 




j 


1 

£ 






a, CUSB HAjrRlAtS fO filVE'lSf ^(lALL GROUP ' 
; . DiSQUBS-IOH.r' : ' / * ...V • ' 

1^-1 ^^-^ ^ 




• 'v 


i : : 




f 



v-l 



•1*^36' 
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supplement Q*ll 



i2S 

UJ 
z 



: 5 



■ o ■ 



10. taking' PART IN A -CLASS DISCUSSI(If5f. 



11. TAKING PART IN A- SMALL GROUP 
DISCUSSION. ' ^ 



V12." "GIVING IDEAS~RrTHr-aASS. 



13. -'ROLE PLAYING. 



14. GHOOSIN^ SOMETHING TO TALK ABOUT. 



15. ■ CHOOSING'SOMETHING "to WRITE ABOUT. 



7 . . 

'^e.. PL^NG- LEARNING GAMES LIKE HANGMAN, 
FLffiHCARDS, ETC. " 



7 



17. WAITING REPORTS. 



WRITI;N(b CORRECT ^ENIfNCES.''. 



'*lV. 'looking -up' WORDS IN THYDItrflSNARY. 



. 20. USING PARTS. OF A BOOK, LIKE .THE 
' GLOSSARY AND INDEX. . . ^ 



21. WRITING DEFINITIONS. 



/ 



r 



22.^ USE W.ORK^EETS. 



23. . WORK Olir^TORY PROBLEMS. ' ^ 



24? WORK'WITH "Ij?' 



TCHING" LISTS. 



sutjplejjent Q-12 



UJ 



5S 



to I 
>- 

< Q 
3: tu 
-I tu 



UJ _i t 
S UJ 



UJ Q P 
E UJ 

o t-u 

CO z 



UJ —I 
UJ UJ 



.25. /PLAN FOR tlASSROOH ACTIVITIES. 



2^, MAKE THINGS buV OF CONSTRUCTION 
PAPER, 



11. MAKE T-HHJaS-OUT OF WOOD, 



r 



2qj USE TAPE RECORDERS, 



USE FILM AND FILMSTRIP^'EQUIPHENT, 



30. LISTEN TO DIRECTIONS AND FOLLOW 
THEH. 



31, < TAKE QUIZZES AND TESTS, 



32-, MAfCE^A MAP. 



i 33. READ THERMGKETEa^. 



34. ^WRITE LETTERS TO PEOPLE. 



35. -MAKE DRAWINGS,. 



. 36. -'MAKT A COLLAGE. 



'37. COLl^t HATERTTlS for A CLASS' 



36.' MAKE DRAWjlNGS WIT.H.CHAL'K, 
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t 

* * 

. . * - , - - 


■ -T, ■ 

UJ UJ ' 


2 ■ 

0 
. 0 0 


1 

_] UJ 

< ^ 


^ 4 ^ ' 
a. 

UJ _] 
E UJ 


5^ '1 

5 

UJ UJ 


' USE POSTER PATNT TO HAKE A fl AS^ 
PROJECT.. . ' ' . 




\ ■ 








40, % USE. GLUE ANp OTHER^MATE^^«fcSaO' 
MAKE A CLASS PJ^OJECT. ; /v. 


/. - 






* If 




41. SETTING GOALS FOR MYSELF. . ^"n^^N 




- 






/ ■ 


42. SETTING GOALS FOR MY CLASS OR 'GROUP. 


P 










^-^1 ~ T ; — 

43. OBSERVIffG ON A FIELD TRIP. 




' r- 








44; TAKING NOTES. 




• 




> ■ 




45. 4tSING XPOLif-SAiH HAMMER, ETC/ 

^ ■ » . '•• • ■ — ■ — — 


\ 






f 




46'. MAKE'-A 'SCRAP800K. ■ ' \./ 




t 






> 


47. ,. THINKING OF'QUESTiSnS. .^/^ v . 




> 


■ * 


* 


-fir 


48. SOLVE PROBLEMS,. ' ^ .^^^ 












9 ^ ' ^ 

49. -LOOKING AT CARtERS. 


—I — 








* 


io. THI-NRING OF"qU£§TIONS ON CAREERS. - 

• — ; ■ f ■ ' 




* ■ 

' 'I 




• 
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' ■ ' supplejtjent R-1 

CARREER GUIDAHCE^PLAi^NING SHEET {short form)* 



j — ^ : — — 

GOAL STATEMENT 




' • • w ' w 

fit ^ ^ 1 


' CAREER DEVELOPMENT LEARNER 0UTCOME{S) 




/ ' * 


' IMaEM^NTATldN SCHEDULE 
^ ■ « 





By? 
For? 



Whefl? 



IHPLEMENTAXiON STEPS 


RESOURCES^ . J ^ 


-* 

\ 

• • 


. ■ 1/ ■ ':\:\ ■ ■ 

* ■ 


^ Valuation .' * > K ■ * ' - ■ 



■ ( 



* Adapted from worlf done in CEPD '32 ; 
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' /; To be completed by facilitator 



FORM A.' StlJDENT EVAiyATrON iOW^A-, 
' — ^ / ^ . ■ ' ' / . - ■ : ^ ■ " 
To be comp^e%ed/by ktuiient. ' ' ^ ■ 



Goal 



Objective: 




Instruct TO/IS 



Methqd Used: 



Listed below is a short yescHption qf the method u^ed in 
our sehoors career guidance program in wKich you have ■ 
participated* This. method was used to belp you achieve 
the ^oal .listed on this form. Will you please help by 
providing answers tor each of tNe-^t*estions^sked h*^lh*? 
You can* also provide comments- Remember that the only ^ 
right answers to the questions are those that you give. 
In the multiple-choice questions* pUce aw "X" .irj th^ one 
box that best 'describes the way you feel. 



1., Qid^hi^Wethod help you achieve the above obj^ctiv^^? ' 



2. iJas this methBd-^interesting,.to you? 



3, ^Provide any cortntents 6r suggestions for improving thls-^ethbd: 



□ Ho \ - ■ 

£} res , 



V 



supplement T-1 



^ 



' -FORM B.. SUMMARY OF STUDENT EVALUATION FORMS* 
Tjo be completed facilitator^^ 



Goal ; 



Objective: 



Student Achievement Profile: 

1* Number of students who attempted the objective. 

2. ' Number of students who achieved the objective. 

{Compilation of 8ox A*s on Form A) y 

3. Percent of students who achieved theobjectlve. 
' 4. 'Surmiary of supporting evidence; 



Method Analysis: (Coni^i lation of Form A^> Student Evaluation Form) 



^ ^\ ^ Number of students who experienced the method. 

2. Number of students who'indicated tf^at .the method helped 
^them achieve the objective. 
'3. Percent of-students who jndi(tated tfiat the methijd helped 
■them achieve the objective 

4. Number of students who indica^ipd t})e the method was 
/' i-nteresting. 

5. Percent t)f students whoMncjicated that the method was. 
interesting . ' , 

6,. ;^5tirTniary of students' comments: 



Facilttator's^^alysis . ^ 

A. Did this ^tiviti help you achieve the objective? 



8/ How could this activity be improved? 



□ Ves 
D N« 



/ 



* Adapted ifrom The Cveer Guidance Process .Guide, MDE 



supplement T-2 



Did you feel you had the necessary skills? ■ . □ Yes 

* f- 

Did you feel this method was appropriate for this □ Y^s 
group? 

\ DNo 

Were th^esources available and appropriate? ' □ Yes 

> DNo 

Was the evaluation oiethod appropriate? * • □ Yes 



1 



4 



. DNo 

■ ^ 



i- 



9 



FORK C. EVALUATION SUMMARY* ' 
V Career Guidance Planning Sheets 



ill 



Goal Number 
and Statement 



4^ 



Career 
Guidance, 
■planni ng 
, Sheet 
Numbers 



\— — 



317 



Hol of Tim^s 
Implemented 
and ' 

Evaluated 



Number of 
Pd^ci pants 
Alt emptying 
Objective 



* ftdapted from Tbe Eareeft, Guidance Process Guide 



Number of 
PafticipaHts 
Acrhfeving 
Objective ^ 



Percent 
Attempting 
Objective 
Who Achieved 
Objective. ' 

— V 




ho Will . 
These Results 
Be 

Reconinend^d 

To, 



What Use 
Will Be 
Made 
Of This 
Data? 



3,78 



c 

3 

i 



'Chapter III 



Staff 

Oev^opment 
Program 



the next two chapters deal with staff development and 
promotion. These functions have been isolated from 
career education prograirming (Chapter II) only for the * 
purpose of focus'a^rd clarification* reality^ staff 
development programs and promotional campaigns' should be* 
concurrent with the planning, implementing and evaluating of 
career jeducatioa programs . 

A well designed staff development program allows the * 
participants responsible for .planning, implementing and 
evaluating career education programs to perform those . 
functions effeptively- 

It delivers Ihe skills '^nd knowledges necessary to 
get organized, assess existing programs, set goals, 
manage curriculum,- implement strategies, to evaluate 
and follow-up career education efforts. 

figure "A",specifi^ the levels /Of staff development 
which correspond to specific process steps In career 
education p^rograjrming. It also y^ggests the partici- 
pants in the proce^ss and the s^ff development outcomes 
of the program at each level 



* / 




360 



figure A 




^ STAFF DEVELOPMENT 


participants 


outcomes. 


' CEPD personnel 
LEA CE conmittees 
CEPU counci 1 
teachers/counselors 


aware oT and 

understand the 

career coucai'i on cunccp u 


CEPD personnel 
LEA CE coordinators 
* LEA aflministrators/staff 
LEA school boards ' 
parents and community 


conmitted to 

career education concept 




r 

LEA CE coordinators ' 
and CE Committees 
LEA suff 
CEPD staff 


awareness of how a 
comprehensive career 
education program 
develops 



LEA CE committees 
. La staff 
CEPD staff 


understand how to 
formulate and utilize 
career education goals 
arid* perf . i ndicators 




LEA CE committees/ 
curriculum conmittee 

' . r 


utilize structure to * 
identify weaknesses and 
strengths of career 
education program ) 





teachers 
counselors 
support personnel 



develop undef$tpnding 
and skills m iniplement; 
instruction 
career exploration 
career guidance 
OIS 

placement*/ follow 
conmunity & conjstecci^l 
resources / ^ 
implement program^<5mp6nents 




administrators 
t^AChers ' 
counselors 
support personnel 



understand how to 
evaluate: 
--student product 
otttcomes 



-program process 
outcomes. 




staff Staff development focuses on two general goals; 

development ' t 

^oals * f to create an awareness, understanding and copmitment 
' "to career education 

to develop or improve (Competencies for planoing, 
TOpigjTientIng- and evaluating career edacation 

Table "1" outlines materials which are or will be 
'available to assist CEPDs and LEAs in coordinating staff 
developrfient programs. 

f Effective JnseNlce for/staff development at any level 
"is directly related to'five variables: 

'\ the conmitment of^the participant 

f the value the participant places on. the objectives ^ 

of the.lnservice / v " ( 

irtstecvice 



th&^arenes^s level of the participant prlx)r to 
ipil^ice * , * , . 

the developtnent abd deliVerj^^of the Inservice tool 

— *the experience ^hat the participant brings ^to the, 
inserv1;;e . " , > 

The^efore-r participants Mn a staff development program 
shpuld be Selected orr thfe'Uasis of their preparation and 
Interst; , ; * 3 



^ ■ " ■ ■ ■-' Si 



IJorkshop Materials: 'table 1 



Sta'>ies Materials \ 



Available 



S 'S^filmstrlp; "Career Education In Michigan" 



A &. 1. Career Edi|(ktion Workshop Impl^entor Handbook- 
H- N . Unit II Examining Career- Education 

R a E \. filmstrlR: "What Is Career Education?" 

E 0 k A ■ . * \ 
N d 
.E 

S ^A 4. Career Educatldtn Concept Paper 

S N \ • . '\ 

. D 5. brochure; "An Approach" 

I '■ , \ . ' . * 

N 6. "CareerrEducatioh In Michigan- /\n Introduction" 

7, J'A Reference Guide; Career Development Gpals and 
Perfonnance Indicators" 



8, Handbook for Jmplemeritation Section II - Creating 



now: fVotn CEBD or ' 
LEA cpordlrisrtor ^ 

Tfow: from CEPD or 

i-EA coordinator 

nbwi CEPD Coordinator 

now; |1DE, OCE* ^ 




' now; Cp'D coordinator 

nowrv,Car^r Education 
Resource xenter^or ^ 
CEPD coordinator ^* 

JTOw: CEPp or LEA 



Awareness; S 
'Progranrii|icf' 

9. "I W#t To Be" l&im film 

10. "Choice Not Chance" l&mi film 

11. "Let's Get To Work" T-6mm film ' ' 

12. Academic and Vocational-Technical Education 
'Performance Objectives 



v.- Gyldelln^ for Career Education coordinator 



,^w: MDE, Ocf* 
now: MDEi OCE* 
now: mSe, OCE* 
nowf in all LEAs 



C instruction ^ 
Of.* 

Mo 1. Career Education Workshop Implementor Handbook, 
UnU III: Infusion 

2, Ideas for Ap^^^ vi ti es : Instruction 



E > 

T'l ' 
E M ' 
N P 
.C L 

' M 



V % 

E A 
L T 
O'l 
P 0 
« U ' 
.E 
N 
T 
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J. Career, Education Resource 
4. 'Guide; Competency Eased 



D /E cai^ee r exploration 

e'n • — : 



L Handbook , for Implementation,' Section V 
Exploratton Guide 

2. Workshop Package for ExpToratfon 



nowf From CEPD or 
LEA -coordinator 

now: from CEPD or 
LEA coordinator ' . 
now: ijfltll schools 



now: from CEPD or 
LEA cooTKllnator 

f u ture i 



.*0ff1ce of Career Education, MDE, Box 420, Lansipg, MI 48904 {517) 373-9490 

'**Career Education Resource Center, 3rd Floor Erikson Hall,' MSU, East Lansing, 
MI 48824 (517) 353-8646 ' 

383 ' . - ' 



• J ' " ' ( * 
~ Workshop .Ma^rials: table 1 (coj^tinued) » * j\ 



.J 



career guidance - ^ 

K Process Guidej for'^Career Guidance 

2,' Worksiiop Pacl^age for Career Guidance 

'3, Ideas for Activities\Guidancf 

4. ' Carefei: EducaJtion'Workshop ImnlemeRtor. Handbook - 
Unit III: ItTfusion, Optional jWodule; -Expanding 
•Cooperative (Efforts Betwee(]^Jounse'lors and Teactiei^s 



OIS 



1. , Occupational Infcirmation ly^tem Gufde 
2'. dfs yorkshcjp Package 

comttnity a:nd cannercial ^eSQt 

■ i J * 

1/ Career EduK:atioit Workshop ImplementoV^ Handbook, 

Optional Hodulet Identifyifig and Utiliztrig 

Commu m ty ' R^fso urc e^ 



''A. 



A Guide fir Effective Utilfization of Advisory 
CoflinftteeE 



Career Education Resource 



6uide 



4, Handfceoklfor Implementation* Section IV 
Partnerst^ips in Career €dicati on 



future ^ 

fixture: 

now: CEPD or 
LtA coordinator 
raw: from CEPD oK 
LEA coordinator 



future: 
future; 



now: from CEPD -or 
LEA coordinator 



now: from CEPD 
coordinator*^ . 

ndfc: every schob,l 

now: from CEPD or. 
LEA coordinator 




/ 
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The 'coordination of\ staff develojJment program follows 
a pattern similar to any\other aspect of career ecJucation. 
{see figure *!C**) It begins with the assessment of staff 
'^development needs; \ " ' 



figure C 



I, Assessing 
Staff 'Development^ 
Need? 



VI. Following,- ^ 
up the Program 



Evaluating 

the 
Program 



if. Establishing 
Goals and Objectives , 
for Staff Development" 
Program 



TII. Planning Sjtaff 
fie^elbpment Progfllm 



IV. Implementing 
the 
Program 



A "facilitator" has the responsibility for seeing to 1t" 
that these $teps are takfen. The facilitator caa be one of 
any number of persons: ' ' 

— CEPD personnel assisting an LEA in planning a workshop 
' " CEPD persohneT coordinating Inservlce, for several LEAs 

LEA Coordioator or LEA staff development ,task force , 

- \ ' ' \ ^ ' 
-r-University personnel -assisting CEPD or LEA 1r> coordin- 
ating staff development ' . ^ 

Intermediate School District personnel?' 



As^^ssin^ needs for staff development is an important 
first step. It creates staff involvement early In the 
proceS*s of designing the progran\. It allows staff mem- 
bers*to see their input and* suggestions incorporated into- 
the program, ' ' ' - ' * 

Approaches vary, At the end of this chapter are some 
tools for assessing staff 'development needs, 'Briefly 
they dr^: " - " - 

supplement V & W can be used to assess staff 

development needs in general ' 

leiBentO( is a t^ol, to assess coun^lor needs 
for staff development . 
» . ' - - ' 

, supplement Y & 2 are questionnaire tjools which seeks 
, , , - to determine where the staff stands 

^ , . .in terms of x:strfeer education and 

assess. their needs for staff devel- 
opment, , \ A < 

Any of these tools can Be adapteii to the heeiis of the 
LEA, .iJhen'one js selected, tfie steering commilttee or task 
f6rce may design 'a plan for facilitating staff involvement 
itu completing "the instrument and cpUectihg, analyzing^ 
afld interpreting the data. ' < . 

/ - " 

^ Once staff development need's have been assessed, the ,t 
CEPD is ready to fcyegin working With the local educational 
agency tq establish goals and objectives. 

' A staff development needs assessment ,i-s the beginning 
* step for setting staff development goals, CEPD.staff and 
- the , local coordinator can work with the* LEA steering 
committee or staffs ^development tasJc force to establish 
goals Vnd objeatives for a staff development program based 
on the results of-Jhe assessment. * * 

Ttee staff, development program may be designed as a 

s^ri^ of workshops op 1nsei*vice' days--according to provi- 

sion^^in staff contracts, staff aval labial ity, or staff 
interest. ^ / ' ' ' ' 

It ^s suggested' that the steering committee sfelect.one' 
or "more go^U' flor the first inservice. The goals identify 
the generaV^irection or purpose for the inservice; the 
goalj^^iust then be restated in performance terms--what 
^V*11 V'participajit5;be able to tlo as a result of the inser- 
vice'; these performance pbje(?£iv^ are.pften called 




participant'outcomes, The outcome of the ffrst inserviCe 
may affect the goals and participant o&tcomes of subse- 
quent ioservice. The steering conmittee my choose to 
establish a series Of goals and .participant outcomes that 
woyld.be implemented daring the'course of a yeSir,\ 

supplement AA represents a set .of participant outcomes 
specified for a staff' in one school 
district for a single workshop 

supplement BB- is an example of a set of goals and 

objectives for two workshops for coun- 
.seling and^guidance personnel . - 

i supplement CC is a sample set of participant outcomes 
I for a five-day suTfmer workshop 

Once ^artic^ant outcomes {goals and* objectives) are 
istated, CEPO personnel can begin working yith the steeri^ng^ 
conomittees or task forces to plan the inservic? pro^rapi. . 

Effective planning should include, the following el^ents: 

determining a design and a reward system* ' . 

— identifying the faailitatprfs) - - , - 
identifying an agenda 

— identifying resources, ' - 
arranging facilities 

promoting th^^rogram and selecting participants 

A useful gutde for planning wo^itshops is found m the 
^Career Education Workshop ImplementorNitandbook, , it is 
called "the Workshop Planning^Guide" an^t defines a 
model workshop program in terms of identifying; 

-r what is the target? '* , I 

" what will be, an effective approach? 

what kind of evidence-will be accepted as proo^ lof 
having reached the target? i ^ 

The guide suggests that one persp^ have'the -responsibility 
*for the workshop, but that the comnvi ttee approach to planning 
and implementing the workshop has buiU-in advantages. It 



involves participants and trear:es a measure of. ownership 
whlchMncreases" the chances of success. 

Is* the wqrkshop for a- three-hour inservice afternoon 
set aside by the district? \ ' ' 

■Is it the first, of a. ser>« of workshops planned for 
the staff in i;he district? ^ . ' 

, U it a series of workshops, planned by a ynivensity j , 
and offered for credit? , ' , "* 

Is ft- a summer. workshop (ojK week) offered. by jt^district 
or university?^ ' ! ■ ' * 

Whatever the design, the participants will need some 
: reward for participation^ " ^ 

The reasons for partiqipaticn can vary. To some, the 
acquisition of a skill is rewaH enough. To others, it may 
be the promise of creel-it on the LEA salary schedule, univer* 
sity credit, or peer recognition. To o^heV^s it may come in 
the form of released Mnje, comfensation, addijtional- in- 
structional resofurces or admimstr^Ltive recognition. ^ 

There are some tio.whom.a free meal is reward enough. 



Being a facilitator requires npt only adequate knowledge 
and preparation, but a measure of enthusiasm and skill in 
group leading. " * - ^ 



An integral part- of selecting a facilitator involves . 
negotiating with that facilitator. In negotiating with a 
potential facilitator, whether'it is university" personnel , 
intermediate personnel, oCit-of-state consultants, or local 
personnel, consider the following hintsf 

: 1. Have clearly in mind what should happen: Should the 
■participants say it was fun? Should the participan-ts 
be able to demonstrate an acquired skill? These 
participant outcomes should be agreed upon by the 
facilitator and the contractor before the wprkshop/ 
It is on the basis of these desired outcomes that 
participants will evaluate the workshop. 
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2. Understand who the audience' is and whe^e they stand 
in terms of career education. Coimiunicate this to 
the facilitator. A^orkshop will be designed dif* 
ferently for partiinpants who have SQlId background 
in career educati/n than for those -who are being 

^int^uced to the subject for the, first time. 

3. When the participant outcomes and the audience have 

. been determined, utilize the ^Consumers Guide (dissem- 
inated to all CEPD coordinators) to identify the 
facilitators: 



V" ^ --^ with' whom you have had personal experience, or 

^ who come recoimiended by someone you respect, or 

f ^ 

who provide references who can evaluate past 
inservlces. by th^t fjacilitator 

4. When th^re are two or three choices for acquiring , 
facilitators, meet with them and specify: " . 



—.what outcomes are desired ^ 
compensation available ' 



what; is expected of the facilitator 



developing 
an 

agenda 



identify! ng 
resources 



— what the facil jtator can expect ^ ^ 

^ Jjiben working- witK facilitators remember that: their per- 
ceptions of inservice may vary fri)tn those of tEP.D personnel 
SoriK are specifically geared toward working with locaT.\ 
staffs and have release time to do so. Others do, not. ■ - 

Pick and choose carefully. The facilitator is an extrern&ly 
imp9r*tant factor in success or failure of' inservice programs. 

The workshop coordinator and the fafrilttator usually work 
cooperatively in developing an agenda. Some ager^das bp©" 
specific,* others are general. \ ^ 

Slipplements DD, EE, FF and GG ar.e e)(4lnples -.of workshop 
agendas. . \ ^ \- 

Agendas should serve as broad outlines of whai^-^thfe flow 
and content of a workshop is. 



Resources fall into two basic categories^,'* persbnnel and 
material. Tnfe facilitator is proliably the 'JBOSt ifliportant 
personnel resource for the Workshop* but oJtjTieriCEPD and local 
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arranging 
f?iciTities 



persons can also be a Valuable resource to assist the 
.facilitator. 

\ ' 

Theycan be utilized at resource stations during the 
workshop, or as consultants for individual and small group 
activities. , , 

Material resources depend upon .the g&als and objectives 
of the inservice. A, workshop materials listing was' referred 
to in table 1 at -the beginning of this chapter. ^ ^ 

Facilities should be geared to not only the number of 
participants, but to the manner in which the workshop is 
to be conducted. If small group activities are to be used, 
adequate arrangements should be made to allow group acti- 
vities which will not interfere with other groups. 

If an instructional or media resource, center is close-at- 
hand it may be used to show interested participants the 
kinds of resources that exist and how they can be utilized. 

Depending on the fortnat of the workshop, practical 
considerations include preparations for things like tables 
and chairs, chalkboards, overhead projectors, duplicating 
equipment, (notion picture or slide projectors, sound machines. 
The facilitator shoMld be abl^ to determine in advance what, 
if any, of these things will be needed. A ready response 
to the resource and facility needs of the facilitator during 
.ntegotiations, x:ould serve as an indicator of his or her prep- 
'arfeSdhess. ^pd qualifications" for running the workshop.- 



Meeting locations should be tleaply marked, 
refreshments should be provided. 



Coffee and 



promoting* 
the program 
and selecting 
participants 



Commibnent by the local Administration (and school board) 
can facilitate acceptance of workshops among the target 
audience. 

A simple informative protnotional tool can be the first 
step in getttng significant participation. Flyers or news- 
letters are easily distributed. 

- Supplements HH, II, and JJ are examples of staff devel- 
oped promotional efforts by project CEPDs, For ease of 
response, a detachable reply card/registration card, is a 
sure winner. 

In selecting participants, some general guidelines are 
suggested: < ^ 
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, 1. Determine the number of participants to be inserviced 
It is recommended that workshops generally do not ex- 
ceed twenty-five participants, but this number will vary 
with thejia ture ojU lifi^ULSenyice and the selection cri- 
^terla used.'toinmunlcate your selection criteria clearly. 

2. Determine the grade levels and possible subject matter 
areas to be included in the workshop. While not ne- 
cessary, you may wish to limit the Workshop to speci- 
fic grade groups (elementary, junior high and senior 
high school). Be sure to make any restrictions - 
known to would-be applicants. 

3. Local district and, building adminlstrators.^ould be 
encouraged to participate in the promotion ot workshop 
activities and tfie selectioaof participants. 

Manfdatory participation should be strongly discouraged. 

5. Partlcipatiorj should be encouraged for those who have 
demonstrated a genuine Interest in career education and a 
willingness to develop delivery techniques. 

< 

6- A combination of teachers^ counselors, and administrators 
can Increase communication la building a unified Insrer- 
vice program, 

7, 'An attempt sh9u1»<^^ be made to have participants ^gree to; 

— participate in the total workshop, not just one part 

~ develop and use curriculum materials and teaching 
' * techniques as identified in the workshop, 

" serve as future resource persons for other efforts. 

Once the participants have been selected, it 4s recommended 
that they be fontially notified^ and that they receive. infor- • 
matlon about the objectives of the workshop. Its schedule. and 
design. Its tjmj place and dates (as ^ell as aoy preparation^ 
required of plirticip^nts) , procedural information about the 
facilities, and any college required procedures (If the work- 
shop is for college credit). 

Supplements KK and LL should assist CEPD personnel In com- 
municating this information. ^ j 

Supplement KK Is a series of workshop plans'for local 
career education coordinators to be cWiducted by the* CEPD . 

staff. . ; 

Suppl enient LL Is a career -education steering committee 
plan stating objectives, Inservlce requirements and program 
evaluation Infontiation. 




Implementing 
the 

Program 



Evalua^ting 
the 

Program 



Fonowing-up 
the 

^Program 



/ 



1 



Implenftntiiigra^orkshop should generally address th6 
f ol 1 owl rjg| s ub^ec ts : 

pr^egtesting to determine the career education aware; 
es of the participants 

- inUlving the participants in group cohesiveness 



ac 



vities that foster cooperation in reaching 



co1rn^n goals 



providing breaks at appropriate times ji^w 

miicirig large group, smal.l group and indivldua'^^ 
activities ■ ' ^ 



ea^ 



A conimo 
can be 
make it 
content) 
An exanrple 
shop Impl 



ability to change activities In reaction to 
icipants responses. 

evaluation of worjtst^ops is the post te^t which 
adapted frqpa f^f^e-test (familiaritywith the form can. 
ier for the participant ta concentrate on the 
It helps determine if the stated goal^ were met. 
may^^^referred to In the Career Education- Work- 
eDentor Hajidboof:. 



Another 
It usually 
partici 
and the 



paint 



fac 



Suppl 
forms usei 



Withou 
efforts 
coordin^t 
people 1 
over "^a^i 

Ideal 
staffs t 
ever ex 
CEPD sH , 
is necesi 
using t 

The 
.one tec 
allows 
and imc 



evaluation can take place during the workshop, 
takes the form of a questionnaire asking the 
: to react tg the workshop activities > resources 
nlitatorC-s). . . 



ents MM, NN, and OC represent sample evaluation 
in workshops ♦ 



an adequate follow-up pj^ogram, staff development 
^ become utterly useless. More than one CEPD" 
r has been heard to pomment, "I inservlced those 
%X year, and now I have to go back and do it all 

|y an inservice would create enthusiasm in the local 
' use the tools gained at the inservice. To what- 
nt that enthusiasm for using new skills exists, the 
Id be actively yinvol ved in capitalizing on it. It' 
ary then to encourage and assist local staffs in 
.tools'. * / 

! - • 

f'eer Education Workshop Implementor Handbook contains 
ique for fallow-up, "The Personal Goal Setting Form" 
"ticipants to specify goals for developing curriculum 
mting^curriculum developed at the workshop* 



up 



Thellfillowing is a- series of steps 
to/i itaff development^ program. ^ " 



to consider for follow- 
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The workshop implementor should assume responsibility 
for the;follow-up effort by ibltiating the folloW-up 
activities or by identifying another person who will 
(building pripciiftilr^^ocal career education coordin-^ 
ator> or others). / " * ^ ^ 

Th^ follow-up;person (coordinator) should attend all 
sessions of the workshop and should arrange a me&ting 
with participants at the beginning of school to* 
cooperatively plan follow-up activities. 

The coordinator should arrange for periodic meetings 
to review progress and extend or modify plans. 



The coordinator should, fenliSt resources to aid*.in the 
achievement of participjmt g6als. 



The coordinator shoi^^d initiate reward systems to. , 
recognize accomplishments of the participant group 
and to p^ovide an incentive for continued interest. 
The reward offered for performeiticeL eould be univer- , 
sity credit* credit on the district salary schedule^ 
released time for additional panning* recognition 
of accofflplishment*. involvement in helping others to 
implement career education. 

*■ • 

Identify persons who have noticed the work of the 
participant (parents*, other teachers* administrators) 
and provide clarification- if necessary* perhaps, 
encourage^participation* and infom the participant 
of the attention he or she has attracted. 
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Supplements to Staff Development 
V thru ^00 



I 



A. 

;iJ 

■ t. 



fi'i 
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supplement V-1 

LOCAL SCHOOL SrAFF 
EER EDUCATION ASSESSMENT* 



> Exaifiine the following items^and rate yourself acc6r<ring to^ the decree 
to which you feel the statement reflects your skills, and knowledge ^t_the 
present tijne > Place an ^'X'' in the space you feel best describes^you. ' The 
first one is done' for 'you* as arv exaniple. 

At th-^ timo^ do you .feel you have the knowledge necessary to: \ 
Drive yoUr car to work? ^ ^ \ 

.... .■ . ■ ■ \ 

Yes Absolutely: : . : : / ; X lAbsolutelw Not 

.1.. ' ' — '■ — ; — ~ . % \ 

Arttculate to others, a definition of career education? . i 

Yes Absolutely^ > : ' : ' : ^Absolately \Kot 

"2. Work effectively with other teachers and counselors in career education? 

^ Yes Absolutely :. : , - tj. : : M bsolutely Not 

*h " 1 \ — 

3. Develop lesson plans that incorporate career development content into 
existing instruction? ^ . , ' ^ 

Yes Absolutely^ )^ ; : ' , : ' :A bsolute3y Not 

' ■■ ' . ^ ' 

4/ Articulate to others the Michigan Career Education Model? . 

' ■ .* " 
. , Y6s Absolutely : : " : V : ^Absolutely Not 

^5. Specify performance goals .and objectives for instruction and guidance? ^ 

Yes i^bsplutelyj : : ' lA bsolutely Not 

6* Develop learner activities that are, effective in achieving c&reer 
development outcomes? 

Yes'Absolutely : ' ' : i . ■ :' : • :A bsolutely Not 

7. Identify audio-visual and support materials to supplement; career 

\ ■ development instfiictian? ' 

■ , Yes Absolutely : ' : : : : :A bsolutely Not, 

8. ^ Gdntribute ^toward; the development of a school and/or distri-cl career 

education plan? ' ^ * 

Yes Absolutely: : . : ; ; ^Absolutely Not 



* Adapted^ from assessment used in CEPDs 7 and*8. 
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■ ^ supRletnent V-2 

At this time> do you feel you have the knowledge to: , 

9, Identify the role of the school in delivering careei?^ education? 

Yes Absolutely : , : ; ^ : " :A bsQlutely Not 

10, Identify conmunlty resources that could supplement my career development 
Instruction? 

■fc ' ^ ■ 
^ Yes Absolutely : : ; ■ \ :A bsolutely Not 



PART II 

Examine thS following Hems and rate them according to the degreeHo 
wbich you feel they reflect your present thij 

j 

K At the present time do you feel there is 
counselors and teachers? 



Yes Absolutelyj 



nking. ' 

^fficient communication between 
^ : ^Absolutely Not 



2,. At the prese/it time do you feel there is sufficient comrnuiiication between 
'administrators and staff? I 

I 

Yes Absolutelyj : v r : ^ ' ; ^Absolutely Not 

3- Would you like counselors to become more linvolved with curriculum 
planning?^ 

Absoltftelyj \ : ^ ^ : : ^ .:A bsolutely Not 

4. Cquld you utilize counselors more as resources in the classroom? ^ . 

Yes Absolutelyj \ ; ^ \ j_AbsolMtely Not 

5* Do you know enough, at>out what types of infonnation are available from 
the counselors? ^ 

Yes Absolutely :^ ' : : * \ j ^Absolutely Not 

6.* Do you feel you understand career guidance? 

Yes Absolutely : ' : . : : ' : ' :A bsolute1y Not 

7* Do you feel you shouJfd 6e involved in career guidance activities {Example: 
student decision making> self assessment> career planning). 

Yes Absolutely ; - : ; : . ^ :A bsolut^ly Not 

8* Do you refer your students to the occupational information available in 
your schoolj 

Yes Absolutelyj : i : ^ : ^Absolutely Not 



* supplement V^3^ 

9. Should parents and community persons be more irtvolved in classrocwir activities? 

Yes Absolutelyj ; : . , : ^ : ^Absolutely Not ^ 

10", Is placement of students into j^)tb5- a responsibility of the school? ^ 

■ ■ " * 

Ye^ Absolutely : : : - ' i • : ■ -:A bsolutely Not. 

n. Should students have opportVnitiei for work experienced^ 'J^"^ 

Yes Absolutely :- ■ - : : ■ ' - : .. ' ". :•■ NA bsolutely Not 

■ " ' ■" * ■ ■ . 

12. Should the school help students- explore a Variety of life styles? 

J Yes Absolutely : . : : : :Absolutely Not 

13. Should .the school help students enter jand adju.st^to a poit secondary ■ 
education, training programs or jobs? ' ^ ■ ■> . 

\ / ^ 

Yes Absolutely^ ; ]^ : t J\bsolutely. Not 

14. Should schools proVide students with more information about poss^ible ^ 
leisure and family roles to aid them in their career "planni ng? \ 

Yes Absolutelyj ; , : : : . :A bsdluteTy^jjot 

V ^ / - 

15. Should schools provide, students with more information about citizen roles 
■ to help them determine the relationship to career planning? 

Yes Absolutely; ^ : : i ; , :Ab5olutely Not . , 

/ . — ' : : 

16. Ar^e you doing anything in the area of career education? ' > 
Nes Absolutelyj \ : ^ \ ^ t .'A bsolutely Not 

Do you feel H is important to do' something Im career education? 

Yes Absolutely: : . : * - : ^ 'Absolutely Not 

* — — r ■ — ■ — i ■ - 

18. Woi/ld you be willing to share carfeer ecjucation information with other 
, teachers? , ^ ^ 

Yes Absolutelyj ; ; : . J\bsolutely.Not 

19. ^ Would you like to see other career education programs? . - 

Yes Absolutelyj^ i ; J\bsx)lMtely Not 

20. Would you like to participate in career education workshop? 

Yes Absolutelyj : \ ■ ^: _j_Absolutely Not 
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'•.'sypplement W-1. 



self-analVsis instrument 



"SCALE: 

V 



0 T N/P 

,'1 -! Daily '. 

1 - Weekly ' 
3 - Monthly 
,4 - Seldom 
5 ^ Never. 



•Buildtng 
Dept. ^ 



ARe\0U integrating INTO. YOUR TEACHING AND GUIDANCE ACTIVITIES:^ 

_2 1*. thfe awareness that school is a job that requires 

.'■f^ .mastery of .basic skills fOr success. 

• . .- ' ■ 

• ^ 2.' the discussion of th^ rights and responsibilities 

of a good citizen. • . 

V ^ the sound use of consumer sktlls. - - 

■ ■ " _^ 4r^he, making of -intelligent decisions, 

. V . 5, an understanding of our envlroninent and the' 
impact on each ,perso,n's life, 

, having respect for self and others-. 



7, thejriaking of career choices based on an understanding 
^ of one's own abilities; 



^ ->j:8, ^ubstance use and abuse and making sound decisons 
*elative t9 tljem, ^ 

9, the making offpersonal value judg||^nts. 



10; 'the ability to find employment, 

^1l, \tiie ability to Make curricular choices based on 
career aspirations, - 

- 

J2, the ability to recognize one's own unique charac- 
~*t . teristics* 

13, the understanding of .the use of various communica- 
. tion tools and their effect on life styJ^es and 
. future career choices, 

J4, the relationship pf basic skill development to 
'3ife roles within the coTmunity, 

> 

J5, the identification and understanding'of values as 
the>te^ relate to life-styles. 




* Adapted frmf assessment used in CEPD 32 
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16, ttie development of the concept of rRanaging finances 
" (earning; spending, borrowing; saving). ' v 

17. the understahding^of econotnic potential as related 
/* .to ''careers, i.e., relate cost of entering a ^ield 

to future expected income. 



J8. 

■ » 

_29- 



21. 
22. 



23, 



.the understanding of how to resolve personaT-conflic.t 
between individual 'aM ^roup, goals. 

the understandirig ,of the skills necessary to acquire, 
mai^itain, and progress in employment, 

tfie Understanding of'how to relate the schMl 
environment to society at Urge and a nee^for 
rstcuctut'e a^rid cfrder ' / 

the application of the decision^making process 
to home, school ^nd social related problems', 

the, realization of the need for goals in life- 
style decisions. 

* * ' _> ■ 

the appreciation of all forms of human endeavor 
and work. 



_24. 
.25. 
_26. 
_Zli. 
_28. 

_29. 

30. 



the awareness of the importance of getting along 
with other people. 

the awareness of the capabilities and' limitations 
of individuals. 

the relationship of the mastery of educational 
skills to individual success, 

the r'eliationship of |>ersonal/values and the 
influence of other's values/on career choice,, 

the identification of the^necessary abilities 
required tn a selected career, - . ■ " 

the comparison of local jobs to -jobs in general 

the determination of a tentative personal schedulj 
to acquire»,these" necessary and desired special 
^skills. 



1 
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CQun^elor CQqipetencies\ 



The following statements describe possible counselor competencies iskills) needed foVa career guidance programt > 
Plea$€ respond twice for. each. statement, -fi rst > inclicate' {i)Y circJing 1 > .2>. 3> 4> or 5) how important the competency 
is for a career guidance program, and, second* indicate {by circling^ 1,^ 2,, 3, or 5) how much inservice Help you 
need to develop the competency. ; - ; ^ 



Importance 
None Little Some -Much Great 



2 
2 
2 
2 
2 

2 ' 
2' 

2 . 



3 
3 
3 

'3 
3 
3 
3 

•3 



■4 
4 
4 
4 
4 
4 
4 
4 



5 
5 




1 
2 

4 
5 
6 
.7 



Counselor Competency ' 



Knowledge of sources of educatiortal' [■ 
vocational information. * -..^ 

> • ' , * ■' ' • , 

Abilityto relate test scores to occupations 
and explain the rationale for the ri'lajtionship- 

Ability to use. career materials, such as games 
and kits, in career guidance*-*^' 

Ability to communicate .ab.otrt career guidance . 
program to the administration. 

Ability to integrate placement activities with 
available information systems and career guidance. 

Knowledge of current career opportynities as 
they relate ta mfnori ty groups. 



Ability to help teachers integrate career 
develiopment into i^e cur»*icalum." 

8. Ability to coordinate career guidance programs 
with curriculum, instruction, and other student 
per^tinel services. " *, 



'(Please turn to the next page) 



Need for Ijiservice *^ 
None Little Some Much Great 



2 
2 
2 
2 
2 
2 

2' 



3 
3 
3 
3 
3 

3 ' 
3 ■ 



4 

4 

4 

4, 

4 

4 

■4 

4 



5 
5 
5 

,5 
5 
5 



5 n> 
3 
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impoHance 
^one Little- Some Much Great 

11 / 3- 3 
3 
3 



1 ^ 

1 *2 

1 2 

1 . 2 




4 5 



3 "^4 5 



4 5 



4'- ■ 5 



Counselor Competencies - Cont'd 
Counselor ^Competency 



9^ Ability to interpret results of ^program evaluation 
to staff, parents, students and'comnunity: 

10- Knowledge of current career opportunitfes 
as they relate to women. 

Ability to 'develop a system for working with 
parents regarding eJucationaV and occupational 
^ p-lanning for thei r thlldren, 

12. Ability to collect, synthesize, and dtsseminate 

information about cefreers. 
I 

13. Ability to accurately organize and maintain 
stLfdent data in files. ■ . , 

*. 

14. Knowledge of the role of the decisiion*makihg 
process in career developlnent. 

15. Ability to relate appraisal data to the tot^l 
school instructional pnogram. 

16. Knowledge of information concernipg post-high 
school job placement and school selection. 

17. Knowledge of effective public delations 
techniques. 

18. Ability to plan. and implement teacher i.nservice 
for career educational programs. 

\ " 

(Please turn to the next page). 



Need for Inservice 
None Little. Some Mucli Great 
3 4 



2 
2 
Z 

2 

2 

2 

2 

2 

2^ 

2 



4. 



5 
5 
'5 

5 
5 
5 
5 
5 
5 
5 



(0 

i 

3 



X 

I 

ro 
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Importance 
None Little Some>lttj;h Great 



2-345 

2 3 4 5, 

2 3 4 5 

2 3 4 5 

Z 3 4 5 

? 3 4. 5 

2 3 4 5 



Counselor Competencies - Cont'd^ 
CQi*ftS€^or Competency 



19. Knowledge of the career needs of exceptional 
children, 

20/ Ability to select, t^rganize, and classify 
materials for a career resource center. 

2K Ability to design and conduct classroom, 
career guidance activities, 

*■{ ' 

22, Ability to write measurable objectives 
for th^ guidance program, , 

23. Ability to help teachers relate course work 
^ to student's future life plarining, ' , 

24, , Knowledge of instruments sivailable for 
measuring of vocational development, 

25. , Ability to design a systan to evaluate 

career gui'dance objectives - 



Need for Inservice 
None Little Soj||^ch Great 



2^/3 4^ 5 



3 4 4; 
3- 4 



3 4 



5 
5 



2 



^Career Competency Survey 
California Pilot Career Gui<lance Center 
San Diego County Department of Education 
1974 
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I' * 



^ To,; -.Staff*- 

■ ^ ■ / J ' ■ 

From: Career, Educjay^iort Task Force f|r Middle Schools 

The Task Force would, like to ge'ti a ieel of how career education is looked 
tipon at the middl'e /school IpVel. Please answer the following questions 



4 



'f and return to eippr 



or 



. \ % Have you'reareT^t^ia Public 9?. Career Education? • 



2. -'Have you takeT> ^py classes or workshops on Career Education? 



3, , Db;^oih$ee Career Education as a value at the middle school 



- ; . 'i 



Do y^,, at tns 't"l^^ incorpQrate any career education materl^Ll 
in ycfN: classes? ' :. " ^ 



--if 50, to i^^hat degree? , , 



if so,, how could you help? 



Yes No - 



Xes No 



Yes No 



Yes No 



5* Would you 1i^ke tt> be paH of a Career Education team at ^ur 
school? 



Yes No 



6- If you are onable to help this school year, do you have any suggestions we 
could consider? 



■ Name 
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supplement Z-1 
Name (Optional) 



CAREER EDUCATION SURVEY^ 



1* Durinig the current school year, how many career education units or 
lessons have you taught? _| ^ 

^Please state the career'deyeloplnent goal for two of these lessons. 
0 (What did you want the student to learn?) 



2. Which of the following teaching strategies have you used this year 
for career education? (Please cheeky 



Resource^ People 



Field Trips 

Films 

Occupacs 

Commercial Game? * 
Teacher-made Games 
Interviewing 

Simulations of Work Situations 

Role Playing 

Other - Please State 



3, What kind of inservlce sessions have been most helpful to you? 
(Please check) 

Basic Awareness. ^ 

" Hake It/Take /It - 

Curriculum Wi>rksheets 



Resource Speakers on Career Edudation 
Other - Please State ^ 



* Adapted from work done in CEPDs 35, 36, and 4-7 ^Q-^ 



1 



I:-- 



The Chamber of Coni^pc 
where a teachey coitld 
clusters* as well as i 
plan to use this selryic 



supplement Z-2 



proposing a Contmunity Resources' Clearinghouse 
1 to get a resource speaker for \rthrious 
n[Ju^trial/business films and materials. M you 
?v Yes ^0 



As you see it> what is Inost needed to facilitate the. continued imple- 
mentation^of Career Education? Please be specific. 



• 6 ' ■ ' 

4 ft" ^ 






'4- 




• 
















-L. 
















^ 





Please return by 



supplement M-1 



COMMUNITY. SCHOOLS^ 



Inservice, Program 
' March 3, 19 



By the completion of this Inservice you shoald: 

>. Be more familiar with the (Jurriculum Council of the 



^Cotnmunity Schools, its role and, function, and its efforts, this" 

year in organizing*a curricuJum structure for 

Community Schools. 

2. Be familiar with the. three major learnek'goals of 

. Community Schools and have related K-12iobject matter goals 
to, these overall .district goals:^ 

-3. -Be .fajpiliar with the suggested thrust of the Reference Guide 
, to- Career Development Pei^formance Indicators and how it can be 
used^ by >^ou 1n planning Instruction. ^ 

' 4. Havfr identified by subject matter area aj; least six additional 
career developiuent goals for which you will be willing to 
contribute instructional efforts. 

I 



r' 



0 
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supplement BB-1 

Here is a sample set of inservice goals and objectives for guidance 
staff development. 



GoaVKO; To give counselors the skills necessary to 
select, organize, classify and use career 
guidance jnaterials for a Career Resource \ 
Center as well as in a classr6om. 

Objectives; 

Kl Given the S.R.A. Career Information Kit, 
the counselor can use the kit to, find 
Information about many jobs- and can teach* 
a student how to use It- 4 

1.2 Given the V. L.EtW. material , the counselor 
jcan demonstrate' for teachers how to use 
it and explore with them ways in which 
they may integrate it Into their curri- 
culum. 

I. ^ ^ 

1/3 Given a list of career guidance materials, 

ther counselor can prioritize each Item on 
the list in terms of its usefulness-^ and 
^ s^ect the five best materials for their 

Career Resource Center. 



Goal 2.0: To provide counselors with the skills to 
aide teachers infusing career guidance 
activities into thei r curriculum. 



Objectives 



2.1 The counselor will identify three ways in 
which the curriculum could be strengthened 
by, the cooperative Involvement of a 
counselor and a teacher. 

2.2 The counselor will be able to identify 
where in the curriculum guidance activities 
are, or could be, implemented with the 
cooperative effort of a teacher and coun- 
selor. ^ 



* Adapted from The Process Guide for Career Guidance, MDE \ 

^16 ' 
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supplement CC-1 



CAREER EDUCATION WORKSHOP, 
PARTICIPANT PEftFORmNCE OBJECTIVES*^ 



Given tfie necessary time, rescfurces, apd information, ^ind coupled with 
a. caUaborative- effort on t,he part of all in attertdance at. the workshop-^ 
you should be able to achieve the outcomes noted below: ' 

1. Develop and a.rtiqulate to others a definition of career 
education he/she can support and prom(JtP, 

] 2. Possess a knowledge of and' articuUte to others th^ com- 
; ^ plementary relationship that exist between the conpepts 

of career; education and their present educatiory>f^granis. , 

3. *Value the process of integrating careerNd|^V?flofMTient per- t 
formance indicators with career preparation perfortnance ^ 

* indicators which include academic vocational and technical 
^ subject (natter performance objectives as a produptive 
means of improving schooT^ curricula. 

4. Associate other services and resources available- within 
local district to assist in the implementation of the 

career education concepts. ^ ' , . 

5:, Develop through a prescribed fomat a minimuW number of 
lesson plans or career guidance plans that you can use 
' : during th^ next school year. 

y *6* Identify and make application of/home> schdbl and community 
resources which will contribute to the effectiveness of the*- 
pupil's learning experiences. 

Promote the cooperative working relationships between teacher^' 
and counselors to increase the effectiveness of the pupij's 
learning experiences. 

Value the process of planning instruction in a systemat 
manner that is characterized by answering the following 
statements; ' j ' 

Determining and describing what it is we want to 
achieve. 

* 

- Doing'whatTs necessary to achieve the desired ■ 
results. 

- Checking to see that we have succeeded in doing 
* what we set out to do* 




c 



* Optional ' ^ , 

** Taken from the Career Education Workshop Implementor Handbook 
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suppler^nt OD-l 



M E M 0 R A N.D U H* 



TO— ElementarX^taff 
-FROMrrWorkshop Facilitators 
DAT/:- January 22, 19_ 

, BE: ' Inservice on Twesday^ January. 27» 19_ 



For the workshop oh Tuesday we need your cooperation and help with the following 

- ^1. Bring any lesson you agre very familiar with that you want to infuse 
career education into. Relevant materials and/or lessons plans will 
help. In addition, bring your copy of Goals^S Performance Indicator?.* 
(Jolly Grefin Giant) ' . ' ^ 

. *2.» Before the workshop you, should aecide whether to work* individually 
or with another teacher* counselor* CETA aide* reading teacher or 
media personnel . No more than 3 to a group please. 

3. Attached is the activity sheet we are asking yoa to fijl out during 
the workshop (two copies please*). One copy is to be given at the 
end of the workshop to the coordinator in yourT/tiilding. 

Plans are to publish the lesson topics and a pne sentence descrip- 
tion of the activity by building. . . . 

4. Room assignments are as follows: (All rooms are in the east end 
of the building.) 

* Grade ■ ' Room , - 

K + 1 'Rooms 9 & 10 

2 + 3 " J Art Room - ^ 

^ ' . 4+5 Media Center (Library) 



Resource Roqm Teachers & Aides - Lounge 
Art* Music* and Phys. Ed. - Music Room 

Administrator's, aides^* CETA aides* counsejors, media coordinators* 
media clerks and reading teachers are. asked to work with any 
teach&r as listed in the five groups above. Only one o^f these 
people to-a group. 



People^ who want to work by themselves in peace and quiet^may wish to go to 
the Media Center* Rom 6. ■ ■ . ^ • ^ 

COFFEE WILL BE AVAILABLE AT 7:30 THE WORKSHOP IS TO BEGIN^T 8:00 am IN 
TME ALL PURPOSE ROOM . After a general session we will break up. into smaller 
groups as out-lined above. ^ 

'AGENDA for the workshop is as follows: " ^ , ' 

1 -Introduction ^ - 

' 2.' "A Short Overview of Career yucation" 

3. Questions & answers \£ * " ' 

4^ A career development activi'ty * f^n Example 

5. .Experiencing a "Career Education Lesson'* ■ , 
T^^^^'^lTTg Infusion Process deiiK^nstrated . &: 

\ 7,' Activity development - break into groups according to the above 



* Adapted from work^liop conducted in CEPD 32 ^lo 
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t ; supp>eneht DD*2 

CAREER EDUCATION WORKSHEET* 

Name 



Grade Level 



\, SUBJECT AR£A(S) to, be taught> and lear^r outcomes desired from 

the lesson 



2. CAREER DEVELOPMENT learner outcomes 

3,. CAREER EDUCATION PERFORMANCE, OBJECTIVE (combination of 1 & 2 above) 



4. ACTIVITIES {Needed to'accomplish #3 above) 



5. ^ MATERIALS. {Needed to accomplish #4) 

6, RESOURCE PEOPLE 



7. EVALUATION (How win you kno^Jgat you accomplished #3?) 



, t 



* Adaptedifrom work .done i*n CEPJ^pZ 



supplement EE-*! 



CAREER. EDUCATION IN A 
. CHANGING WORLD* 



8:30 



9:00 aA OVERVIEW OF THE-COMPONENTS OF CAREER EDUCATION 




Coffee ' 



9:30 a^m. \ CAREER EDUCATION: PLANNING FOR A REGIONAL CENTER 



10:00 a.lfi. » IHSERVICE AMD LOCAL DISTRICT PLANNING FOR CAREER EDUCATION 



10:30 a.m. 



CAH^E^EDgCATION: FROM THE ASSOCIATE DEGREE 4 THE 
UNrntSlTY FOR THE PREPARATION OF TEACHERS 



11:0Q a.m. DISCUSSION, ^UESTIONS-.AND ANSWERS: PARTICIPANT INVOLVEMENT 
-12 noon ' Luncheon 



12:30 p.m. COMMUNITY SUPPORTVFOR CAREER EDUCATION 
'Luncheon Presentation by • 



T 



* Adapted from work done 1n CEpD 29 
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supplement FF-1 



8115 
,8:30 

10:00 



12:00 

2-A5 
3:00 



^ ' ^ STAFF, DEVELOPMENT PROGRAM* 

>^J*It inUst be remembered that,|:here Is nothing 
more diffi^ult^to pl4^> more doubtful Qf 
^ sucfces^, nor mere dangerous to manage > than' 
the creation of a new system^ ^for the ^ 
ttiitlatdr has the enmi% erf al%who would 
^profi t^^b^i the pngservatiort of^^e old 
in?^itoti6^hs.and^erely lukeji^rn ^^iefenders 
in itho^^ who v^iiuld gain'^ ones;" 



MachiaveNi,\;i?he Pnnce^l (1513) 



Registration aad Coffee 

LeFevre "A'j Guidanc^o^rask Force - 
LeFevr^; Reprflrtinj Task^force 
OLC "AJ^'^Comput^rs <Task Force, 
LeFevre All. otHerT^k Forces 



Break 



4 



Small Group Sessions; 

Grouf) A in LeFevr& "A" 
^ y^ilJhe Infusion Process ; C 

University Facil-ltators * 
.Group B'in LeFevre "B*\. ^ ^ 

■ 'Classroom Actiyities. For Career Education 

i Media Services 

Instruction Division 

Elementary Practitioner 



G^^oup C in LeFevre "C" 
- Harren Consolidated"Sc^K>ols-"Proje<?t C*A,*R.E* 

^. X Carger vDevllopment Specialist 



Ltinch 



. '"^fy Upper Elementary Practitioner 
Lowel" Elementary Practitioner 



Repeat of 16:15 ses^^Jbn (Se^ Program above) 



Br^ak 



Lotffl, Education Agency meetings 



♦-Adapted, from work done by CEPD 40 
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CAREER EDUCATION INSEgVICE* 



- AGENDA 



Introduction: 'What is Career Education?" 

A, Components and Life Roles, by 

B. Why Career Education by 



t. Examples of Rationale (or what^s in it for students) 
^ by ^ 



II, Film: "Success Story*' 



III- What's Happening and Where? 
A. Other Schools by 



B. Activities and Ideas at West Middle School by 

C. Resources and Materials by ] 



IV* Reactions: 



J. 



A. What More Do You Want To Know About Career Education 

fay 



B. How Does One Start Using Career Education? by_ 

C. "Reflections" by 



V, Interaction 



* Adapted from work done in C£PD 32 ' 
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WHAT 




LEA1)E RSH I P -DE VE.LOPME NT 

F 0% 



INSTRUCTOR 



CAREER EDUCATION- 



A WINTER WORKSHOP 



This graduate workshop is designed primarily for thosev 
leadership personnel who ,|iave. been given the responsibility 
for developing a local df^trict's comprehensive Career 
Education program* Administrative leaders* local Career ^ 
Education Coordinators and others will develop strategies 
for implementing the Local Career Education Plan submitted 
by their district for 19_-_. The workshop will* also 
provide a vehicle through which the many facfets of a com- 
prehensive program for Career Education can be efficiently 
coordinated, districts may enroll teams to facilitate 
greater comniunication and interaction between administra- 
tis? and Career-Education leaders -or individuals may wish 
to develop Career Educaton leadership skills. 

Registration for^the workshop and the first session will be 
held Wednesday, skfftuary 14, 19_ at 4:00 P.M. at ' 
Subsec^ient meeMng times and places will be determined by 
workshop parfljcipants. The workshop will meet nine Wednes- 
days for approximately 3 houfs each. 

, Associate Professor, ' 

University will have primary res^nsfbility for instruction* 
A variety of consultants and other resources will be used to 
meet the individual needs of participants. 



RETURN TO I 

CAREER EDUCATION 



* Adapted from work done by CEPD 32 
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Workshop participaats may enroll for 3 tenn/2 semester hours 
of graduate credit from one of the following universities: 



course # 
course # 
course # 



cost 



Cost 



cost 



Tuition fees*5ire at the prevailing rates for off-campus grad- 
uate classes for>Wi^ter 1976, If you have questions concern- 
ing the applicability of the course credit for your graduate 
work, please call your advisor, the cectification officer at 
your institution. or the University Consortium Center (459-7123) 



HOW 
TO ^ 
ENROLL 



Determiiie need for coordinating team approach t<y Career Educa- 
tion planning effort, j 

Select team (or individual) to participate in workihoji. 

Register intention to enroll as soon as possible by completing 
form below/ 

Tear off form and return to: ^ ' 

* CAREER EDUCATION ' ' . "V ' ■ 



Register and payfees at first session - Wednesday > January 14 , 
19*^> 4:00 P.M. (Make checks payable to. your university.) 

If additional information is desired, call the Career ESycat^on 
office - " : . , , 



Winter 19__ 
Registration Form 
LEADERSHIP DEVELOPMENT FOR CAREER EDIJCATION 



NAME OF SCHOOL DISTRICT: 



The following person{s) will be enrolling in the LEADERSHIP DEVELOPMENT " 
FOR CAREER EDUCATION Workshop: ^ 

Name Position - Tele. Ho^ \ Uni^fersity 



Please return to: Career Education 
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UNIVERSITY CREDIT REQUIREMENTS t)F WORKSHOP PARTICIPANTS* 

i 

Those enrolled in the workshop for three (3) semester hours of ,c|*edit will 
be expected to complete the following tasks; 

1. ^ For thosei,.^esiriiig an "A" in the workshop, the following criteria must 
be met: 

A. Perfect attendance during all sessions of the workshop. 

B. CompletiQn of a minimum of four (4) curriculum worksheets, each of 
which will contain in writing: 



(1) One academic performance objective 

One career, development performance objective 
A minimum of three (t3) learner activities designed to achieve 
the objectives noted - theset^stetivities should provide the 
learners with several optioas regarding achieving the objectives. 

(4) Necessary resources, teacher activities, and support services 
needed to bring about the identified learner activities. 

(5) A pre-test design. 

(6) A post-test design. ' * ^ * 

C*^ Including one (I) of the four (4) curriculum worksheets, the identi-^ 
fication of a conmunlty resource to be used in the implementation of* 
-the lesson noted by: 

(1) The completed conmunity resource coritact sheet, 

(2) A sunmary of the interview with the community resource contact, 

0* Presenting one (1) curriculum worksheet lesson to workshop ^Participants 

E. Including for one (1) of the four (4) curriculum worksheets a media 
aid which will contribute to the achievement of , the objectives of 
the lesson. This is to be an ^^xiiconstructed by the participant, 
rather than a commercial one. ^ x 

F. Completing an additional proj.ect relate^K^to the workshop objectives. 
This project will be determined by, the participant and have the 
agreement of the workshop coordinator.. Some examples of additional ' 
projects include: 

(1) Completing additional m&4i3 aids, y 

(2) Development of additiotiffi lessons. ^ 

(3) Complete additional community contacts related to planned lessons. 
("4) Other projects- ^ 



2. For those desiring a "B" in the warkshop, all criteria noted above must 
be met with the exception of the number of curriculum worksheets to be 
completed* Participants will be required to complete three (3) curri- 
culum worksheets. 

* Adapted from work done by CEPDs 35, 36, and Kl 
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• A^6CHEDULE OF WORKSHOPS" FOR EDUCATORS IN OUR AREA* ' 



L Creating the "Our CI assyoptn" Feeling 



This workshop is designed for teachers who are 
intent on promoting withtn their classroom the^ 
concept of "our". It deals with our, we, us, 
rather than I,yme, my> Specific examples from 
actual classrooms are' shown. The emphasis is 
on notions of s^f-awareness, togetherness, and 
relating in honest, human terms, There will 
also be a display of teacher-made materials 
dealing with self-awareness. Participants 
will have ain opportunity tp examine these 
materials, copy ideas, and discuss adapting 
and using these materials with the worksHBb 
consultant. c/ 

WHERE: 



DATE: 



Time: 7:00 - 9:00 p.m. . 

Level: Grades K thru 8 

Fee: Members: $3 Non-Members; $9 

Instructor: 



Adapted from work done in CEPDs 35, 36, and 47 

A20' 
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II. Meeting A Special Need: Gifted Students 



? What is Giftedness? 

? How can we identify gifted and talented students in 
our schools? ' 

? How can I design tasks and activities for gifted 
students in my classroom? 

? --Mplhat are other "^chQol systems and teachers doing 
to meet this special need? 



This workshop will offer answers to these questions^ and 
many more. 



WHER 




knday, April 12, 19 

4:\)0 - 6:00 p.m. 
Grilfles K thru 8 
$3.( 



INSTftUCTOR: 



/ 



III. Reading: The*Move To Individualize, 

/x 

At this time of the year when reading i?j We same old. 
routine, liven up lessons and get th^t^cJass. tuned in/ 
turned on by trying individualized r$aii1ng. 

This workshop demonstrates how tob^gin rectffd-keeping 
and will provide participants with/ideas for projects 
and games for'grades.4 through 8. f/ \ 

WHERE: / ^ 



DATE: 
TIME: 
LEVEL: 
FEE: 



Monday, Har'ch 29, 19— ; 
7-^00 - 9:00 p.m. , • ^jl 

Grades 4 thru' 8 
Members; 
Non-Members: 



INSTRUCTOR: 



;; $4.00 / ' i 

ibers; $12.00 ij. i 
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TO: Local District Career Education Coordinators* " > - 

FROM: " Project Staff 

DATE: October 3, 1.9_ ' ' 

SUBJEa: INFORMATION ON CAREER' EDUCATION WORKSHOPS FOR LOCAL 
DISTRICT CAREER EDUmTIOf) COORDINATORS FOR 19_-— 

After reviewing the completed questionnaires of the September 16-17 Career 
Education "Kick Off" Workshop^ we are pleased to announce the following tenta- 
tive schedule of workshops for you to be conducted during the 19_-_ school 
year. (See enclosures/) ■ m 

These programs will address specific objectives and concerns of Local District 
Career Education Plans and shouM give you information, methods, techniques^ 
ar^d other resources needed to achieve the objectives of your plans, Tiin§s, 
places^ and agendas for the first three progcams have been established. Infor- 
mation on the remainder of the programs will be provided at a later date. 

After reviewing the information, please^return the lower portion of,J;fc(is mail- 
ing (the Report Back Form) so that we can continue our pUni>ing for the ini- 
tial three programs. Thank you- . . . ^ » 

bf ; ■ 

Gc: Superintendent of Schools 



PLEASE RETURN BY 

OCTOBER 15 REPORT BACK FORM 



N^E : .P OSITION. ' 

SCHOOL DISTRICT ^ * , 1 CEPD.# ' " * 

I will attend Program 11. Yes_^ No^ • 

I will attend Program itZ. Yes No ' 

I will attend Program i¥3. ' Yes No ' * 

' ■ ■ \ '. ^ 
Please plan on me for a 12:00 noon luncheon on October 22, 19 yes No 

Please plan on me for a 12:00 noon luncheon. on October 31, 15— Yes ^ No 



Please consider the following additional area^«il>5e consijiered in the Region XII 
scheduled workshops: 



Please return by 



to: 



' j \ supplemer^^^ 

LOCAL DISTRICT .CAREER EDUCATION COORDINATOR 'WORKSHOPS 

FOR 19_-_*^ ' ' . 




■ PROGRAM n - ORGANIZING LOCALlY^OR CAREER EDUCATION 

Questions ta be addressed at *this workshop: 

' ■ ' . \ . ^ . ^ 

% (1) How to organize a 'local district sJ;eering commi«^ What to do, 
• what kind Df goals to e^ablishy * ' > 

^ ^ (2) Identifying the* roles of staff iH^local district Career Education^ 
efforts. * . * * * ■ , . 

\ ■ ' 

(3) Identifying the changes^projnoted by Career Education and*what they 
' mean fof a local district. . ^ \ , 

^ _ ^ When;^ * Wednesday; October 22, 19_ ' 

9:30 a.m. - 12:00 noon ^ 



Where: 



Resource People; \ Yet to be determined 



\. PROGRAM n * GOAL SETTING AND THE LOCAL DISTRICT 
Questions to be addressed at this workshop; 



(1) Identifying approaches to establishfng a curriculum structure for 
your instructional programs, ^ ' . * ' , 

(2) How to- use the Michigan Department of Edqcation GoaVSe^lpg process 
in establishing local district goals, 

— — ' . , ■ ■ ^ - ■ * 

(3) How to use the Phi Delta Kappa Goal Setting process in establisjjing' 
Jocal district goals. 



(4) 'How to develop youi^ own junique methods 

■\ Whwu Wednesday, October^z', 1$ 

1:00 p-m^ - 3:30 p.m. 

Where: • - > ' 



ods in esfabl ishirigMocal district^ 



Resource People: 



4 <L ^ 



Michigan Deparlsment 

of Education 
/ETementary principal 
V High School Principal 



supplement KK-3 

PROGRAM Bf' CREATING AN AWARENESS OF CAREEt( EDUCATION FOR SCHOOL PUBLICS 

Questions/ to^ be* addressed; 

(1) MeJ^ods and techniques to use in making the following groups aware 
Career Education; 

A., Boards Qf Educatior|^ " • ^ ' 

B-\ Steering Coftmittees \ " 

C- Administrative Groups ' \ 

Jta^fchers, Counselors* and Support PeVs 

V When: Friday, October 31, 19!^ 

9:30 a.m- - 12:00 noon 




^sonnel 



Wjiere; 





Resource People > Yet to be determinecf 
PROGRAM ^4 - INTRODUCTION -TO PILOT STRAI^GIES TO IMPLEMENT CAREER EDUCAHON 
Questions to be addressed: 

(!) Tralning^^ftiners for infusion Process.^ 

(2) Exploration Prograif^. ^ 

(3) Utilizing media and^'niaterials. ^ ' 

(4) Guidance and Career Education: 





^(5) Providing follow-up services to those implementing Career Education 
. * in the classrooms. " ^ " / 

- ' When: Week of November 17' 

PROGRAM iifS - CREATING AWARENESS jjOR CCfHHUNITY PUBLICS 

Questions to be addressed: 

{]) Creating awareness for the following publics: 
^ ^ * /T. Parent groups . . : 

Severe-oriented groups 
C- General public 



When: Week of November 17^ y 

PRbGRAM ^6 - ESTABLji^HING STARTER LISTS OF PERFORMaW OBJECTIVES 
WhWr , Wesi^ January 12 




PROGRAM §7 - CONTINUATION OF PILOT STRATEGIES 

When: Week of January 19 

f , .A 

PROGRAM ^8 - EVALUATION' - 
— ' ; \» 



^hen: 



Week (Jf March 8 
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CAREER EDUCATION^ STEERING COHMIHEE* 

The Career Education Steering Comii>ttee has been working since September 
S9_x^N^ey have worked diligently to jdfilermine the needs of the students in 

area\)f career education and shOL(ld be commended for the progress tfiey 
h^ve made\in meeting these needs. - ' ^ . 

. When.)h'ase II and Phase III of the" Career Education Pilot Program is 
implemented, the Steering Conmiittee will be expanded Jto include members of 
^ the community and students . * 



: CAREER EDUCATION 
It is recommended a three phase Career Education Pilot Program be 



conducted in the SchooU 
Phase I 



Phase II 



Phase IIP 



Detepmine the Statp Career Education Goals ij^'ch' are appropriate 
for /ecich grade level or subject area 

Determina the materials which are appropriate for implementing 
the selected State Career Eduo&tion Goals for each. grade level 
or subject area K-9. ■ 

Determine the community resources {speakers* etc.) and places 
to visit which are appropriate for the implementation of the 
selected StateXareer Education Goals for eac^ grade level or 
^ subject area < - - 

Develop lessons or units* of study for infusing career education 
, goals into the existing curriculum. 

Implement the selected State Career Education Goals into each 
grade level and subject area.. 

It is reconmended Phase I of the pij^ program be conducted 
during the second semester of the school ye^r. The first 
phase would commence Janua^y 26, and conclude June 11, 19 . 



When to 
conduct 
Pilot 

What The grad&s involved woulrf be at least one self contained grade 

Gra<Je Level ' level froTr kindergarten through- fourth grade! Fifth grade . 
will conduct through ninth. grade levels would pilot the program in one of ttie 
«ilot subject areas; 

Who A survey will be conducted tVrde nty fy those- teachers who are ^ 

will interested in participating in tne Career" Education Pflot Program* 

conduct 
pilot 



OBJECTIVES OF PHASE I 



1. Career Education pilot teachers will determine the State Career Education 
goals^appropriate for eacfi grade level or subject area (K-9). This deter- 
N mi,nation will be made through Investigation and trial at the different 
grade levels and in the differer^t subj^t areas {K-9)* 



* Adapted from work done in CEPD'32 
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2. Career Education pilot teachers will detemi<e the FiTaterials apprbpriate 
for intplenienting each selected State Career Education goal.'' This 
d^tenninatioA will be made through investigation and trial at the dif- 
ferent grade l,evels. and in the, di fferent subject .areas {K-9). 

3. /Carder Educa,tion pilot .teachers wj 11 cooipile^a list o^v community re- 

sources (speakers, etc.) and places" to visit whAch are appropriate for 
'.the implementation of:th^ selected State Career Education Goals for 
,^^ach grade level or subject area (K-9) 



INSERVICE.FOR IH|SfflENTING PHASE I OF THE CAREER EDUCAT^ION PILOT PROGRAM 



Members jof Career Education Steering Committee Will attend training 
workshops. ■ 

2. /O/ie half-day^of inservice will be conducted by the Career Education 

'Steering Committee memTjers for all pilot teacfhers. on January 14> 19 . 

An additipnal^half^-day will be provided if needed for pilot teachers. 

Objectives p msarvice are: 

\ a. Explain the State Depar^m^nt of Education's Career Education plan. 

b. Explain our LE^^s (^reer Education plan which was submitted to 
* - State Departmerit of -Education. 

c. " Explait^ the Career Education Pilot program (K-9). 

d. £^xp]ain the Cj^reer Development Goals & Performance Indicators . 
^. i)is,play^iiiater:ia^f^.^ ■ - ■ 

3, Proyidje one half-day Tor pilot teachers and members of the steering 
coimittee to. comjJi*^^*^ list of the selected ^career education goals, 

' materials^ aod cojtmunity resources -to be used at the various grade 

lev^k and subject areas (K-9). 
^ - . * ' * - - . ■ , 

. : .Ifl^ ■ ^ ■ ■ . . ' 

OBjtCTIV-&$.OK tHE'CAREER.-EDUCATfbN STEERING COMMITTEE 

■ i - I • ' . 

1. ^," Sereetltbroj^gli a^survey those teachers who are interested in partici- ^ 

patingH^ii^ Career Education, Pilot program commencing January 26> 19_ 
^ ' and ending ^une l.lr39:_. ■ 

2, -' Committee ^nembers wiH be responsible for; 

a. ^ maintjairfing personal contact with a designated number of pilot, 
teacjhaps forjrfl mlnimum.of two visits per month; 

. ' ' fX' ' . ' ■ 

; b.'" reporting to the Steering Committee any problems or area of 
^ , strength associated with the Career Education pilot program. 



' . ' , supplement 11-3 > 

> 

3. Conjpile an internal resource catalogue of available career education 
materials. 

' EVALUATION QF THE CAREER EDUCATION PHASE I PILOT PRQl^RAH . ' . 

The objectives of the Career Education phase Ppilot program have been met if; 

K- A list of career educati-on 'goals appropriate for each grade level or 
subject area K-9 is available by June 1U.19^, , . 

2. A list of materials appropri ate for implementing each of the selected 
* career education goals gr^ades K-9 is . available by June 11^ 19_. ^ 

3. ^ A list of community resource people and places to visit for the imple- , 

mentation of eacli selected carefer education goal K-9 is available by 
J.unff 11,19. 

Phase JI anicf Phase III of the Career Education Program would be implemented 
* during the l9_-~ school year. 
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- GENERAL PURPOSE EVALUATION FORM 



Inservice Title 
D$te 



INSTRUCTIONS 

To deftermine, whether or not this inservice workshop met your needs 
^nd our objectives, please give us your honest opinion on the design, 
presentation, and value of this experience, Circle the number which 
best expresses your reaction to each of the items on this page*. The 
last page provides space for your comments. 

Thank you for your help. A summary of all comments will be made 
available througti the worlcshop director in approximately two \fleeks. 
Please return yo'uf completec* forms to the workshop director before you 
1 eaVe * 

I EVALUATION CRITERIA 



1. The org^anization of the 
workshop w*s 

Z. The objectives of the 
workshop were: 

3* The worK of the staff and/qr 
consultant(s) was: 

4J The ideas and activities 

presented were: 

< 

5., The scope (coverage) was: . 

^ 

6. My attendance at this 
workshop should prove; 

7. Overall J I consider this 
workshop: 



Excellent 
7 

Clearly Evident 
7 

Excellent 
7 

Very Interesting 
7 

T/ery Adequate 
7 

Very Beneficial 



Excellent 
7 



1 



6 
6 
6 
6 
6 

6 - 
6 

Yes 



4 
4 
4 
4 
4 
4 
4 



3 
3 
3 
3 
• 3 
3 
3 

4- 



8. Would you like more information 
about the topic(s) discussed? 

if yes: Please provide name and mailing address 



2 
2 
2 
2 
2 
2 
2 

2. No 



Poor 
1 



r 



Vague 
1 

Poor 
1 

Dull 

1 

Inadequate 

No Benei^it, 
1 
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' ^ INSERVICE EVALUATION* 

In general* how, do you feel about the inservijce training session? "(check one 



Very ilot 
Useful ■ 1 Useful 



1 



Very . ^ Consid- Quitis 
Did these meetings.,. ' , Little Some erafaly a Lot 



Increase your knowledge- of the * / 
career education concept? _ 



Assist you in developing a^ 
career education plan for your 
district? . V. 

Improve your skill as a career 
education resource and ^ ^ 
consultive employee within your 
district? 

Assist you in disseminating 
information within your district? 

Increase your knowledge of how, 
to coordinate district activities? 



Give you ideas that might help * 

you bring about .change in your / 
district? » ^ 



district? 

What one to three things did you like about the sessions? 



What one to three things could we have done better? 



On the. reverse side^please give suggestions how the CEPD can assist local 
education agencies in th^ area of career education. 



4 

430. 

* Adapted from work done by CEPD 40 
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CURRICULUM WORKSHOP 

CAREER' EDUCATION IN THE ClJRRICULUM* 



WORKSHOP EVALUATION, 

. Please respond to the following questions with as much candor and 
honesty as you can muster. Your' responses will serve as a valuable input 
"in. considering changes for similar workshops, 

1-^ Were the goals and objectives of the wot'kshop clearly stated? ^ 

very clear ^clear somewhat ambiguous j ^ambiguous 

2, Were the goals aqd^ obje<^tives of the workshop meaningful ones to pursue? 
^very irreaningful ^ m eaningful ^ s omewhat meaniijgful > 



not meaningful 



Comments for change 



X 



3- To what extent do you feel the workshop accomplished its stated objectives? 
^extremlly well well ^average poorly ; 

What suggestions wo^uld you offer for improvement? 

4- Did you find the u/iit outlines useful and meaningful? 

^very useful ^useful ^not very useful 

'Vhat suggestions do .you have for improving t^^se outlines? 



5, List three activities or aspects of the workshop whjch were m ost beneficial 
to you and .describe why. 



* Adapted from work done in CEPO 32 43l ' - ' 
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6, List three activities or aspects of the workshop which were least 
beneficial to you and describe why. 



7, list any activities you 'would like to see as a foHow-up to this vtorkshop. 



8. How appropriately was the ^lass time used in meeting the objectives? 
very appropriately appropriately ^not appropriately 



What suggestions could y^u make for change 



9. Were the resource people used to cover the most appropriate areas of 

the workshop? 

^ * 
yes possibly n o | 



Suggestions regarding'othef areas for which resource people could have 
been used or areas for which resource people weV^e not needed. 



10. To help in future workshop planning* rank order the following reference 
materials to^indicate the desfrability of having a copy for each work- 
shop participant. 

" ■ * 

^ Career Education in Michigan 

^, . ' A Reference Guide to Goals and Perfojrmance iRdicators 

Career Development Idea/Activity BooR 

_; Ref^ence material for writing performance objectives 
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ities^: 



n. List foljow^p activities^you would Hke the CEPD *to become involved with. 



If you would consent to ^?ve your name used as a contact person, i.e. one who 
has completed this career education workshop* in your district pleaSe complete 
and tear off the bottom portion of this sheet. 



Name 



Address 



School, District 



Area of Instruction: Elementary 



School 



Secondary 



_. Counseling 



■TV 
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CHAPTER IV 
F'romotion 
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Why 

Promote 



r 



The % 

Audiences 



The ^ 
Audiences 



How 
to 

Promote 



The success or failure of career education efforts is 
directly related, to effective pronrotion. The goat of pro- 
nation is to rfel^elop corrmunity coirmiitment *and involv^ent. 

ETfecfS|fe proinotion can create the following outcomes; 

" the community becomes involved if) the 'Identi fi cation 
of goals. * . " ^ 

community, resources are identified and utilized/ia 
career education efforts., 

^ the community is involved on advisory committees. . 

— support^Jor milla^e requests is increased. 

~ the schools become less isolated^ from the community. 



For some of the persons involved in education, the ,CEPD's 
ur lea's staff development program creates career education 
understandings. But staff development does not necessarily 
reach the community or the' students. 

In designing a promotional campaign, the following should 
be taken into consideration: 

1, jWhat are the primary audiences? 

2, (j(|iat kinds of nessages would most likely arouse their 
interest and support? 

3, Wfi^t are the audiences' goals and ^|xpectations for 
, edu^Htioai 

4, What does cVeer education offer as a means of meeting 
those expect^tioyjs^-ef^^^'g^ls? 

5, Who has credilSTrity with the'taV^get audiences?, , V 

6, What are some special concerns of Vrfeeds of the target 
' , audiences? {i,e., The Ltons Club offers services for 

blind. How can career education facilitate this service! 

The CEPD respcmsibylity for promoting career' eduoation 
should not be lim>lfe*4o the schools. Parente", community 
leaders, W9rkers, taxpayers and educators, imjst be aware 
of career education and its implications. 



They must be encouraged to take an activ 
tion'/ They should be induced*^ " 
as an essential element of ccwprehen 



idual 



career 



.6 in educa- 
p^rtise 
ion. 



Promotional, efforts should constant, .toTTSfsleht, and 
seek to build upon information that h^s'Been^lntt'oduced to 
audifencesr. (Some experiences show that one-shot media 
blitzes receive much attention, but that afterward things* 
revert to "normal/') 

Preliminary promotional efforts slaould attempt "to, create- 
the awareness wijthih the community thVtcareer educati6n Is 
a positive-concept designed to help incTwiduals more effect- 
ively perform life roles as students, fapii/ly members, workers , 
and citizens. y--^""""^ ( ^iac: 
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First efforts-should be jntense but br>eT, They should 
create -a general knowl=edge of the name "career education" ^s 
a concept of educatiori. This lays the groundwork *for dis- 
cussions in greater detail. 

. ' r 

When initial awarenesses are created promotional efforts 
should shift to the active involvement of the community , as * 
a resource. What follows is a brief listing of some pro-, 
motional tools.^ L^ter in this chapter these tools Will be 



discussed in greater detail, with some suggested activities 
and samples. 

— posters - simple with striking graphic design, usually 

expressing a single thought. 

— radio spots - 10 to 60 seconds (usually in ten second 

increments), carrying a forceful^ statement 
^K^ut positive or hopeful outcomes of a 
program. 

television spots - similar to, radio spots, but with a 
visual ^content that should compliment the 
■5 spoken message.-' Inserted during programming 

breaks. * , - 

slide/tape - combine relatively inexpensive still 

photography or art work and a taped sound' 
s track. Ideal for classroom, or parent - 
meetings. Offers great flexibility. ^.Easi- 
ly reproduced and circulated. 

flyers - -mailable paniphlets covering a wide range of 
ide^s and activities.' Inexpensive and com- 
municate well , if intelligently designed, 

■ * written and organized, ^ 

— newsletters - aimed rlsparents or other educators, 

concentrate on activities in the classroom, 
acknowledge innovation* name names*" identify 
students, promote community invcHvement. 

■ * 

feature articles - straightforv^grd discussions of 
, ■ terminology, practical activities ^and their 
results. Developed coof^atlvely wi'th edi- 
tors of comnunity newspapers. 
* 

- news re^leases - to local news outlets and broadcasters 
about future activities:, 

. Posters are a highly v.isible promotion device if properly 
placed for public viewing. Th^ should create Initial 
awareness that career education has a name and it represents 
a positive concept. 



" ; ' The messages used can run f-fom a very simple, "Happines#^ 
is Career EducatjDji," to a connot^tlve approach, "Career 
Education; "helping me makeJ^^Own^ c^^i ces for my own futujfte." 

'An arresting and aesthetic design can be illustrative or. 
atjstract, but it should not ijfiterfere with the readability 
. of the message.- '"^ ■ 

sample posters * . ^ . • ^ " 
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radio 
spots * 



Getting posters* done can be^'a positing opportunity for 
the p^romotef. By involving students and teachers in making 
posters, the promoter can also inti:odude them, to some ini- 
tial career education awarenesses. Then students can trans- 
late ttiose awarenesses into visual messages ab^t the posi- 
tive nature of career education, 

^ . ^ V 

Also Student participation In the creation of/posters can 



arouse parent interest and lead to student/parent discussion, 



and^parent/parent discussion. 



Student participation ^t the same time means that the 
irifusion process is being used (whether or not is is ident- 
ified as such at' the time). Interpretive skills af^e being 
deve^ou^d along with language skills, mechanical skills, 
antfj^sual learning. Student placement of posters within 
tbgBn^unity can serve as a bridge between student and the 
cWny. ... ^ 

^Radto spcrts provide ah excellent way of involving students, 
teachers and cotf^un;ty resources in developing career educa-' ' 
tion promotion,* 



Establishing r^ortwith your local radio program direc- 
tor can' have some long-term advantages- CEPD promoters can 
develop their own spots, or the station may do it for them. 



All broadcasters are requ 
time for a certain amount of 
When licenses come- up for ex 
be able to demonstrate compl 
Station managers do not need 
nowledgement of donated time 
letter will he]p the^tation 
service^ . and probably result 
future, ' w 



ired by the FCC to donate air 
public service broadcasting, 
amination, the broadcaster must 
iance with federal guidelines, 
to be nftiHnded of this. Ack- 
1n the fiorm of a complimentary 
justify' its claims of public 
in- more assistance in the 



One day's radio broadcasting contains literally^ thousands 
of spoken messages. To dfstinguisji one^jiessage from another, " 
-a variety of techniques are routinely employed. By listening * 
to "one broadcast hour of a station which has a high verbal- 
to-music ratio, one can identify these techniques, 

A promoter hae to make the tareer education message 
heard among all these competing>essages. 

The station contact person may be able to suggest* waj^s 
^-Co m£(ke the message heard. Station staffs are proud\)f 
*their professiona,! i^m and can be a great asset in clari- 
fying messages and streamlining, presentations. Tact and 
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charm can make. yourVprommfon itand out when. Sj^ndwiched 
between some of the mor/obnoxious offerings- ) 

Here is^one suggestion that just tna/yield the k 
results the promotion is meant to have: 

Make two contacts; one with^^the station pr^graiMng 
director, the other with one of the local educators- From 
the station person, try to- secure a coimiitment to use 
promotional spots- " ^ , ■ 

Offer aDvAdea to the loiial educatar,-^ Working With-a 
speech, English, or journalism ii^structon, plan classroom 
activities that meet the objective of developing pro-, • 
motional tool - 

The^'^tudents can; as a cooperative venture, fesearch 
career edtjfi^tion and develop ideas about its positive 
nature- /^nth some guidance they call ^develop a script and ' 
choose/a speaker, (t^pe auditions). They can record, 
analyze-strengths and weaknesses in technique and helfH^ 
one anothecin developing 5 project that is theirs- The 
school's laQ^age lab can be utilized, or the •intermediaj;e 
district mayjprovide recording equipment- The students ^ 
discuss the /addition of sound effects where they can ^ 
strengthen the delivery- They record the^message, with* 
and witt^ut them and compare- They time it acpurately- 
Speed up the delivery or slow it down- Edit out ambig- 
uities and discuss volume> tone and mood- Perhaj3s make 
recordings using more than one person- Just basically 
explore different approaches. 

During these activities, the CEPD'promotion person can * 
monitor progress and re-establish contact^ith the station 
person. Explain student enthusiasm and reach an under- 
standing with the broadcast person about reinforcing the 
students in their efforts, while keeping In mind the pro- 
fessional sensitivities of tht broadcaster- 

The students should be introduced to the concept that 
their worK^will be listened to critically and they should 
be, receptive to small changes here and there - 

When the students are satisfied with their product, 
they should be prepared for a test. Arrangements should be 
made to visit the station and present the spot to the 
broadcaster 

^ If rapport has been established, the seiJSitive station 
person profc&ily will not attemgt to -completely rework the 
^styden^s^ project, but he ot she may suggest recording the 
•sefnTlndssage in the studio uK^nhance the technical quality. 




The first result is a promotional tool. In all likelihood 
it' will be noticed for some' important reasons. It will 
■ feature the voice of a studeRt. A promoter should not under- 
esttniatB-' the attention getting ability of a less-than- 
mature, voice speaking about something that js important. 
It serves as an uncommon departure from standard radio fare. 
{Some commercial developers have noticed this Ibo^^^and less- 
than mature voices now are becoming more, cotnmon jn commer- 
cials,) _< ^ I ' 

if \ 

Something else happens in addition to the development of 

the promotional tool. Career develot)ment skills have been 
infused into subject matter in the classroom. The students, 
have developed some cooperative skills, h^ve done seme self- 
awareness and assessment on an individual ancl group .basis, 
{in the selection of voices during aurf)ition). - T**ey- begin , 
to deal with* the concepts of ycafeer\equc;ation/in th^ dev- * 
elopment of the scnpt. They eJfperience career expl^ora- ^ 
tion in their work with the broadcast person. ^ The -broad- 
cast [ferson has become a cojinmunity resource. 

And if that is notyenough-* student pride of 'ac^omplish- 
"inent can cgj^t^^nfoWie home, JFanrily members and relatives 
m^y listjSn forUlie spot/ Other parents jn^y hear of the 
spot ariu listen fot it,* ^ ' ^ ^ * 

■ Obviously, radio' spot promotion can, be dcjpe in' a variety 
-of way&. There ar? commercially packaged career education'^/ 
spot?* The C£PD &taff can do the promotion, or the radio 
station c.ar> work from a script, but studen#^ as resoiJrce& 
'should not be underestimated. QEPDs have received sample* 
radta -spot texts from the Michigan Department of |ducation* 

Many, of the same tijings apply to televisio^n which a[>piy ^ 
to raditf. An important difference is the visual element, 
Radi^ listening often is/concurrent with other activities, 
but television viewing, is a passive experience. Because of 
\this, the .television spot dpes not necessarily have to wpjrk . 

^ertime^tQ be noticed, ^ The techniques used t<f make af * 
t^le^iSion. spot n(>ticed can be subtle.^ A cal^eer education' 
promotional spot provide some welcome, re^li'ef from the , 
constat cofnmercial abuse. that is lie aped upon the viewerT/ 

A series, ndn-commercial , intelligent $pot can delfvet^ 
-valuable information about career, education" and perhaps 
ingratiate tWvUwer to tfie.xatise. ' \ / \ , . 

And it may heTu the" broadcaster justify Iclarlms' of public 
service, A commitmeijt by the station cian^gta^rt things in 
motion. It may offer to provide materiafs* and technical, 
assistance, or it may offer to produce the spot," 
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A DTpfTioter should)also" consider using students as a ^ 
resoip^e- Students talking about their own education can 
be highly effective where adult. comnentary may fall apart ^ 
as a promotion. . " * 

- There are some general tec|iniques that*can be considered: ■ 

static visual - voice over - ' ^ • 

Probably the simplest technique. Stations ^of ten yse 
^this technique for short duration breaks in prpgranifring 
and advertising. It consists of a photo* drawing* paint- . 
ing or design.^ It remains on the screen during^.the 
spoken message*. It should be reserved for shorter. spots. 
On television a static scene can be hypnotic if the verbal 
message drones on and on. The message can be lost on a 
hypnotized viewer. 

videotape (or llljii) - voice over 

If videotape 1s available from the station or from one 
of the^rea^s skill cent/rs it c^n be used for this tech- 
nique- A short segmehtwiost likely" concentrating on 
school-aged persons engaged in scmool* work> famfly, or 
leisure activities is combined wiy» a* narration By someone 
"off camera/* If sounds of activities are included* they 
should be muted enough to not interfere with the narration. 

videotape - live narration * 

1) subject monologue' the narrator in a specific recog- 
nizable setting talks directly to the viewer* maintains eye 
contact* and explains the message. 

2) narrator monologue - narrator gxplalns.what is taking 
place around him. or her and relates, those activities to the 
message. The information in the ^^isual reinforces the 
narration. ' ^ 

Students as resources in developing te}evisfon spo^s. 

cannot be overemphasl2ed. * ^^X^ 

. * ... * * 

One coromuaity spurce person suggests the following: 

If Student involvemefnt is pursued* take care, that the 
prettiest cfiild isn't the only one corisidered for an appear- 
ance. A > . 

A more realistic reflection- of students often Isrhighly 
effective. * Also* the'^pot should, strive^ to be^nati/ral. The 
student af any other narrator should be at ease with the * 
camera and with the things* he or she is saying, A heads-up ' 
speech on drama teacher can help a student speak in terms 
'* he o|>she usually uses for communication and still get the 
fSage across., .'Too much direction and polishing can 
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projector- WitK the ligbt out, the first projector 
" advances to the next sHde- - 

Both projectojfs are ajined at t'he sajne spot on the screen- 
What the viewer 'sees is a scenei thsO^solves into a 
second scene. No black out no whit^. flash just a smootlt 
transition. - (In an ever-expanding visual market many luanu* 
factur6rs* are making dissolve units with many iJfditional 
features, that are compatible with the most cdfrmon pro- 
jectors on the market.) £ 




Some dissolve, units can be coordinated with automatic 
t>ulsing units. It is obvious that unless a district already 
has this kind of equipment available, simpler apptroache^; 
probably should be adhered to. The equipment and its^ ma'jn- 
tenance Ts expensive". 

Some systems incorporate. two separate tracks on ofJposite^ 
sides of the.room, qu^drof^honic s6und, and as nfariyra^-^ten 
projectors. "Though the preserjtations are impressiv^,vthi"s 
often is "tqoTDUch. The technology of presentation can 
oyerwheln) the message. Viewers can come away impressed, 
but rarely irifomed when this approach is taken, A sug- 
gested way to cofmul^icate is. to keep it simple and.easy to 
follow- K$eR^ the content clear and concise- 

"Flyer" is an operf. definition of a small handbill. It ' 
generally is used as an announcement vehicle, or a prelim- 
inary overview of the kinds of information which later can 
be disbussed'in detail. 
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It can provide basic information, or it^can announce/ a . 
discussdoii-where information wilt be disseminated, Cayeer 
education course offerings, prograans, meetings, introductory, 
materialman can be put into flyer form, mailed, handed out 
or posted. 

Its chief advantage is that it is'small, portable! inex- 
pensive and brief. It is relajively easy to producl^ and 
distribute. Formats are flexible. ■ 

Regardless, of who designs the flyer, there are a feW 
rules that can assist in simplifying the production and 
assuring that the flyer H easily understood. 9of beginning 
a series of flyers, there is one format that provides great 
flexibility is highly effective. It begins With an 
8 1/2 x.n inch piece of paper»„placed horizont^ly. It is 
divided into three eaual sections:* 




When folded on these divisions, the flyei/ fias six functional 



•sides. 




1> 



In a great number of cases, .thte cover of the flyer appears 
to be page (1). The backside of/page (1) would be page. (2)/ 
In' general, the text should projiably start on page (2). 
'(formal education enphasizing trie need to read ftm left to 
"right.) If this approach is f)&l 1 owed then i for the sake of 
not confusing some people, th? -flyer should open all the way 
up, containinq three sections' to handle the bulk of the 
message and whatever graphics are used. 

I 

443 
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But there can be proWems/if the designer is not careful. 
When the flyer is first -opened, page five Is opposite page 
two. There can be some possibility of the reader attempting 
to read from page two to page five> unless it is made 
obvious that page five is not, a continuation of page two. 
The simplest way is to make page five look different than 
the text on page two. 

If page (2) is basically textual with some subject 
headings, page five can be dispensed of in a number of 
ways, depending on the content aad purpose of the flyer. 

^ If the flyer is. asking.a^response— fOF a workshop, or 
source materials, a mailing card can- be [^laced^here. If 
there is an additional message that does not fit well 
within the main text, it can be placed here. (If this 
is the Mse, the page five should appear significatntly 
different than the main text.) Perhaps a bold face 
statement that relates to the main text> or the beginning 
of an explanatory text that continues over to page six. 
Perhaps, photography or illustrations and headings. If 
page five is self-contained then where or what is p^ge 
six? * 

Pafge'six is ideal for a self-mailing label. This cuts 
the need fqr envelopes, and stuffing. And because it is 
on the back of the whole f^yer it does not make a logical 
position for an extremely important message.., (it also 
may be used for acknowledgements, logos, etc.) 

Other things to remember in designing a flyer; 

identify the source of the flyer|^ 
— give a number or c&ntact foe more information 

identify the concept dealt with 

, avoid darker colored papers when using photography 
(photographs don't show up). 



if u^lng co'lored ink> stick to darker shades of brown 
on lighter papers. ^ ■ ^ 

the cover page should have. a relatively bold title 

don*| mix a number of typefaces just because t^jey 
are availaUle, Make typeface selection on the basis 
of readability. 



r 



newsletters Items, of no apparent news or feature value to the local* 

newspaper or radio stfation, may well be, included in a news- 
letter from the schpol to the parent and businesses, etc. 

Whenever careea education acUvities are begun in a school 
or whenever new meti(Dds are adj|^ to a career education pro- 
gram, a newsletter snouldvcari'y that news home, to the parents 

They need not be elaborate, a mimeo will do. They ^ould 
carry summaries of career education activities, {depending 
on local attitudes, mention names and places and activities) 

, ■ In cases where coinnunity resource persons have been 

utilized in the classroom, that should be noted. 

If. an actual- newsletter similar to a school newspaper is 
, being contemplated it may be possible to involve English or 
journalism classes on the high school level* Softie jour- 
nalism classes m^ be large enough to allow part of that^ 
class to alternate working on the school paper and on the 
newsletter. Reporting to adults about interests in the 
school can be significantly different than communicating to 
the students about the^school. This may be discussed with " 
the journalism instructor. . ^ ^ 

i 

If time^and personnel warrant^it nilght be a good idea" ' 
to Include the [ninutes of meetings of the school board and 
career ettucation stee^ng coinnlttees* 
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sample newsletter 
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CAREER EDUCATION PROGRESS REPORT ^ 

January 30, 1976" ' ' ' 

NATIONAL LEVEL NEWS 

Congressman Perkins has introduced a Bill, H.R, 11023, to authorize a 
Career Education program for elementary and secondary schools through- 
out the United States, The Bill which really addresses K-14 education ^ 
contains language both for the authorization and appropriation of funds* 
(This is Congress* effort, to gain control of budgeting process,) The 
Bill calls for missive funding, beginning with 1977 ($100,000,000), 
with reducing ampunts each year through 1980 ($25,000,000), Monies 
would be allocated to states In accordance with population and would 
be distributed in accordance with a state plan to local dis^tricts* 
Since introducing the Bill, Perkins has been receiving approximately 
100 letters per day in support of the pill* Hearing will be held in^ 
February on it> an<M"ill Weisgerber, Michigan Department of Education, 
and Al Lorent , State Career Edu<;ation Member and member of the AFL, 
will testify. Money woulcf be spent for such things as staff inservices, 
materials, coordinators, and trie like," If interested, our office^ 
would be happy to send you cppies of the Bill on request. 

STATE LEVEL NEWS 

The National Institute of Education Grant Proposal^ ($1 millfon per year 
for possibly the n^xt^ four" and one half years) will be submitted to NIE 
by the middle of February." The proposal has recently received endorse- 
ment from the following ^groups: Th^ Intermediate sdFrool District 
Superintendents .Cooncil of "23", the State Career Education Coninissio<a, 
and the State CEPD Coordinators. -We will keep you tnfprmed on develop- 
ments, A 

You either receivedpr;shall soon receive a letter from Dr, John Porter 
congratulating you for developing your 1975-76 Career Education plan 
and wishing you success in your efforts jto ijjplemertt it* &20 school 
distr^jctsMn -MTthigafn submitted plans for the 1975-76 schbol year, 12 
schooV districts in ftfoiigan did not submit plans, They received letters 
fj^om [ir/ Porter .noting their non compliance with Public ^ct 97*s maiKj^te 
and wer& urged to do'all.ih thejr power to rectffy'tKe situation, -.As 
of our meeting Thursday, two of the twelve; districts had already begun 
such move's. * . ' * 

A dral^ of the 1976-7-7 Career EducaVion planning form was made available 
at our CEPD leadership meetings in kansing*and we have the following to 
report relat^ve to it*and thfe, planning pracess, ^ 

, * ■ ' > 

1; Emphasis for 1976-77 will, be suggested for four major areels; 
Instruction, Guidance, Planning for Placement, and Professional 
Development, 

^, Planning will include efftwM^sjjj^^F^^ district resources as 
well*a$ efforts to* be handleoThfough outside sources. 
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3* Districts will discuss in narrative fashion the results of their 
efforts in achie^g the objectives of the 197S-76 plan* 

4* Districts will be asked to identify long range goals beyond 1976*77 
as a part of the plan- ^ 

'Phil Kearney, Deputy Superintendent of the Michigan Deparbnent of Education, 
not-ed that presently, $12,000,000 i5 spent annually for inservice education 
in Michigan; The iSiajor problem is that mosjt aid is categorical and admin- 
istered in a fragrnfented*" approach. Noter^Look for efforts to better 

, coordinate the utilization of such funds in accordance with annual^ planning 
In the future. y 

Our Region XII Career Education Staff met with the State Career Education 
Commission's Sub Committee for Profe^sstonal Development. The Conmittee 
is trying to draft a Professional Development plan to use as a basis for 
funding by the state legislature. Our area was invited to give input to 
the Committee because of the extensive experience this geographical area 
has shown in Professional Development efforts. 
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REGION XII AND CEPD ^36 NEtiS 
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We have submitted for final preparation, our part of a proposal grant which is 
to go to the United Statos Office of Education^ If funded, our area will 
receive app'roximately $30,000 to implement some Career Education efforts* 
Approximately one half of ttje grant money will go t6 defray costs of 
released time for teacher inservice* One feature of the proposal will ^ 
be to identify and develop .three exemplary programs in the Region, 
including the obtaining of s,tudent achievement data from Career Education 
instructional treatment. I ^ \ 

Assessments are being conducted iri CEPDs, #35, i?36, and #47 to determine 
progress of local districts in achieving 1975-76 Career Education plans. _ 
These assessments are being conducted to: 

>. Determine what moidi ficatlon on d^ivery of CEPD or Regional Services^ 
between now and the end of the year* 

2. Anticipate some areas of emphasis of local districts for^he 1976-77 
fisca} year and ways CEPD and Regional Services might benefit those 
effortsT (This is very important with the moving ahead of the NIE 
Grant Proposal*) 

3. Begin the'process of planning for the 1976-77 fiscal year'by local 
districts, .CEPDs, and the Region. * 

\ 

CEPD COUNCIL NEWS ^ 

The Council conducted its ^second meeting and, among other things. 
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. approved an organization chart noting the relationship of the Council 
^ with other groijps and organizations. 

# V 

SPECIAL EDUCATION NEWS ' ' ' . 

The field tests of Calhoun originated Speci'd Education materials and 
processes are- now in progress throughout Michigan. , 



Department tff Instruction 

Calhoun Intermediate School District 
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^ ^ ' . sample minutes 

. .. ■ ^-V 

Mfi^UTES OF THE CEPD #36 
CAREER EDUCATION IMPLEMENTATION COMMITTEE 
. ^ ■* February 16, T976 ' 

The meeting was called to order by Chairperson^Carl Pacaclju at 9:35 a*m. 

Present-Were:- Albion, Bill Garrett; Athens, David Nofz, GaA Uoderwood; " 
Battle Creek, V?rn Potwtsj Bellevue, Doug Kane; Harper Creek, Glen Walter; 
Hastings, Fred Lowe; Homer, Philip Duff; Lakeview, Carrpaucachu; ^ 
Marshall, Bob Lowmait; Olivet, Dale Barr; Quincy, Penny Chard; Springfield, 
Nerm Barea; TeTtonsha, Diane T/oshell ; Union City, William Denton; Calhoun- 
Inftennediate School^ District, Roger LaBonte- - 

On a motion by Norm Barea, seconded by William Garrett, the minutes of 
the January 16, 1976 meeting were approved as printed- - ' 

^ / 
Roger LaBonte was called upon to give a short progress report on / 
£areer Education issq^s. He noted that a guidance planning proposal 
would be submitted shortly,. He discussed the specifics of a proposal > 
submitteji to the U.S. Office of Educatidfh as a part*of six sites in 
the State promoting Career Education/ ' * 

Roger thert nofed the results of the recent Assessment Survey conducted 
in CEPD #36 and asked Committee' mefnbers for their reaction to the 
Assessment and where they saw themselves in further promoting' Career 
Education locally- ^ § ' 

The following summarizes the results of most district's efforts: 

Most districts "^are involved i^ awareness oriented activities. The 
following districts have either e5tablished or are working toward 
the establishment'o^a definition of Career Edi/cation for their 
districts: ftarshall T^pringfieldrf&Albion, and Bellevue- 

% ' ^ 

--Most districts are now involved in awareness oriented activities; 

^ ' ' ' - * ■ C . / . ^ ' ' 

"Some districts have adopted district ^oals- 

- 

—A fey districts have teachers Tctively involved in planning, and 
implemeyting instruction related to district goals. ' * 

—Some districts have decided *to call Career Education something^ 

e^se as a means of selling the concepts "It promates. 
* ^ , ' ^ 

The fi)lldwing appear to- be the most severe problems facing local 
local districts 'in their efforts: 
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l-ack of administratjve support fgr Career Educaiion- 

Lack of understanding as i& what Career Education^ really, is and 
how it related to jthe curriculum-^ 
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"^-What are the next steps to be taken o;ice awareness is completed in 
the district? 

—How do we get' released time for st^ff to do the necessary planning? 

* 

It was decided that for the next meeting each Committee member would 
share the things their district has done in cre^Hng awareness or other- 
wise organizing to get Career Education off the ground. Each Coiranittee 
member* was encouraged to bring " handouts " in sufficient quantities, for 
§ach Xommittee member. 
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ittee reviewed briefly a rougft.'"indi^ator of progress" sheet 
buld have the purpose of provijfing for local districts'a flexi- 
definitive road map ident^ifying the logical jnext steps to be, 
taken in the development of a local district Career Education program* 
Doug Kane and Robert Lowman agreed to serve on a Region XII Committee 
which would establish a document for review at the next meeting of 
^he Committee. ' 

A proposal for establishing tifnelines in the development of the LEA 
Career Education plans for 1976-77 was discussed, After much coirment^ 
the proposed plan was approved^by the Coirmittee as its. planned steps. 
This proposal wifl be submitted for review and jcomment of CEPD #35-and 

It will be the intent to establish on a Region XII level an overall ^ 
game plan which might be given favorable consideration for any funding , 
which, could be identified through the NIE Grant which is expected for 
Michigan for 1976-77. \ .* 

There being no further business before the Committee', the meeting was 
adjourned at 11;30, Jhe next pteeting was scheduled f<Jr Monday morning, 
March 15, at 9:30 a,m. ^ ' * ^ 
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Large ntfetropolitan dallies rarely, have the space for 
^feature articles on relatively local happenings in educa- 
tion. Widespread phenomena ^ay be the subject of an 
occasional feature article, but thes,e usually are tied 
to actual events (i.e.: a high school that achieves a 
\ 92% job-placement rate for a specific graduating class, 
when the a\ierage is about 55%^, school whose career 
***edufeatiari program has progressed to the point, where 
the currrcylifFn no longer carries the Vabels of reading, 
writing anoSarithmetic, and courses have changed into 
multlfaceted Naming experi ences. ) * 

Best placemenis for career education features proba- 
bly are in localldaily or weekly papers, that conc'en^ 
trate on local naws, and leave the regional and national 
news to the larger papers, • ^ 

If feature antlcles^<#re' done for locaV papers , a 
certain an[K3#m;>6f rapport with the editor is helpful. 
Some promoter/ ha*ve gone to local editors, and offered 
to do^ a weekty or monthly series 'on the local educational 
scene. ' ' , , ' 

Feature art;icles, should attempt to focus ori what is - 
being done^ anil why, while a. general introduction into- 
career education philosophy is kept In mKndf 

Documentation of examples^^'and a tie-in with local 
circumstances help a presenfatloh , Philosophical discus- 
sions^^ usually don't receive extensive reafcrship- fea- 
tures should be^4nterestijig and informativef A *i*andom 
survey of the feature articled in the dailies can give 
the promoter a multitude of good ideas about structure . 
and the flow of an artixle. 

If the promoter has not written for general public 
consumption in the past there is a technique that offers 
a chance to write 'and analyze, and develop skills that / 
may increase 'the:effectiveness of the features, 

1. Write and research the feature In the beginning 
of the weekf" Clean and, edit as much as possible. 
'Forget about It ,faT%| a' while, 

2/ When^'he^Sunday ^p^per comes, get it out and 
'^-identify four op five feature articles, (Family , 
■ ' liv1ng> history, social commentary, personal ittes) 

3, Read some of th^. Read your feature article. 
. / ,Rea<i^he remaining feature^ articles. This rtay 

V. /giv& you spm^' icjeas about how to make^your arti- 
cle flow better, maintain interest, Snd communi-. 
cate better. ■. - ■ 



^4- Remember that^ effective feature writing can be 
' done by most persons with a little pract^ice. It 
pays to be /;ntical of one's oVn work- Take pride, 
but not so much you can't admit there are faults 
in your articles. You niay spot some" wealcne§s*gs 
after the articles" Ijave been published, Use your * 
own work as a yardstick o^f whether or not you are 
communicating better s^s time goes on. 

News releases can be an effective way of keeping the 
career education efforts of the schools before the public. 

raJeases should be sent out, only when there actually 
1s sofnething to report. They should come out in advance 
of an ewnt,A that is considered newsworthy. ("Old news 
is no nei^V* carries a lot of weight in publishing,)^ 

^ A'^promoter establishing rapport with the local 'editor 
helps the acceptance of news releases as, it does with 
any of the media contact attempts. ^ 

Most newspapers use a writirig style called "pyramid," 
It isn't difficult to unlderstand. Just make.-sure all the 
vital Information IT in the first two paragraphs, then 
fill in with greater detail in subsequent {iaragraphs, (in 
order of the importance of the n^terial.) The reason for^^ 
this, Is that-jnost copy fitting is done in ^uch a^ manner 
that^stories set in type are juggled around a pagp until 
the^ fit an available column. If ttiere is a space, 
where the column length is a h\t short for the story, but 
rio others available at the^.time, tbe^opysetter^will 
t>eg1n cutting the story from the botttfm* paragnagh by 
paragraph, until it fits the space. TIjis may seeir a bit 
crass on the part of the newspaper, but space is what 
makes 6r breaks a newspaper. And too, with the pyran^d 
style ^iji'such wide usage, layout persons assume^ and 
rightly so, that .all t^opy i^written ihis way' and they 
are not d^wnaging the principal content of the story. 

A traditional way of determining if a news story has ^ 
what it needs to be ^Aderstood, is called *'the Five "'V's** ^ 
and an '*H". Simply who, what , when , wh«re, ^ why ^ and how. . 
If promotional news F&Te^ises contain this information in 
the first two paragraphs, they prot>ably ^will fit the 
requirements pf most commuflity papers. - ' ' 

As *^th any other form of promotion, practice 
sharpen the abiVitie^ of the promoter. If tfie n 
rewVites the copy with .regularity, the promoter 
attempt to learn whaL^the rewriter is doing and 
porate those techniques^ Once *the copV begins tj 
like the paper's style, its chances df ^idceptan 
copy should! increase. 
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sample news release 



FOR IWEblATE RELEASE* / ^ 

A **Career Education in Michigan" exhibit will be displayesi 
"January I2th, '13th and 14th in the South Cour± of^he Genesee Jfalley 
Center. 

A * ^ 

The Michigan Department of Education has arranged for the 
loan of this exhibit as part of Genese6 In't^inmediate School District' 
Vear-lang career education awareness effortJ*; 



H^Items on display will depict the many ways our, schools are 



emphasizing career opportunities for yoqng people. Students from 
Carman and Swartz Creek will be on^trantf to' answer questions about 
the exhibit. ^ ^ r * ■ . ^ 

Mr. , Dareef Edudattion Planiting District 

Coordinator for Gen^ee County wi.U preside at the opening ceremony i 
planned for 1^ AM \\\^ morning dff January 12. in the South Court of , 
Genfesee Valley Center, 




sampl^news release 



FOR IMMEDIATE' RELEASE 

Michigan .Career Education ExWbit* 
in Flint 

Career Education in. Michigan^is the theme of an exhibit to be on - 



disjJlay in tne South Court ^jj/ the Genesee Valley Mall January 1?-14 
he Michigan. Department of Education has arranged foi* the loan of 



the exhibit as part 'of Genas^^ntermediate School District's 
year-long career educatipn awareness effoifl^. ' Items on display 
will .depict the many ways our'^chools are emphasizing career oppor- 

(ties for young people. Students from Carman and Swartz freek 
will ba^^^on hand to supervise the exhibi't^s^ry day during normal 
shopping\hourV. 

I* 



* Adapted from work done by CEPD 29 



